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Abstract: The primary objective of this study is to conduct a comprehensive analysis
of the inquiry, "Can education transform society2" Specifically, this analysis was draw
upon a collection of memoirs, narratives, and stories authored by esteemed thinkers
from diverse countries and historical periods, all of whom have critically examined
the intricate interplay between education and society. The research is a qualitative
research and was planned in a narrative research pattern. In the research consists of
the works named "Turkiye'nin Maarif Davasi (Nurettin Topgu), Pedagogy of the
Oppressed (Paulo Freire), Society Without School (Ivan lllich), Weapons of Mass
Instruction: A Schoolteacher's Journey Through the Dark World of Compulsory
Schooling (John Taylor Gatto), Can Education Change Society? (Micheal W. Apple),
Finland: The Country of White Lilies (Gregoriy Petrov), and Democracy and Education
(John Dewey) are selected by criterion sampling method. The data were collected
with the help of document analysis and analyzed with the help of content analysis.
The content analysis yielded three overarching themes and a total of nine sub-
themes, presenting the outcome of the rigorous analytical examination. Based on the
works discussed in the research, it has been determined that there are different
perspectives and problem perceptions related to education in each work. However,
the proposed solutions also differ. The idea that the active elements in the education
system are more effective in the social transformation process is the common view
found in the works.
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Introduction

The rapid innovations and advances in science and technology in the 21st century have
not only been limited to this field but have brought many changes in social and cultural
life, economic structures, lifestyles, and education. These changes and transformations
raise the importance of social change (Ozdemir, 2011). At the core of education is a
creative way of thinking. All societies have the goal of initiating, sustaining, and
advancing change in their ideals. Those who take an active role in this change are
individuals. The main factor that prepares individuals for change and transformation is
education. This constitutes the causality of the need for education (Sag, 2003). According
to Cerit (2008), education is not only about the present, but also about the future.

Russell (1976) stated that the reason for the opposition to education and its fellows is
that education cannot achieve the goals it has set. At the same time, he stated that the
goals that education wants to achieve should be determined by a common consensus.
Rousseau (2011) sees education as a field where personality and society collide, and
states that some incompatibilities arise in the psyche of educated individuals. He explains
the reason for these incompatibilities by the fact that what is infended to be given through
education is not suitable for the human spirit. Education is becoming a more and more
discussed phenomenon day by day. Education, with its human-focused structure, is
located very close to the centre of all transformations and changes (Tozlu & Ercetin,
2006). In addition, there is confusion about how education should be (Suhomlinski,
1995). Durkheim (2016) stated that education is variable in terms of periods and
countries, and that education, which tried to raise unquestioningly obedient slaves in
ancient societies, wanted to raise free individuals who could act on their own and be free
in today's societies. According to him, education is the effect that society exerts on new
generations to grow up in accordance with social life.

Although the exact boundaries of the relationship between education and social change
cannot be drawn, it is possible to talk about a mutual relationship (Dinger, 2003).
Expressing that social change is a cultural change, Oztirk (1993) stated that the
transition from a primitive culture to an advanced culture is social change and
transformation and stated that the cause of this transformation and change process is
education. However, it can be stated that changes in society affect education and
educational activities affect social transformation (Fidan & Erden, 1999; Tezcan, 1993).
It can be said that the ideals of social transformation differ in every period and in every
society. According to Topgu (2019), it is education that gives spirit to society and shapes
the spirit of the nation. The decline in the quality of education means the end of the
nation. The nation proceeds on the path opened by education. Wherever education goes,
people follow it. According to Dewey (2004), when the individual begins to exist, he is
unaware of and distant from the values, goals, and traditional habits of the social
environment he is in. This is what makes the new generation new. Individuals need to
be aware of all these, be active, and show interest in these values. The most important
power that closes the gap between the individual and the society is education. Are
schools needed contrary to this? lllich (2019), who seeks the answer to the question,
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talks about the perception that societies need school, that school meets a great need,
and even a fanatical attachment to school.

Education turns into an instrumental phenomenon in terms of its functions. A school is
an institution belonging to the social structure responsible for fulfilling the educational
needs of society (Dénmez, 2001). Although education has a unifying feature for all
individuals, norms, principles, values, and traditionalized phenomena cannot be given
only under the roof of the school and only by teachers. People acquire basic learning
through experience in society (Turna, 2015). The philosophical thought structure that
societies have consists of the norms of that society. These norms affect both society’s and
the individual's view of life and the shaping of their relationships, as well as determining
how they should look to the future (Ozkan, 2011). These norms, which are effective in
the design of society, are given through education or education provides the change of
these norms. Ziya Gékalp (2015) expresses the word culture as “hars”. Hars is the name
given to the form of civilization peculiar to nations. Every individual is obliged to have
the functioning characteristics of social structures specific to their culture through
education. Education fulfills a guiding function in the acculturation process and social
learning stages of the individual (Ultanir, 2003). Education is a device that transmits the
culture of the society from generation to generation by protecting, developing, and
enriching it (Kiziloluk, 2007). A well and continuously planned education determines the
development level and socio-economic structure of a country. The equipment obtained
through this training brings with its economic growth, awareness, learning, development
and thinking (Cakmak, 2008). In summary, it is seen that there are different opinions
about the individual, social and national benefits of education, the functions, aims and
results of education.

The effect of education on social transformation is important in that it is a constantly
questioned problem. However, it is thought that there is not enough research to fully
understand this relationship. In the literature, there is a need for research that deals with
the relationship between education and social transformation from different perspectives.
In this research, as a function of education and school in general, the answer to the
question “Can education transform society¢” was tried to be given through the works of
“Can education transform society2” Ivan llich's "Deschooling Society", John Dewey's
"Democracy and Education", Nurettin Topcu's "Turkiye'nin Maarif Davasi", Paulo Freire's
"Pedagogy of the Oppressed", John Taylor Gatto's "Weapons of Mass Instruction: A
Schoolteacher's Journey Through the Dark World of Compulsory Schooling” by Michael
W. Apple “Can Education Change Society?” and Gregory Petrov's "Finland: the Country
of White Lilies". In other words, the works written by different thinkers/authors of
education on the axis of the state, society and individual were compared. The thoughts
of the authors of these works on education and its elements can be briefly expressed as
follows: Ivan lllich (2019) dealt with the relationship between schooling and education
in his work entitled Society Without School, and explained why he was against schooling
society in a broad framework. John Taylor Gatto (2019) advocates an approach that
advocates alternative learning to school, is against compulsory education, and focuses
on individual education with a libertarian understanding in his work called Education A
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Weapon of Mass Destruction. He argues that the service provided by the school does
not coincide with the realities of life. Paulo Freire (2019) in Pedagogy of the Oppressed,
while opposing an education system dominated by the oppressors, discussed an
understanding that advocates that the oppressed should come together and realize
themselves, questioned the education system and opposed the individual being passive.
Nurettin Topcu (2019) argues that every nation has a unique school structure in his work
called Turkey's Education Case, but also discusses the view that change occurs with
schools. The question by Michael W. Apple (2019) Can Education Change Society?¢ The
understanding that education should be included in the change process of the society is
discussed with a perspective that questions the place of the school, which is the driving
force in the transition to the new social order to be established. American education
reformer John Dewey (2004) defends the idea that education puts society ahead of other
societies on the way to democratization in his book called Democracy and Education.
Based on these works, the place of education in social transformation is questioned in
the research.

When the literature is examined, it is seen that these works are handled alone (AkyUz,
2019; Altas, 2017; Dal, 2018; Goktas, 2019; Karaboga, 2003; Yayla, 2011; Yiimaz,
2016), while the works written about education in different countries are not considered
together. It is thought that the research will contribute to the examination of the role of
education in the change and transformation of the society on these works, and the
comparison of the educational situations with the works in transforming the society. It is
expected that the current research will contribute to the literature in terms of drawing the
framework of the relationship between education and social transformation, questioning
the effectiveness of school and education, and evaluating the position of education in
terms of society. In addition, the research will contribute to the literature in terms of
examining different aspects of education from different perspectives, drawing a general
framework about education and social transformation phenomena, and forming an
opinion on this subject.

Method

Research Pattern

In order to reveal the effect and dimensions of education on social transformation, the
research was designed and carried out according to the "narrative research pattern”
since the works of different educational thinkers were examined. Narrative research can
be applied to reveal the experiences and views of leading thinkers in the field (Beycioglu,
Ozer, & Kondakgi, 2018). The main purpose of narrative research is to transfer people's
individual experiences to others by filtering them internally (Ersoy & Bozkurt, 2017). In
the research, it was accepted and analyzed that the authors critically told their own
experiences and thoughts to the reader.
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Analyzed Books

The works dealt with in the research constitute the works in which the educational and
social phenomena that constitute the problem of the research are processed. While
determining the literary works, the fact that the works deal with the phenomenon of
education and society was determined as a criterion and the following works were
selected:

Democracy and Education-John Dewey- United States

Deschooling Society-lvan lllich- United States

Turkiye'nin Maarif Davasi (Turkey's Education Case)-NurettinTopgu- Turkey
Weapons of Mass Instruction: A Schoolteacher's Journey Through the Dark World
of Compulsory Schooling-John Taylor Gatto- United States

Pedagogy of the Oppressed- Paulo Freire- Brasil

e Can Education Change Society?¢ - Michael W. Apple- United States

e Finland: The Country of White Lilies- Gregoriy Petrov- Finland

Data Collection

Since the aim of the research is to reveal the existing thought pattern of the works, the
data were collected by document analysis method and the data were interpreted with
the help of content analysis. Document analysis is a technique that provides information
about facts and events by analyzing documents (Karatag, 2015). In the method, which
is also mentioned as documentary scanning in the literature, "finding the sources for a
certain purpose, reading, taking notes and evaluating" is done (Karasar, 2014). Many
documents such as documents, books, photographs and archive files related to the
problem can be used as data sources and much information can be accessed in a
systematic way. This saves the researcher time and resources (Karatag, 2015).

Analysis of Data

Content analysis was used when analyzing qualitative research data. The works
constituting the sample of the research were examined by the content analysis method
and themes were created. The data collected in the content analysis are conceptualized
and presented in a certain logical order (Yildinm & Simsek, 2011). Content analysis is
based on the coding and analysis of data in line with the research problem (Berg & Lune,
2015). Robson (2017) listed the features of the analysis of qualitative data as follows.

e Encode stacks of words, sentences, paragraphs

e Inferpretation

e Determining the relationship network and themes between the groups formed
according to the codes

e Duplication of themes to be able to replicate data

e Reaching generalizations because of data analysis

e Turning these generalizations into knowledge in a conceptual way.
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All books were read while creating themes in content analysis. Themes and sub-themes
were created to be common to all books. In the content analysis, 3 main themes were
determined. These 3 main themes are divided into 9 sub-themes. In the research, the
data analyzed by the content analysis were classified and presented to the reader in a
meaningful way, and often direct quotations were given.

Results

Can Education Change Society? (Micheal W. Apple), Society Without School (Ivan lllich),
Turkey's Education Case (Nurettin Topcu), Democracy and Education (John Dewey),
Education: A Weapon of Mass Destruction (John Taylar Gatto), Pedagogy of the
Oppressed (Paulo Freire) and the Land of White Lilies (Grigoriy Petrov) were analyzed
and content analysis was done. As a result of the analysis, the themes and sub-themes
given in Figure 1 were reached.

Figure 1.
Theme and Sub-Themes

Identification of Educational
Components

Social Transformation ‘ Dimensions of Education

Instrumentalization of Education
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As a result of the analysis, 3 themes were determined. These are the themes of
Defining Educational Components, Instrumentalization of Education and Dimensions
of Education. Themes and sub-themes are given in Table 1.

Table 1:

Themes, Sub-Themes and Codes Reached

Themes Sub-Themes Codes

Prison, Bank, Temple, Workbench, Laboratory,
Company, Tumor, Parasite, Bubble, Destructive, Factory,
Wholesale Process, Workshop, Production Line,
School Foundry, Sick and Infirm, Warehouse, Clinic,

Supervision, Utopia, Basic Institution, Useless Place ,
Gambling, Social Problem, Sly, Distorted Phenomenon,

Identification of Communication Method etc.

Educational

Components

Servant, Transport Agent, Therapist, Preacher, Guide,
Teacher Destructive Authority, Clerk, Profane, priest, sophist,
Spirit Artisan, etc.

Student Container, Listener, Property of the State, efc..
Definition of Compulsory Education, Sanctity, Social Need, Power,
Education Immunity, Monopoly, Basic Need, Necessity, etc.

Sorting, Socializing, Social Roles, Acquisition and
Development of Talents, Liberation, Status Gaining,
Integration, Communication, Certification, Adaptation,
Orientation etc.

Purposes of Education
Dimensions of

Education

Infantilization, Stupidization, Passivation, Alienation,

Indoctrination Adolescence, Standardization, Inadequacy etc.

Education as a Power  Classification, Control, Obedience, Weakening of
Tool Spiritual Ties, Protection of Power, etc.

Education as a
Sovereign/Elite/Upper Consumer Society, Economy, Labor, Interest Groups etc.
Class Tool

Instrumentalization
of Education

Liberation, Nationalization, Development, Technology

Incomes of Education
etc.

Identification of the Components of Education

The theme of Defining the Components of Education consists of 4 sub-themes. These
are the sub-themes of “School, Teacher, Student and Defining Education”.

School Sub-Theme

School sub-themes consists of codes Prison (f=8), Bank (f=45), Temple (f=3),
Laboratory (f=3), Company (f=1), Tumor (f=1), Parasite (f=1) ), Bubble (f=4),
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Disruptive Authority (f=2), Factory (f=1), Wholesale Process (f=1), Workshop (f=2),
Production Line (f=1), Foundry (f =2), Sick and Disabled (f=1), Warehouse (f=1), Clinic
(f=1), Supervision (f=1), Utopia (f=1), Basic Institution (f=1), Recruitment Naughty Place
(f=1), Gambling (f=1), Social Problem (f=1), Sneaky (f=1), Crooked Phenomenon
(f=1) etc. Some of the quotations found in the works related to the codes are as follows:

"For this reason, it can be said that a school is a temple" (Topgu, 2019).

“’School is a religion” .... we created a foundry where immature men and women are
moulded and produced’” (Gatto, 2019).

”’School has an anti-educational effect all over the world. The school is defined as a
specialized institution in education. ... The school has become the world religion of the
modern proletariat and makes useless promises of salvation for the poor people of the
technological age.” (lllich, 2019).

’But schools and other educational institutions are also part of society's cultural tools in
other ways besides constructing (positive or negative) identities.”” (Apple, 2017).

““The first task of the social institution we call the school is to offer a simplified environment.”’
(Dewey, 2004).

“And within structures of domination, they largely function as carriers preparing future
invaders.” (Freire, 2019).

’School is our main wealth”” (Petrov, 2019).

Teacher Sub-Theme

The teacher sub-theme consists of codes civil servant (f=5), transport vehicle (f=2),
therapist (f=8), preacher (f=2), guide (f=1), destructive authority (f=4), clerk ( f=1),
profiteer (f=1), priest (f=3), sophist (f=1), spirit artist (f=2) etc. The quotations found in
the works related to the codes determined after the analysis of the obtained data are as
follows:

“the school, by its very nature, makes a claim on the time and energy of the participants.
This puts the teacher in the roles of preacher, guide, watchman, and therapist,
respectively. ... For the child, the teacher dictates like a mahdi, priest and cleric, he is also
the guide, teacher and administrator of a sacred ritual.”” (illich, 2019).

I was a clerk in a giant prison, the rules and procedures were also a warden.”” (Gatto,
2019).

“Unfortunately, we need to remind teachers today, not the young, that the master of our
soul, the artist of our soul, the verse of our life, has a high place among us, and that the
wide spiritual responsibility of his duty is very heavy.” (Topgu, 2019).

“As a result, teachers will have to determine the criteria expected from the students
through suggestions or different pedagogical tools.”” (Dewey, 2004).
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“They describe themselves as ignorant and say that the only person with knowledge is the
"teacher" and they should listen to him.’”’ (Freire, 2019).

“Teachers are among those who have to contend with the difficulties arising from the
criticism of the dominant.”” (Apple, 2017).

““We can't even call these people artists; they are day laborers who do not respect the
labour of teachers and even curse this profession.”” (Petrov, 2019).

Student Sub-Theme

Student sub-theme consists of codes container (f=2), a listener (f=1), state property (f=1),
seed of the future (f=1), diploma hunter (f=1), vending machine (f=1), lazy (f=2),
patient listening object (f=2) etc. Quotations found in works related to codes are as
follows:

A student is a person who takes the pursuit of truths as a profession, he is a person of a
profession whose aim is spiritual maturation, he is not a diploma customer of schools and
a beggar of the future.” (Topgu, 2019).

“Thus, it ensures that all of them feel themselves as children of the same state.” (illich,

2019).
... transforms it into "bins", "containers" that must be filled by the teacher.”” (Freire, 2019).

“Think about it, how would society soon transform if the 65 million trapped, learning how
to be a consumer school students suddenly found an independent livelihood and actively
set about fulfilling their dreams, thus adding value to the rest of society, becoming
producers rather than bored consumers2”’ (Gatto, 2019).

“’Only children seen as candidates are placed on a waiting list.” (Dewey, 2004).

“’Citizenship has eliminated the distinction between those who know school and those who
will teach (management) and those who do not know and those who need to be educated.”
(Apple, 2017).

Identification of Education Sub-Theme

Identification of Education Sub-Theme consists of compulsory education (f=32), sanctity
(f=21), social need (f=33), power (f=5), systematic education (f=2), immunity (f=4),
monopolization (f=16) ) etc. Some of the quotations found in the works related to the
codes are as follows:

“’Corporate training, as mentioned earlier, requires a specially selected environment.”
(Dewey, 2004).

“Transformations in the content and structure of this key organization have lasting effects
on the tendencies and values on which we act or not, and on who we think we are and who
we think we might be.” (Apple, 2017).
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“The law does not sanction anyone for driving but does necessitate everyone to go to
school.” (lllich, 2019).

“The reading generation, on the other hand, has brought every poisonous means that they
hold superior to the school through its sacred walls and has violated the sanctity of the
school.” (Topgu, 2019).

“’Moreover, this will be done by offering very poorly educated civil servants a real monopoly
on raising young people.” (Gatto, 2019).

“The moment you take our school away from us, we're done too’’ (Petrov, 2019).

“’One aspect of the answer must be sought in the distinction between systematic education,
which can only be changed by political power, and educational projects that must be
implemented with the oppressed in the process of organizing the oppressed.’’ (Freire, 2019).

Dimensions of Education Theme

The Dimensions of Education theme consists of 2 sub-themes. These are the sub-themes
of "Aims of Education and Indoctrination".

Purposes of Education Sub-Theme

Purposes of Education Sub-Theme consists of sorting (f=5), socialization (f=6), social
roles (f=14), acquiring and developing abilities (f=>5), liberating (f=47), gaining status
(f=3), integrating (f =2), communication (f=42), certification (f=12) etc. Some of the
guotations found in the works related to the codes are as follows:

“’The continuity of education can only be possible by arranging the forces that provide the
development of the individual in accordance with this purpose.”” (Dewey, 2004).

“As educators insist on the packaging and presenting education with certificates, neither
education nor justice can be improved through schooling.” (lllich, 2019).

"’Since they broke the dominance of the school and became dominating it, the nation school
collapsed, collapsed and became a diploma distribution office.”” (Topcu, 2019).

’No one gave a little thought to the development of the intelligence of the masses, the
training of the will and heart, and the enlightenment of millions of people, and no one felt
any concern or responsibility for improving the material and spiritual life of the peoples.”’
(Petrov, 2019).

’One function of schools is to clearly label those who are unfit for the continuation of
society—that is, those with low grades, those in need of treatment, and others—so that
they are effectively prevented from participating in the continuation of the species by being
scorned by their friends.”” (Gatto, 2019).

“Organization is not only directly related to unity; it is also the natural development of this
unity.” (Freire, 2019).

""Here, the struggles over knowledge with an understanding from below undoubtedly aimed
at transforming society.” (Apple, 2019).
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Indoctrination Sub-Theme

Indoctrination Sub-Theme consists of from the codes of infantilization (f=26),
dehumanization (f=37), stupidization (f=24), pacification (f=8), alienation (f=6),
puberty (f=4), standardization (f=11) Some of the quotations found in the works related
to the codes are as follows:

““Compliance with standards envisages uniformization’’ (Dewey, 2004).

“As a matter of fact, it is essential for our high schools to be a means of wisdom and
maturation rather than a burden to our intelligence and spirit, and for our high schools to
raise individuals with personality rather than a herd of heads taken out of a single machine
that knows many things and does not know how to think, and strong souls that can create
works by rebelling against injustice and deficiency. It is to try to ensure that it is taught with
different methods and with different spirits and purposes than today.” (Topgu, 2019).

“"Wasn't this simply a process of brainwashing?’’ (Apple, 2017).

“"The school system in which childhood is produced is also a modern phenomenon.” (illich,

2019).

"The infantilization project is the tip of the iceberg where people are left to be damned
and frozen mentally, psychologically and socially.” (Gatto, 2019).

"Such a pedagogy is a tool of dehumanization.” (Freire, 2019).

“Schools become dark caves that dull the consciousness of the new generation and darken
their hearts.” (Petrov, 2019).

“Standardizing of the mind is a big part of this game.”” (Gatto, 2019).
Instrumentalization of Education Theme

The theme of Instrumentalization of Education consists of 3 sub-themes. These are the
sub-themes of "instrumentalization of power, the instrumentalization of dominant-elite
power groups and the benefits of education".

Instrumentalization of Power Sub-Theme

The instrumentalization of the Power Sub-Theme consists of codes Controlling the society
(f=32), ensuring the obedience of the society (f=19), weakening the social ties (f=4) etc.
Some of the quotations found in the works related to the codes are as follows:

“’Control, on the other hand, is pressure or coercion that requires the individual to act in
this direction. State systems and state theories are based on this understanding.”” (Dewey,
2004).

“’Realizing that education is not a neutral activity, but that it contains various relations of
exploitation, domination and obedience, these people struggle to destroy the existing order
of relations and build a new one.”” (Apple, 2017).
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“’Mandatory school laws to break family ties were the bulk of the package enacted in

Germany, and German magic was spoken of with envy in the halls of cities like New York
and Boston.”” (Gatto, 2019).

“The fact that most of the people are uneducated is an evil done by the state.”” (Petrov,
2019).

’Compulsory education inevitably polarizes the society and leads to the formation of a
classification among the nations of the world according to the international caste system.”

(illich, 2019).

“They will likely tend to continue to manipulate the community more effectively so as not to
lose this leadership status.”” (Freire, 2019).

“’Having the children of school age memorize the refrained odes of the ruling party, as a
result, the faith in the books decreased.”” (Topgu, 2019).

Instrumentalization of Sovereign Elite Power Groups Sub-Theme

The instrumentalization of Sovereign Elite Power Groups Sub-Theme consists of codes
consumer society (f=32), economy (f=18), labour force (f=10), interest groups (f=10)
etc. Some of the quotations found in the works related to the codes are as follows:

““Criticisms of these replaceable workers, who are seen only as profit-making machines
from the point of view of capital, are entirely composed of those later taken from disability
rights advocates.”” (Apple, 2017).

“Although they may be separated from each other and even occasionally conflict over
group interests, they are immediately united when their class is threatened.”” (Freire, 2019).

“Unless we are aware of the rituals shaped by the school's progressive consumption - the

main source of the economy - we cannot break the shell of this economy and create a new
economy.” (lllich, 2019).

’As long as the goods of the world and the machine champions paint our eyes and we take
the inner light of our homes from them, the nation's education weakens next to the economic
power and voluntarily abandons its weapons to economic domination in a society that has
broken off from its roots.” (Topcu, 2019).

“’Compulsory education is an extraordinary job creation project that is almost infinitely
flexible, constricting and expanding according to employment needs.”” (Gatto, 2019).

“Also, compare the cost of those who consume without producing, drunks and parasites. If
our people were educated, each of them would be a source of power that works and
produces for the nation.”” (Petrov, 2019).

"“These two different kinds of occupations, based on the distinction between the activities

of the slaves and the activities of the free people, entail two different educations.”’ (Dewey,
2004).
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Incomes of Education Sub-Theme

The incomes of the Education Sub-Theme consist of codes of nationalization (f=16),
development (f=4), awareness (f=10), democratization (f=17) and technological
development (f=25). Some of the quotations found in the works related to the codes are
as follows:

““The commitment of democracy to education is also an indisputable phenomenon.”” (Dewey,
2004).

"By spreading all kinds of information among the people, they awakened the ability to
think even in the stupidest people, encouraged people to deal with something, to work for
the cultural enlightenment and development of the homeland.” (Petrov, 2019).

"’Such training cannot be achieved by someone else's ideas about which controlled inputs
will produce the best results under what artificial conditions.”” (Gatto, 2019).

"The oppressors are increasingly using science and technology for their purposes, of which
they are undoubtedly powerful devices; their purpose is to maintain the oppression-
crushing order through manipulation and repression.” (Freire, 2019).

"What can be left of the national spirit in a country that has destroyed the nation's school
from primary school to university2’’ (Topcu, 2019).

"“They can be reorganized around more democratic habits and promises.” (Apple, 2017).

“’Educational technology consistently shows the teacher's subordinate position in taking
precautions and improving behaviour.” (lllich, 2019).
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Conclusion and Discussion

In the research, a framework has been drawn in the form of themes and sub-themes so
that the relationship between education and social transformation can be understood in
the context of the works. In the theme of the components of education, sub-themes of
school, teacher and student were determined. These elements, which form the basis of
education in the transformation of society, have been examined. Many definitions of the
school have been made in the works. Some of those are prison, bank, temple, laboratory,
home, monastery, asylum, method of communication, hearth, tumor, parasite, factory,
etc. These definitions appear in both positive and negative dimensions. Topgu (2019),
Dewey (2004) and Petrov (2019) can be expressed as thinkers who approach school
positively. In addition, Gatto (2019), Illich (2019), Freire (2019) and Apple (2017)
described the school negatively.

According to Gatto (2019), school is not a structure designed for transformation and
development. On the contrary, it is a structure that prevents the development and
transformation of society by processing the individuals who make up the future of the
society and standing in front of their development. Gatto thinks that the mission of the
school is not random, it is consciously designed by the rulers. Unless there is a common
view and understanding about the school, which has many alternatives, the place of the
school in the social transformation will be constantly questioned.

In the context of social transformation, Illich (2019) states that the concept of school itself
is perceived directly negatively. It is stated that the school is expressed as a concept
opposite to education and that the school has failed in the transformation of society.
According to Apple (2017), schools that include people from all strata of society cannot
be separated from society. These people, who came together for different purposes,
transformed the school phenomenon into a large-scale social structure. A society that
comes together with a collective understanding can transform and schools can be a
place of organization for social transformation. Freire (2019) states that schools are born
out of necessity. Schools are concrete elements designed as the transmitter of mythical
values. Freire, who does not attribute an abstract meaning to the school, states that the
school prepares society for the future. Freire thinks that this system of school will not be
effective in the transformation of society. According to him, this understanding of school
is an understanding that completely by passes people, renders them dysfunctional and
eliminates them. Freire thinks that the emancipation of his thought, that is, the
transformation and development of society, will not be possible with such a system.
According to Topcu (2019), a school is a place where education is given for certain
purposes. It is a purposeful and guiding transformation tool in which minds are trained
to form a meaningful unity, rather than haphazard learning in life. The school, which
cannot form an identity, is useless, takes up space in our consciousness and steals our
energy, and gives a rote-based education, causing great harm to the individual and the
society. According to Dewey (2004), society and the environment are extremely complex.
In particular, there is a situation where society transforms the individual and therefore
itself. Social life, in which interactions are very intense, cannot replace a purposeful
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education. Likewise, when we think of it the other way around, it is stated that interaction
and communication are very important in social life. The place that undertakes this task
is the school. According to Dewey, school is the place where social transformation can
take place consciously. Petrov (2019) pointed out the indispensable position of the school
in the transformation and progress of society. It expresses that societies that do not give
the necessary importance to the school regress and the necessary changes and
transformations in the society cannot be achieved. The most important task in reshaping
society falls on the school. The first conclusion that can be reached based on the findings
expressed is that the school is a necessary institution for social transformation. The
important thing is that the school is designed for this function.

Although there are negative opinions about the school in the works discussed in the
research, the common view is that the school should serve the right/ basic purpose.
Russell (1976) argues that educated people can be raised without a school. Rauter (1999)
argues that education and schools are created to produce people. Schools are places
where human life is shaped. He stated that almost everything in daily life can have the
characteristic of being a school. In this manufacturing process, it is important which
knowledge will be used to produce the desired type of person. Rauter defends the view
that the essential thing in education is processes that can serve its purpose. Schools want
to undertake the transformation, but it is debatable whether they are talented in this
regard (Schlechty, 2014). He stated that although the quality of education given in
schools has increased compared to the past years, today's citizens cannot assume the
roles and responsibilities expected by society compared to the past, and therefore there
is a general dissatisfaction with the schools. However, he states that schools are a basic
need in the construction and structuring of society (Schlechty, 2014). Another reason why
schools are criticized is that they fail to adopt values (Casewit, 2016). At this point, it can
be stated that the school is a necessary institution for transformation, but that the school
has not been able to achieve this as of the point it has reached today and has been
criticized for this reason.

In the research, teachers are defined as ideal man, gardener, day labourer, wise man,
priest, guide, scribe, destructive authority, profiteer, guide of spirits, a narrator, means
of transport, guard. According to lllich (2019), besides the fact that the education given
in schools is not transformative for the society and the individual, teachers are assigned
to manage it with strict authority. Teachers do not exercise this authority constructively.
Schools have turned into brainwashing centers under the name of discipline. While lllich
questions its educational activities, it holds all the values of this institution responsible.
Teachers stand in the way of development and transformation by inhibiting educational
activities. lllich thinks that the dominant power in schools is the teachers, and that
teachers who act as referees abuse this duty by acting like the state or the creator.
According to Gatto (2019), teachers are the strongest pillar of the system. In fact, it is
the only element that keeps the system alive. These duties, which are carried out without
questioning the correctness of the education system and without internalizing its place in
the social transformation, cause the wrong to continue. This was Gatto's greatest criticism
of teachers. Teachers are consciously tasked with regressing society. They were made to
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believe that they were doing this duty for a lofty purpose by attributing holiness. Topgu
(2019) is one of the thinkers who attaches the most importance to the teacher in the
context of social transformation. It deals with the teacher with a very broad perspective
under the name of the teacher. Teachers are the managers of transformation,
development, progress, that is, all social movements. It is the teacher who idealizes
society. According to Freire (2019), teachers and the society should not be in the opposite
position. These two values are side by side and must act together for social
transformation, that is, for the liberation of the oppressed. In the work called Pedagogy
of the Oppressed, the teacher fulfills a mission that transfers the existing rather than a
transformative task, does not create an ordinary and new feeling, and distances students
from reality. According to Apple (2017), no definite conclusion has been reached about
whether teachers can fulfill the roles assigned to them in the transformation of society. It
is not possible to talk about a common teaching approach all over the world. Apple
states that many thinkers have pondered on this issue but have not been able to reach
a consensus. When we look at Petrov's (2019) thoughts, it has been determined that they
are in parallel with Topcu (2019). The importance attributed to the sanctity of teaching
is at the forefront. Teachers, who assume the leadership of the society, should act
according to the sanctity of this duty, and play an active role in determining the ideals
of the society.

Based on the context of the works in the teacher sub-theme in the research, it was
concluded that teachers were sometimes seen as the initiator of transformation
movements and sometimes as an obstacle to transformation. In fact, based on these
ideas of thinkers in the works, it can be interpreted that the teacher is seen as an
important figure for social transformation. It has been stated that teachers have duties
and responsibilities such as idealizing society, liberating society, and initiating the
transformation in society. In addition, there are negative criticisms such as abusing one's
duty and keeping the system that hinders social transformation alive. Locke (2004)
stated that it is very difficult for teachers to deal with many students in the same place,
and careful and long-term work on the student is required for a radical mental change.
Suhomlinski (1995) talked about teaching as an art and stated that the basic condition
of being a good teacher is to be a good educator. Russell (1976) stated that if teachers
are not talented, they focus on the social qualities of the students rather than their
personal qualities. Durkheim (2016) said that teachers should set an example for
students and be moral authority figures. In other words, the teacher should be an
authority figure with a sincere belief in the students. Schlechty (2014), on the other hand,
stated that the teachers, whom he mentioned as one the pioneers of change, are effective
if they show leadership characteristics that can make students accept education.
Rousseau (2011) also states that the educator should be cautious and have a reputation.
Based on these views, an important figure of change and transformation in edcucation
is the teacher. The main idea emphasized in the studies discussed in the research is to
what extent teachers are able to fulfill this key role.

In the study, it was seen that many metaphors were used to describe students in the
student sub-theme, the other component of education. Some of these are codes and
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definitions such as pot-drum, state property, immature, trapped, lazy, automaton, wimp,
diploma merchant, truant, victim, active pioneer, and candidate. Dewey (2004) sees
students as individuals who need to adapt and mature into society. Every student is a
candidate waiting to join society. The capacity of the student is not enough to prepare
his/her own future. For this reason, education does this for the student. Freire (2019)
stated that students are objectified and stated that students are ineffective and subject to
this process. Gatto (2019) stated that students turn into a disrespectful audience that acts
with grade anxiety and their potential is not evaluated. He stated that active participation
in this pacified mass should be ensured for social transformation. lllich (2019) advocates
a similar view. He stated that he was in schools for the interests of students, that they
bowed because they were afraid of punishment, and that schools were worthless for
students. In Topgu's (2019) dream, the student is now a diploma hunter. In this respect,
he does not have a student qualification. Talking about being a student as a profession,
Topgu stated that students should seek knowledge and truth, but that they were distracted
by nonsense in schools and that students were given a scholastic mindset with exams
and modern methods. Petrov (2019) talked about the drawbacks of students'
unidirectional development and stated that the students should improve themselves in
all aspects. Apple (2017) speaks of the student as an individual who does not know and
needs to be educated. It can be said that the ideas about the student sub-theme are
similar in the works examined in the research. In the works, there are thoughts that
students are included in education for commodified values, do not have the student
characteristics required for development and change, and act with individual concerns,
not social concerns. As a result of the findings determined in the works, it was concluded
that there were negative opinions about the student sub-theme. Russell (1976) states that
students are more interested in concrete facts and events. Students are not very interested
in abstract things. For development and transformation, students are either subject to
compulsory education or are deceived. Dewey (2004) stated that societies shape their
own futures through education and at this point drew attention to the importance of the
role of students in social transformation. Rousseau (2011) states that first of all, children
should be raised as human beings and it will be more effective if they are freed in terms
of education, in terms of revealing their potential. Schlechty (2014) states that nowadays
it is easier to access information, and this situation undermines the trust of students in
school and teachers. Although school was a place for students to gain experience in the
past, today this is changing. Schools cannot compete with many elements emerging in
the information society and therefore lose their attractiveness to students. As a result, the
active role of the student in the social transformation can be achieved by making
educational institutions age-appropriate attraction centres.

Education in the works is defined with the concepts of "compulsory education, systematic
education, general education, institutional education, need, maturation, monopoly,
immunity, enemy, development process, restructuring, key organization". Dewey (2004)
states that education creates an organic bond between generations in the continuity of
life and the transformation of society. Education also creates a social environment for
the individuals receiving education. Dewey generally refers to education as a
development, maturation, and communication activity. He states that education is
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necessary for change and transformation. Apple (2017) places education at the centre
of social transformation. It considers the school as the only institution that can fulfill this
key role. Education either initiates the transformation or is involved in the transformation
and becomes its continuation. In addition, education, which provides the appropriate
environment for change and transformation, provides society with an opportunity to
manoeuvre. lllich (2019) talked about the harms of compulsory education and
mentioned schooling as an obstacle to real transformation. Today's understanding of
education is an obstacle to the transformation of society. Gatto (2019) pointed out that
education and school are separate things and stated that school has gained immunity
today and harms society by monopolizing it. Gatto thinks that education is shaped in the
hands of the dominant powers according to their wishes and cannot provide a real
transformation as such. Topgu (2019) states that education is important for social
transformation and that this can be achieved through a national education, not an
education imported from the West. He stated that imported education ideas cause a
negative transformation in society. Freire (2019) emphasized the phenomenon of
emancipation while defining education. In other words, education that can realize a
transformation that enables the liberation of society is real education. Petrov (2019), on
the other hand, argues that the salvation of society can be achieved through education.
Although there are different definitions of the phenomenon of education, it can be said
that all definitions point to the same thing. Every development and transformation, which
we can express as development, transformation, or progress, for the benefit of society
and the individual, can be attributed to education. The most general conclusion that can
be made regarding the definition of education is that people's worldviews and ideologies
also shape the definition of education. Durkheim (2016) uses the expression "something
social" when describing education. He defines education as bringing the student together
with a determined community, not with society. However, according to Durkheim,
education can vary infinitely according to time and countries, and a single, general,
universal definition cannot be made. Russell (1976) also thinks that education can have
different definitions according to the aims. Suhomlinski also states that there are no clear
and unequivocal opinions on this subject (1995). Schlechty (2014) emphasized the
necessity of constructing education as a means of change. As a result of these thoughts,
more than one and different definitions of education can be made. We can state that
purpose-oriented definitions are guiding, and it is difficult to make a concrete and
universal definition of education. It has been concluded that there are different
perspectives and different definitions of the definition of education in the works we
discussed in the research. As a result, the transformation and change of the individual
and society have an important place in the definitions of education.

Another theme determined in the research is the Dimensions of Education. The following
conclusions were reached regarding the Aims of Education theme, which is the first sub-
theme of the dimensions of education: As a result of the content analysis in the sub-
theme of the aims of education in the works, as a result of the content analysis,
socialization, social roles, liberation, gaining status, integration, adaptation,
communication, dialogue, certification, renewal, social organization, purposes such as
social transformation were determined. Dewey (2004) stated that education is based on
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the ideas of adaptation and development. It is aimed to continue social progress with
education, which acts as a balance between generations. lllich (2019) says that the
primary purpose of education is to divide individuals into roles and classes through
certification. Individuals establish a relationship of interest with education with the
concern of status, profession, and future. Gatto (2019) talked about the selection
function of education and stated that the purpose of education is to continue the social
processes of useful individuals through selection and selection. It is a control mechanism
of education. Topcu (2019) argues that the aims of education should be related to society
and the activities of the society should be related to education. It has been stated that
one of the primary purposes of education is to bring an ideal and spirit to the individual.
However, educational institutions have turned into concrete institutions where diplomas
and certificates are distributed, and they have moved away from the purpose of bringing
ideals to society. Petrov (2019) thinks like Topgu and states that society and educational
activities are related, and that education ensures the continuity of society and the state.
Freire (2019) states that educational activities serve wrong purposes in the wrong hands,
and that a dominant mass that oppresses the people uses education to achieve its goals.
According to him, the main purpose of education is the liberation of the oppressed
people. He does not find the traditional education and its aims, which he calls the banker
education system, correct. Apple (2017) sees education and its goals as a controversial
area. The importance of what is intended to be given by education changes the objectives
for whom and in what respect. For this reason, Apple does not mention a single
educational purpose. Instead, he argues that education can only find its true aims
through democratic methods. Schlechty (2014) states that the most important aim of
education is change. In all periods of history, two general aims of education can be
mentioned: To gain good behaviour and to teach. Although these two aims appear in
every period, there are good behaviour and teaching understandings that change
according to the periods (Russell, 1976). In other words, although the aims of education
seem to be the same on paper in principle, they differ according to conditions and
periods. Durkheim (2016) expresses a similar view. Stating that societies have a different
human ideal in every period, the thinker stated that it is aimed to raise ideal human
beings according to the periods and understandings of societies through education, and
that this is the main purpose and basis of education. The first conclusion reached in the
sub-theme of the aims of education is that the aims of education vary according to
societies, periods, states, or individuals. Regardless of the purpose, it can be said that
almost all the goals determined in education aim at a change and transformation.

As a result of the content analysis in the sub-theme of indoctrination in the works, codes,
and definitions of stupefying, infantilization, dehumanization, pacification, alienation,
inadequacy, and uniformization were determined. Dewey (2004), Topcu (2019) and
Gatto (2019) standardize education, illich (2019) alienate the individual from everything
and weaken social bonds, Petrov (2019) unconscious and numb education, and Apple
(2017) education a brain. He mentions that there is a washing activity. Dewey (2004)
thinks that non-educational factors are effective in trying to eliminate individual
differences as if they are negative features. lllich (2019) states that school isolates
individuals from daily life, prevents mental maturation, and that this is an indoctrination
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activity. Topcu (2019) states that students are deliberately given a scholastic mindset and
maturation is prevented. Gatto (2019) also argues that individuals receive a conscious
infantilization education and are mentally retarded. In the works discussed, there is the
idea that all these indoctrination activities are done consciously. The differences between
individuals are reduced and they become more harmonious. In addition, individuals are
left behind mentally with extended childhood periods, they are encouraged to consume
with the feeling of inadequacy, and collective threats are prevented in society by
alienating them from society. Considering the contrary, according to Petrov (2019), the
positive mindset that enables the change and transformation of people has been gained
through education. Rousseau (2011) argues that students are alienated because of
educators who do not care about the character of the student. Durkheim (2016) states
that human nature does not have tendencies such as submission to authority, adopting
moral principles, or devotion for the sake of an ideal. The way to gain these tendencies
is through education. Russell (1976) states that students' desire to learn is destroyed by
coercion in education. Based on the works discussed in the research, it can be concluded
that indoctrination activities are purposeful.

As a result of the content analysis, the codes and definitions of controlling the society,
classifying the society, ensuring social obedience, the continuity of power, bureaucracy
and weakening of social ties have been determined in the sub-theme of
Instrumentalization of Education in the works. Dewey (2004) claims that states use
education as a mechanism to control societies. At the same time, the state is the
determinant of its aims in education. The establishment of authority, obedience to laws
and orders, domination of individuals for purposes appear as the instrumentalization of
education by governments. Gatto (2019) emphasizes the creation of the working class
through educational institutions. Individuals with a weak attachment to values such as
family, religion, homeland, and flag are transformed into a mass that is easy to control.
This shows that education serves the government. lllich (2019) stated that school exists
for the direct control of society. By acting as a barrier between classes, major movements
that may pose a threat to society are prevented through education. States divide and
polarize society through compulsory education and make it easier to control societies.
Freire (2019) argues that the government establishes an exploitation system in society
through education and divides the people to ensure its continuity. By using bureaucracy
and other means of oppression, the people are subjugated. Apple (2017) states that
societies are enslaved through education. He stated that the governments subdued and
exploited society by using education as a tool. Petrov (2019) states that all nations are
trying to protect their power. The way to do this is through education. However, he argues
that this effort should be put forward by the people, not the state. According to Topcu
(2019), governments make their ideological propaganda through education. In this way,
they ensure the continuity of their power. Schlechty (2016) stated that schools are also
questioned because they have ceased to be social institutions and have become an
institution of power. He speaks of alienation and distrust towards educational institutions,
which are accused of being government schools. In order to ensure the continuation of
the status quo, governments want to educate the masses for this purpose only (Russell,
1976). Durkheim (2016) stated that today's modern and individualistic education will
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not be valid for the past, the education that protects the state and status quo that existed
in the past, and that the educational understandings that existed in the past and that
ensure the continuation of the status quo have an important role in laying the
foundations of today's civilization. It is a known fact that education serves governments
and ideologies (Giroux et al., 2009).

In the works we have discussed, there is a consensus that education is used as an
ideological device and a tool of power. We can say that all institutions that make up
states affect each other. It is natural for states to have a say in the field of education as
in other fields. Casewit (2016) stated that both the East and the West, especially
totalitarian regimes, included mass education in their programs in order to control large
masses of people. There are opinions expressing that education policies are shaped by
3-4 groups that do not represent the public and are called consensus in the society and
are imposed on the society (Giroux, 2009). Rauter (1999) points out that the culture of
obedience is taught to the masses through schools to use when the time comes. It can
be said that education is an effective tool for transformation. What needs to be
considered here is who wants the transformation and for what. Locke (2004) stated that
authority and obedience are important, but a completely silenced mass cannot show the
characteristics of a society. It can be concluded that education should be a social tool
used for transformations for the benefit of society.

As a result of the content analysis, under the theme of Instrumentalization of Education
in the Works, in the sub-theme of Instrumentalization of Sovereign Elite Power Groups,
the creation of a consumer society, economic benefit, shaping of the workforce, interest
groups, colonization codes and definitions were determined. Apple (2017) talks about
schools as a complement to the economy. The individuals bred here are like profit-
oriented machines put at the disposal of the capitalists. Gatto (2019) stated that the
changing world and economic order also affect education, and that the continuation of
the production economy depends on the consumer mass. At this point, schools serve the
dominant elite power groups. lllich (2019) stated that creating a consumer society is
thanks to schools. Schools serve capital owners. Petrov (2019) stated that the elite, which
is called the upper class, deems rich and prosperous life worthy of them and withholds
it from the public. In this matter, the people have as much a share as the sovereign
powers. Topcu (2019) argues that economic activities dominate education. He drew
attention to an understanding of education that was wasted for the sake of the economy.
Freire (2019) stated that the sovereigns keep the people under their yoke in many ways,
and they achieve this through education. Dewey (2004) states that education raises
individuals who are competitive in terms of economy and workforce. He added that this
was due to inequalities in economic life. McLaren stated that especially in the last century,
economic capital owners have become more and more ruthless. Overproduction policies
colonize people by the state and sovereign powers with capital. This exploitation exists
in the cultural and military fields as well as in the economic field (Giroux et al., 2009).
Rauter (1999) argues that although the main mass-producing capital is workers and civil
servants, capitalists continue to exploit this mass by holding economic power and
instrumentalizing education. Russell (1976) speaks of the formation of new classes
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through education. These are the boss class and the working class that dominate capital.
The nobles, who were the rulers of wealth in the past, have been replaced by this elite
class today. Capital owners also have an influence on the design of schools. For this
reason, schools are often compared to factories (Schlechty, 2016). The influence of the
ruling classes on society and its institutions is undeniable. One of the most important
social developments that have come to the fore in the last century is the need to create
a consumer mass due to the increased production after the industrial revolution. Due to
the ability of education to appeal to large masses, there are efforts of the elite class to
instrumentalize education. This is the most important point that draws attention to the
works discussed in the research. It is important that education reacts to efforts to
transform society for economic domination and creates a conscious consumer society.

n the "Instrumentalization of Education" theme, the definitions of nationalization,
development, awareness, democratization, and technological development were
determined in the sub-theme of Education's Income. Topcu (2019) stated that the way to
nationalization is through education, that nations that do not value education lose their
nationality and are erased from the stage of history. lllich (2019) argues that the
relationship between education and technological development is important. Freire
(2019) stated that one of the benefits of education is technological development, the
power and the sovereigns maintain their position by using technology, and the people
can use technology in the process of liberation and humanization. Petrov (2019) states
that the condition of democratic life is education. Likewise, awareness and enlightenment
can be achieved through education. Dewey (2004) emphasizes democracy in education
and draws attention to the fact that a democratic life can be achieved through education.
Education that brings society together and democratizes is the education approach
designed by Dewey (2004). Apple (2017) states that politically and economically
conscious generations can be raised through education. As stated by other thinkers,
ensuring democratization and awareness is one of the benefits of education. Today, the
economic benefits of educational activities come to the fore. It can be said that education
is used effectively for states to achieve their economic goals. In addition to the
development of education, it can also be mentioned that it provides a balanced
distribution of national income (TUrkmen, 2002). Another reason for states' efforts to
shape education activities is to prevent reductions in the general welfare level of society.
This is one of the social benefits of education. At this point, the interventions of the states
in education are understandable (Sisman, 2011). The realization of an uninterrupted
and good education provides significant national benefits. Providing an effective
workforce and making it productive, raising the socio-economic level, preparing, and
maintaining change and development are among the benefits of education. In addition
to gaining basic skills through education in the 21st century, raising creative, enterprising
individuals who can compete and adapt to the changing, transforming, and globalizing
world are just some of the important benefits of education (Cakmak, 2008). It can be
stated that one of the most important benefits of education is change and transformation,
and this can be achieved through educational organizations that interact with other
countries (Hesapcioglu & inandi, 2004). When the works are considered, it can be said
that these benefits of education are ignored and not emphasized enough. When the
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views on the benefits of education in the works are examined, it can be said that the
benefits of education are abstractly glorified or criticized negatively with an idealistic
mindset. The outputs and returns of education have an important place in expressing
the power of education to transform society more clearly. It is important to examine
education at the national, social, and individual levels.

Can Education Transform Society? In this study, in which the question of the effect of
education, which is a multidimensional phenomenon, on transformations is an
undeniable fact. However, education cannot be expected to be effective alone in social
processes. It is quite common to discuss education, which can make transformations and
changes in line with certain goals, in terms of appealing to the whole society. It can be
stated that the focus of these discussions is related to the deviation of education from its
goals. In addition, it can be said that education is effective in determining targets,
making plans, and reaching the determined targets faster with less cost and saving time.
Of course, it cannot be expected that general society will have the same opinions about
education. In fact, it is clear that the criticisms made about the school and the system
seriously affect the educators in the works we have discussed. From this point of view, it
can be thought that the thoughts about education and school are justified. It can be
stated that many negative thoughts such as instrumentalizing education, controlling the
masses, creating a consumer society, using education as a weapon inherit, and the
efforts of the elite-dominant classes, especially those who hold the economic power, to
direct education contradicts the interests of the society. However, evaluating education
and school only through these criticisms may not yield correct results in general.
Generalizations can be made from negative examples, but it should be discussed how
much this meets the reality in the field. Considering the power of education on society,
it is necessary to use it for positive transformations. Currently, there are no large-scale
planned organizations that can replace education. It takes a great deal of effort for large
masses to adapt to the globalizing and changing world dynamics, and one of the
institutions that can do this for the benefit of societies is the school. When the works are
examined, it seems very difficult for the solution proposals that can replace the school to
cover the whole society and adapt to the dynamics of the age. Expressing only the
deficiencies of education, school and other stakeholders in education and evaluating
them from these perspectives lead to sterile results. It would not be wrong to say that
education, which is very effective in the development of the individual and society in a
positive sense, protects the public interest, and has the power to change the present and
future of states and societies, can transform society. Criticisms towards education are
necessary, and these criticisms also increase the transformative power of education and
shape it as a tool for positive transformation. It is an education that provides
transformations for the benefit of society. It is everyone's duty to ensure this
understanding of education. Achieving a comprehensive understanding and establishing
this understanding of education is possible with future plans, which are determined by
common views and democratic attitudes, and which are realized in an academic and
scientific manner, with targets for the benefit of the individual-society.
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Genisletilmis Torkge Ozet

Bilimde ve teknoloji alanlarinda yasanan hizli degisim, yenilik ve ilerlemeler sadece bu
alanla sinirh kalmamig sosyal ve kultirel hayatta, ekonomik yapilarda, yasam
sekillerinde ve egitimde bircok degisikligi beraberinde getirmistir. Bu gelismler egitimin
toplumsal degisimin énemini gindeme getirmisgtir. Egitim ve toplumsal degisim
arasindaki iligkinin kesin sinirlari gizilememekle beraber, karsilikli bir iligkiden bahsetmek
mUmkindir. Egitim, insani odaga alan yapisiyla bitin dénisim ve degisimlerin
merkezine oldukc¢a yakin konumlanmaktadir. Egitim, toplumun kiltorind nesilden nesile
koruyarak gelistirerek ve zenginlestirerek aktaran bir arag olarak kabul edilmektedir. Bir
Ulkenin gelisme dUzeyini ve sosyo-ekonomik yapisini nitelikli ve sirekli olarak
gelistiriimeye acik bir egitim belirler. Bu egitimle elde edilen kazanimlar ekonomik
biyUmeyi, bilinglenmeyi, 6grenme, gelisme ve disinme girisimini beraberinde getirir.
Ozetle, egitimin bireysel, toplumsal ve ulusal getirileri, egitimin islevleri, amaclari ve
sonuglari konusunda farkli gérusler ortaya ¢cikhgr gérilmektedir. Bu nedenle egitim her
gecen gin daha ok tartigilan bir olgu haline dénismektedir. Bu ¢calismada, egitim ve
toplum iligkisini irdeleyen diUsUnurlere ait eserlerden yola cikarak “egitim toplumu
dénUsturebilir mi2” sorusu cevaplanmaya ¢ahsilmigtir.  Egitimin  birey ve toplum
Uzerindeki etkileri irdelenmistir. Arastirmada, ‘‘Turkiye’nin Maarif Davasi (Nurettin
Topcu), Ezilenlerin Pedagoijisi (PauloFreire), Okulsuz Toplum (ivan illich), Egitim: Bir Kitle
imha Silahi (John Taylor Gatto), Egitim Toplumu Degistirebilir mi2 (Micheal W. Apple),
Beyaz Zambaklar Ulkesinde (Gregoriy Petrov) ve Demokrasi ve Egitim (John Dewey)’’
adli eserler ele alinmigtir. Aragtirma nitel bir aragtirma olup, “anlati arastirmasi desenine”
goére tasarlanmis ve gerceklestirilmistir. Arastirmada eserlerde var olan disince
oruntustnin  ortaya ¢ikarlmasi  amaglandigindan, veriler dokiman incelemesi
yontemiyle ele alinmis ve veriler icerik analizi yardimiyla ¢ézimlenmisgtir. Eserlerde
temalara kodlama yapilarak ulasiimig ve tematik bir cerceve icerisinde anlaml bir bitin
olusturacak sekilde betimlenerek yorumlanmustir. icerik analizi neticesinde 3 tema ve 9
alt tema belirlenmistir. Belirlenen 3 tema Egitim BilesenlerininTanimlanmasi, Egitimin
Aragsallaghriimasi  ve  E@itimin  Boyutlari  temalandir.  Egitimin  Bilegenlerinin
Tanimlanmasi temasi 4 alt temadan olusmaktadir. Bunlar “Okul, Ogretmen, Ogrenci
ve EgitiminTanimlanmasi” alt temalaridir. Egitimin Boyutlari temasi 2 alt temadan
olusmaktadir. Bunlar “Egitimin Amaclar ve Endoktrinasyon” alt temalaridir. Egitimin
Aracsallagtirilmasi temast 3 alt  temadan  olusmaktadir.  Bunlar  “iktidarin
aragsallagtirmasi, egemen-elit gi¢ gruplarinin aragsallastirmasi ve egitimin getirileri” alt
temalaridir.

Aragtirmada ele alinan eserlerden yola cikarak her eserde egitim ile ilgili farkli bakig
acilari oldugu ve toplumsal dénisim ideallerinin her dénemde ve her toplumda
farkhlaghgr sdylenebilir. Topgu'ya (2019) gére topluma ruh veren, milletin ruhunu
sekillendiren maariftir/egitimdir. Maarifin niteliginin digsmesi demek, milletin sonunun
gelmesi demektir. Millet egitimin ach@r yolda ilerler. Egitim hangi yéne giderse millet
onun pesinden gider. Birey var olmaya basladiginda icinde bulundugu sosyal ortamin
degerlerinden, hedeflerinden ve geleneksellesen aliskanliklarindan habersiz ve uzaktir.
Yeni nesli, yeni yapan da budur. Bireylerin ttm bunlardan haberdar olup etkin olmasi,
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bu degerlere ilgi gdstermesi gereklidir. Birey ve toplumun arasindaki mesafeyi kapatan
en énemli gic egitimdir (Dewey, 2004). illich (2019) toplumlarin okula muhtac oldugu
algisinin yaratldigindan, okula karsi fanatik bir baglanma anlayisindan bahsetmektedir.
S6z konusu eserlerin yazarlarinin egitime ve onun unsurlarina dair disinceleri kisaca
soyle ifade edilebilir: ivan ilich (2019) Okulsuz Toplum adli eserinde okullasma ile egitim
arasindaki iligkiyi ele almig, okullagsan topluma neden karsi oldugunu genis bir cercevede
anlatmistir. John Taylor Gatto (2019) Egitim Bir Kitle imha Silahi adli eserinde okula
alternative égrenmeleri savunan, zorunlu egitimin kargisinda olan ve 6zgurlike bir
anlayisla bireysel egitimi savunmaktadir. Okulun verdigi hizmetin hayatin gercekleriyle
6rtigsmedigini savunur. Paulo Freire (2019) Ezilenlerin Pedagoijisi eserinde ezenlerin
hakim oldugu bir egitim sistemine karsi olmakla birlikte, ezilenlerin bir araya gelerek
kendini gerceklestirmesi gerektigini savunan bir anlayisi ele almig, egitim sistemini
sorgulamig, bireyin pasif olmasina kargi cikmigtir. NurettinTopcu (2019) Turkiye'nin
Maarif Davasi adli eserinde her milletin kendine 6zg0 bir okul yapisi oldugunu
savunmakla birlikte, degisimin okullarla gerceklestigi gérisint ele almighr. Michael W.
Apple (2019) Egitim Toplumu Degistirebilir mi2 adli eserinde egitimin toplumun degigim
sUrecine dahil olmasi gerektigi anlayisi, kurulacak yeni toplumsal dizene gegiste itici gig
olan okulun yerini sorgulayan bir bakis acisiyla ele alinmigtir. Amerikali egitim reformisti
John Dewey (2004), Demokrasi ve Egitim adli kitabinda demokratiklesme yolunda
e§itimin toplumu diger toplumlarin énine gecirdigi disincesini savunmaktadir.

Cok boyutlu bir olgu olan egitimin dénistmler Uzerindeki etkisi yadsinamaz bir gergektir.
Ancak egitimin toplumsal streclerde tek bagina etkili olmasi beklenemez. Belirli hedefler
dogrultusunda dénisim ve degisimler gerceklestirebilen egitimin toplumun tamamina
hitap etmesi yonuyle tartisilmasi gayet olagandir. Bu tartigmalarin odaklandigr noktanin
egitimin amaclarindan sapmasiyla iligkili oldugu ifade edilebilir. Bunun yaninda egitimin
hedeflerin belirlenmesinde, planlanmalarin yapilmasinda ve daha oz maliyetle ve
zamandan da tasarruf ederek belirlenen hedeflere daha cabuk ulasiimasinda etkili
oldugu séylenebilir. Toplumun genelinin elbette egitimle ilgili ayni kanilara sahip olmasi
beklenemez. Hatta ele aldigimiz eserlerde ciddi anlomda okul ve sistem GUzerinden
yapilan elestirilerin egitimcileri etkiledigi de agiktir. Ancak egitimi ve okulu yalnizca bu
elestiriler Uzerinden degerlendirmek genel anlamda dogru sonuclar vermeyebilir.
Olumsuz érneklerden genellemelere ulasilabilir, ancak bunun sahadaki gercekligi ne
kadar kargiladigi tartisiimalidir. Egitimin toplum Gzerindeki gicine bakildiginda bunu
olumlu doénustmler igin kullonmak gerekmektedir. Hali hazirda egitimin yerini
alabilecek buyUk élcekte planli érgUtler bulunmamaktadir. Buydk kitlelerin kiresellesen
ve degisen dinya dinamiklerine uyum saglamasi oldukga biyUk emek istemektedir ve
bunu toplumlarin  yararina yapabilecek kurumlardan birisi  okuldur.  Eserler
incelendiginde okulun yerini alabilecek ¢c6zim &nerilerinin toplumun genelini kapsamasi
ve ¢cagin dinamiklerine uyum saglamasi oldukga zor gérinmektedir. 21. yizyilin okul ve
egitim sistemine yoneltilen elestirilerin, bu ¢c6z0m 6nerilerine de yoneltilebilecegi gézardi
edilmemelidir. Egitime yoneltilen elestiriler gereklidir ve bu elestiriler ayni zamanda
egitimin dénUstirme gictini de artirmakta ve olumlu bir déntgsim saglama araci olarak
sekillenmesi saglamaktadir. Aslolan toplumun yararina olan dénisimler saglayan bir
egitimdir. Kapsamli bir egitim anlayigina ulagsmak ve bu anlayisi yerlestirmek, ortak
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gorusler ve demokratik tutumlarla belirlenen, akademik ve bilimsel bir bigimde
gerceklestirilen, birey-toplum yararinin temel alindigi gelecek planlari ile momkondur.
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