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Introduction

Education plays an important role not only in the development or change of a
society and individual, but also in the continuation of its development and in the
realization of its change in the desired direction. Although schools are the lowest unit
of education systems, they are the organizations where education services are offered
to society and individuals. The quality of the service offered by the schools is directly
related to the cognitive, affective and behavioural acquisitions of the students.
Students’ interaction and experiences at school have a permanent impact on their
academic success and future life (Haynes, Emmons & Ben-Avie, 1997, s5.321-322).
When looked from such perspective, schools contribute greatly to raising happy and
successful individuals. Education practitioners and researchers realized the
importance of the context in which learning occurred, particularly the impact and
importance of school climate on students” academic, social and emotional results,
(Berkowitz et al., 2017) and conducted several studies on the subject. The research
shows that there is a relationship between the school climate and student disciplinary
problems and violent behaviors (Bosworth, Ford, & Hernandaz, 2011; Brault, Janosz, &
Archambault, 2014; Calik et al., 2009; Eliot et al., 2010; Gregory et al., 2010; Konold &
Cornell, 2015; Kuperminc, Leadbeater, & Blatt, 2001; Loukas, Suzuki & Horton, 2006;
Ozdemir, 2015; Simons-Morton et al., 1999; Thapa et al., 2013; Wang et al., 2010; Welsh,
2000), school effectiveness (Senel & Buluc, 2016), academic success (Akey, 2006; Berkowitz
et al., 2017; Cohen et al., 2009; Cornell, Shukla, & Konold, 2016; Hopson & Lee, 2011;
Hoy, Smith, & Sweetland, 2002; Kozina et al., 2008; Kozina et al., 2010; MacNeil, Prater,
& Busch, 2009; Martin et al., 2004; Mullis, Martin, & Foy, 2008; Parish, 2002; Schotland,
2011; Thomasson, 2006; Wang & Holcombe, 2010), safety (Bosworth, Ford, &
Hernandaz, 2011; Canli, 2016; Freiberg, 1998; Hoy et al., 2002; Kuperminc, Leadbeater,
& Blatt, 2001; Welsh, 2000), school attendance (Cornell, Shukla, & Konold, 2016; Lee et
al., 2011), student motivation (Eccles et al., 1993), adaptation to school (Kuperminc et al.,
1997; Simons-Morton et al,, 1999; Welsh, 2000), self-esteem (Kosciw et al., 2013;
Schotland, 2011), quality of school life (Donmez, 2016), school size (Cotton, 1996), alcohol
and drug abuse (Bosworth, Ford, & Hernandaz, 2011), depression (Loukas, Suzuki &
Horton, 2006; Schotland, 2011), mental health and psychological well-being (Aldridge &
McChesney, 2018), family poverty (Hopson & Lee, 2011), and school identification and
school outcomes (Lee et al., 2017).

School climate can be described as beliefs, attitudes and values that characterize a
multi-dimensional (Freiberg, 1999, s. 3) school life and quality (Adelman & Taylor,
2011a; Deer, 1980), determine school structure and differentiate one school from
another, occur as a result of the interactions between groups comprising the school
society and guide the behaviors of these groups (Brown, Anfara, & Roney, 2004; Cohen
et al.,, 2009; Hoy, Tarter & Kottkamp, 1991; Loukas, Suzuki & Horton, 2006; McEvoy &
Welker, 2000; Thapa et al., 2013). Another description is that school climate is a psycho-
social content teachers seek to teach students (Johnson, Stevens & Zwoch, 2007). School
climate refers to the spheres of school life and shared vision, and healthy or unhealthy,
conscious or unrecognized spheres (Cohen et al., 2009, s. 182). According to Freiberg
and Stein (1999) school climate is viewed as a factor that motivates students and as
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reason for teachers to be there every day (Johnson, Stevens, & Zwoch, 2007). School
climate is the quality (Cohen et al., 2009, s. 182), spirit and hearth (Freiberg & Stein,
1999), atmosphere (Secrist, Paden, & McNee, 1983) and character of school life, since
school life is based on people’s experiences (Brown et al, 2004; Cohen et al., 2009;
Halpin & Croft, 1963; Hoy et al., 1991; Hoy & Miskel, 2010; Welsh, 2000).

Research aiming at identifying the climate at schools or other organizations is like
seven blind men describing an elephant. Each one of them focuses in a different
dimension of the climate and contends findings according to this dimension. The
climate also varies significantly based on environmental factors (ecologic,
environment, social system or culture) (Anderson, 1982, s.376). For instance, a
sustainable, positive school environment (i) encourages individuals’ development and
learning, (ii) supports their feeling safe, and (iii) connects people with each other. (iv)
Students, families and educators support working together to develop and maintain a
shared school vision and contribute. (v) Educators model and feed the attitudes
emphasizing the benefits and satisfaction they get from the learning-teaching process
(vi) School society contributes to school activities and the protection of the physical
environment (Piscatelli & Lee, 2011, ss. 1-2).

The National School Climate Council report (2007) suggested that the school
climate had encouraged or weakened children's development, learning and success in
the last twenty years. Students stated that they had positive social relationships, were
respected, participated in school activities and felt competent in a safe and supportive
school environment. Ever-increasing number of reports, studies and legislation
stressed the importance of a positive school climate for mitigating success inequities,
improving healthy development and supporting the skills, knowledge and tendencies
and life success forming the basis for the 21st century school (Piscatelli & Lee, 2011,
and improving teachers’ job satisfaction, creating an effective learning environment
for students (Hoy et al., 1991). Further, teachers describe a positive and cooperative
school climate as the most important factor affecting their decision of staying at a
school (Hirsch, Eric, Emerick, & Scott, 2007).

Halpin & Croft (1963) investigated the behaviors of principals and teachers and
identified the (i) open, (ii) autonomous, (iii) controlled, (iv) familiar, (v) paternal, (vi)
closed climate structures. These climate structures were rated from positive open
climate to negative closed climate. While the open climate is an energetic, lively
organization which is moving toward its goals, and which provides satisfaction for the
group members' social needs (Halpin & Croft, 1963), as well as being supportive and
sincere and where ideas are respected, there is attachment to school and productive
working environment (Hoy & Sabo, 1998), a closed climate is characterized by a
stagnant organization where disingenuity, pretense and apathy are very common
among the group members (Halpin & Croft, 1963). Hoy et al. (1991), on the other hand,
identified the dimensions of school climate as supportive, directive and restrictive
principal behaviors and friendly, cooperative and indifferent teacher behaviors.

Elements comprising a school climate are broad and complex (Marshall, 2004).
Although there is no list of factors that shape the character and quality of school life,
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many researchers agree that there are four main dimensions that clearly shape the
school climate. These are; safety (rules and norms, physical safety, social and emotional
safety), learning-teaching process (social, affective and ethical learning, quality of
teaching, professional development, leadership), interpersonal relationships (respect for
diversity, school community and cooperation, social support from adults and peers)
and environmental structure (human and physical environment; cleanliness, sufficient
space and materials, aesthetic quality, school size; curriculum and extracurricular
offerings) (Cohen et al., 2009; Center for Social and Emotional Education, 2010). Thapa
et al. (2013) added school improvement process as the fifth dimension. The National
School Climate Council (2007) added personnel relationships (leadership and
professional relationships) to the initial four dimensions (Piscatelli & Lee, 2011).
Likewise, the U.S. Department of Education identified three inter-related domains in
the Safe and Supportive Schools” school climate These are student attachment
(relationships, respect to diversity and school participation), safety (social-emotional
and physical safety, substance abuse) and school environment (physical environment,
academic environment, and health and disciplinary environment) (Bradshaw &
O’Brennan, 2014). However, there is no agreement as to which dimensions of school
climate must be measured validly. In this respect, the research on school climate
contributes to improving and developing ideas about which aspects to evaluate
(Center for School and Emotional Education, 2010).

One of the subdimensions that must be regarded in the “relationships” dimension
that comprises school climate is school attachment. With the adaptation of the
relationships dimension to social groups and organizations, the concept of school
attachment emerges. In a general sense, attachment refers to the emotional bond
between the youth and other people (Clevenger & Birkbeck, 1996). School attachment,
on the other hand, is a common term that encompasses school and student
relationships as a structure that includes positive student actions such as student
attendance, participation in school and class activities and the emotional bond of
student with school (Libbey, 2004, s. 275; Onen, 2014, s. 221).

There are different theories about attachment in the literature. For example,
according to Bowlby (1969, 1973, 1980, 1982), the relationship an infant develops with
his/her primary caretaker constitutes the basis for his/her subsequent attachment
models. These models strongly affect how a child establishes relationships with others,
approaches his/her environment as well as the subsequent stages of his/her
development (as cited by Erickson, Sroufe, & Egeland, 1985, s. 147). Another theory
that attempts to describe school attachment is social attachment. Social attachment
refers to the extent an individual is sensitive to others’ views (Costella, 2010, s. 4).
Individuals have bonds with social values, social environment and social institutions.
This social bond controls the behaviors of individuals who are inclined to commit
criminal or abnormal acts, and prevent them from committing a crime (Hirschi, 1969).
Hirschi also believes that the level of attachment to teachers and school is a
determinant of their school success (Pratt, Gau, & Franklin, 2010). In other words,
individuals feel concerned about others” views as much as they have an emotional
bond with others such as parents, friends and teachers. An individual who fears losing
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others’ respect and love is less likely to commit a crime (Costella, 2010, s. 4). In short,
it may be suggested that these bonds as asserted by Bowlby and Hirschi affect
students” behaviors toward their school, peers and teachers and help control their
undesired behaviors.

Since school attachment has an impact on educational outcomes such as academic
success and abandonment of school (Fredricks, Blumenfeld, & Paris, 2004), it has
attracted the attention of researchers and has been researched as part of school life. It
is possible to see studies focusing on the relationship between school attachment and
ego (Alparslan, 2016; Finn & Rock, 1997; Wang & Eccles, 2013), trust in school
(Arabikoglu, 2016), academic success (Bellici, 2015; Cornell, Shukla, & Konold, 2016; Fall
& Robert, 2012; Finn & Rock, 1997; Griffin, 2014; Johnson, Crosnoe, & Elder, 2001; Klem
& Connell, 2004; LeCroy & Krysik, 2008; Lee, 2008; Moe et al., 2009; Perry, Liu, &
Pabian, 2010; Wang & Holcombe, 2010; Wang & Eccles, 2013; Wang, Willett, & Eccles,
2011; Wang et al., 2015), school attendance and abandonment of school (Fall & Robert, 2012;
Finn & Rock, 1997; Klem & Connell, 2004; Wang, Willett, & Eccles, 2011), undesired
behaviors and bad habits (Black et al., 2010; Cornell, Shukla, & Konold, 2016; Gottfredson
et al., 2005; Hill, & Werner, 2006; Karasar & Kapgi, 2016; Konold & Cornell, 2015;
Saglam & Ekiz, 2017; Simons-Morton et al., 1999; Yang, 2015), adjustment to school
(Simons-Morton et al., 1999), educational goals (Cornell, Shukla, & Konold, 2016; Griffin,
2014), school life quality (Donmez, 2016), career planning (Perry et al., 2010), school size,
socio-economic and ethnic structure (Finn & Voelkl, 1993; Fullarton, 2002), motivation
(Fullarton, 2002; Hill, & Werner, 2006), depression and school fatigue (Ozdemir, 2015;
Wang et al. 2015), subjective duty values (Wang & Eccles, 2013), attitude toward classes
(Filiz, 2018), perceived school support (Christensen, 2014), control focus, preparation for
school and classes (Finn & Rock, 1997), safe learning environment and school types (Gauley,
2017), fairness and discrimination (Griffin, 2014), Internet and game addiction (Tas, 2017),
self-efficacy and social support (Mengi, 2011), academic expectation (Konold & Cornell,
2015), life satisfaction (Ozdemir & Koruklu, 2013) and school socialization style (Lee, 2008).

Students’” success (Fredricks, Blumenfeld, & Paris, 2004) and the effectiveness of
schools are to a large extent associated with students” school attachment (Ozdemir &
Kalayci, 2013). In other words, it is unquestionably a prerequisite for individuals to be
committed to school since they need to become successful and acquire the skills they
need in today's conditions (Fredricks, Blumenfeld, & Paris, 2004). This attachment
consists of three dimensions including cognitive, affective and behavioral (Onen,
2014). Qualitative differences in each dimension vary based on the intensity of the
attachment. A dimension's intensity can make the attachment a desirable outcome.
Once attachment is established, it is possible to say that the attachment builds on itself
and thus contributes to the more improvement of other variables (Fredricks,
Blumenfeld, & Paris, 2004). A positive attitude, perception and response developed by
students toward school, teachers and peers are in the affective dimension. Students’
actions such as participation in extracurricular activities and learning process (school
attendance), completing their assignments, grade point average and scores in
achievement tests, performance and adherence to school rules and grade advancement
are in the behavioral dimension. Students” perception and beliefs about themselves,
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school, teachers and other students, and ability to perceive challenging and complex
situations and create solutions are in the cognitive dimension (Fredricks, Blumenfeld,
& Paris, 2004; Jimerson, Campos, & Greif, 2003). In short, it can be suggested that the
cognitive, affective and behavioral dimensions of school attachment focus on students’
attachment to teachers, peers and school (Jimerson, Campos, & Greif, 2003). It is
particularly regarded important to understand which factors affect the improvement
of school attachment and what it means to maintain the attachment at the same level
(Wotowska, 2014). In fact, these factors are dynamically interrelated and their
outcomes must be investigated (Fredricks, Blumenfeld, & Paris, 2004).

School climate plays an important role in ensuring a healthy and positive school
environment (Marshall, 2004) and thus can be considered a way or a mediating
variable to mitigate abandonment of school and improve learning and school
attachment (Fredricks, Blumenfeld, & Paris, 2004). It has also been identified that the
school attachment of students who feel that they are in a safe environment improves
(Freiberg, 1998) and that absenteeism and delinquency rates of students whose school
attachment has improved decrease (Calik, Kurt & Calik, 2011). The fact that the school
climate has a physical, social and academic impact on students and that the school
attachment has a behavioral, cognitive and affective impact have made it necessary
and important to address these variables together. A positive school climate that can
be created can make individuals feel committed to school. A student that feels
committed to school can be a successful and happy person that has a goal and become
integrated with the society instead of demonstrating negative behaviors such as
turning into crime and gaining bad habits. From this perspective, it is considered
important to identify whether or not the school climate perceived by secondary school
students is predictive of their school attachment. However, a very limited number of
studies were seen to focus on dealing with the school climate factor as an important
predictor of school attachment in our country. In this respect, the present study, which
is conducted to identify whether or not school climate is predictive of students of level
of attachment to school, is believed to offer some ideas to teachers, administrators,
parents, guidance and psychological counselors in understanding students” behaviors
of school attachment, responding to, preventing and protecting from abandonment of
school, absenteeism, discipline and undesired behaviors, low academic success and
contribute to other studies focusing on school climate and school attachment and the
evaluation of school life quality. Responses to the following questions were sought in
line with the overall objective of the research:

i) Do secondary school students’ perception of school climate and school

attachment level vary significantly based on their sex and grade level?

ii) Is there a significant relationship between secondary school students’

perception of school climate and school attachment level?

iii) Is secondary school students” perception of school climate predictive of their

school attachment level?
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Method
Research Design

In the present research, a qualitative research method, relational survey model,
was preferred to identify whether or not the independent variable (school climate) is
predictive of the dependent variable (school attachment). Relational survey is a model
that identifies the relationship between two or more variables on participants in the
same study group and predicts the effect of independent variable on a dependent
variable (Gliner, Morgan, & Leech, 2015).

Research Sample

The research sample consists of public schools from Pendik District of Istanbul
Province in 2018 year. Required permissions were obtained from official authorities to
conduct the research. Stratified sampling method was preferred to determine the
research sample. Stratified sampling is a probability sampling method where groups
with similar characters in a population are divided into subgroups and sample is
obtained from each subgroup by random sampling (Neuman, 2006, s. 335). According
to the Pendik District National Education Directorate data (2018), there are 33,503
students in 38 public secondary schools. However, the religious vocational school
students were not included. Schools were divided into lower, secondary and upper
groups based on socio-economic status and one school was selected from each group.
There are 3,752 students in the three selected schools. Students were assured in line
with the principle of confidentiality that the research results would only be used for
research and were not applied any pressure and time limitations in order to enable
them to respond to the scale items accurately and candidly. From the selected schools,
773 students from every grade level (grades 5, 6, 7 and 8) volunteered to participate.
370 of these students are female and 403 thereof are male students. 330 of the students
are at fifth grade, 233 at sixth grade, 133 at seventh grade and 77 at eighth grade. Based
on +/- 5% acceptable error rate and 99% reliability level, the sample size was
calculated as 651. 733 students participating in the study were decided to have the
sample size enough to represent the population.

Research Instruments and Procedures

In the research, the School Climate Scale developed by Calik and Kurt (2010) was
used as the data collection instrument to identify the students’ level of perception of
school climate. The scale is a 5-point Likert type scale (Never, Rarely, Sometimes,
Frequently, Always) consisting of four subdimensions (Supportive Teacher Behaviors,
Success Focus, Safe Learning Environment and Peer Interaction) and 22 items. Seven
items in the scale (12, 14, 16, 18, 19, 21, 22) were scored reversely. With the adding of
the scores from all items, a total score is acquired. A high score from the scale reflects
a positive school climate while a low score reflects a negative school climate. In the
research, confirmatory factor analysis (x=165.132; df=62; x2/df=2.663; GFI=.967;
AGFI=.952; NFI=.957; CFI=.973; SRMR=.034; RMSEA=.046) was performed to test the
construct validity of the scale and Cronbach Alpha reliability coefficient was
calculated as 0.814.
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To identify the students’ attachment to school in the research, the School
Attachment Scale for Children and Adolescents developed by Hill and Werner (2006)
and adapted into Turkish by Savi (2011) was used. The scale is a 5-point Likert type
scale (Absolutely Yes, Yes, Maybe, No, Absolutely No) consisting of 13 items and three
subdimensions (School Attachment, Friend Attachment, Teacher Attachment). A high
score from the scale shows a high school attachment while a low score shows a low
school attachment. In the research, confirmatory factor analysis (x=732.959; df=202;
x2/df=3.629; GFI=.920; AGFI=.900; NFI=.827, CFI=.868; RMR=.029; SRMR=.076;
RMSEA=.058) was performed to test the construct validity of the scale and Cronbach
Alpha reliability coefficient was calculated as 0.859.

Data Analysis

Data was analyzed using SPSS statistical program. Unrelated-independent groups
t-test was performed to determine whether or not school climate perception and school
attachment level of secondary school students vary significantly based on sex, the one-
way analysis of variance (ANOVA) was performed to determine whether the same
vary based on their grade levels, correlation analysis was performed to determine the
relationship between school climate and school attachment, and regression analysis
was performed to calculate whether or not the school climate is predictive of students’
school attachment level.

Results

Independent groups t-test results performed to determine whether secondary
school students’ school climate perception and school attachment levels vary based on
their sex are provided in Table 1.

Table 1
T-test Results of School Climate and School Attachment Scale Scores by Sex
. t-test
Variables Groups N X ss
t sd P
F 1 370 3.67 .58
School emate 2.81 771 005
climate Male 403 3.57 .59
F 1 370 4.37 .53
School emate 331 771 001
attachment Male 403 4.24 27

When Table 1 is examined, secondary school students’” school climate perception
varies significantly based on their sex (¢[771]=2.81; p<.01). Female students’ school
climate perception (X=3.69) is more positive than that of male students (X=3.57).
Secondary school students’ school attachment perception varies significantly based on
their sex (#[771]=3.31; p<.01). Female students’ school attachment level (X=4.37) is
higher than that of male students (X=4.24).

Results of the one-way analysis of variance (ANOVA) performed to determine
whether secondary school students” school climate perception varies based on grade
level is provided in Table 2.
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Table 2
ANOVA Results of School Climate Scale Scores by Grade Level
Grade N X ss Variance KT sd KO F p  Significance
Source
5.Grade 330 383 .56 getwee“ 3679 3 1226
6. Grade 233 3.62 .56 WithinG. 23492 769 .30 5-6,5-7, 5-8;
7.Grade 133 348 49 Total 27171 772 40.14 .000  67,68.

7-8
8.Grade 77 311 55

Total 773  3.63 .59

When Table 2 is examined, significant differences are seen among students” school
climate perceptions based on their grade levels (F=40.14; p<.001). According to the
results of the LSD test performed to identify the grades by which student perception
of school climate varies, 5th-grade students” perception of school climate (X=3.83) is
more positive than that of 6th-grade students (X=3.62), 7th-grade students (X=3.48)
and 8th-grade students (X=3.11); 6th-grade students’ perception of school climate
(X=3.62) is more positive than that of 7th-grade students (X=3.48) and 8th-grade
students (X=3.11); and 7th-grade students’ perception of school climate (X=3.48) is
more positive than that of 8th-grade students (X=3.11). In other words, students’
positive perception of school climate decreases as their grade level increases.

Results of the one-way analysis of variance (ANOVA) performed to determine
whether secondary school students’” school attachment varies based on grade level is
provided in Table 3.

Table 3
ANOVA Results of School Attachment Scale Scores by Grade Level
Grade N X Ss Variance KT «d KO F P Significanc
Source e
5.Grade 330 443 .48 ‘g‘thm 3470 3 1156
6.Grade 233 437 51 VGV“}““ 20538 769 .26 57, 5-8.
. 4331 .000  6-7,6-8.
7. Grade 133 419 .53 Total 240.08 772 7.8
8. Grade 77 372 .61
Total 773 430 .55

When Table 3 is examined, a significant difference is seen among students’ school
attachment levels based on their grade levels (F=43.31; p<.001). According to the
results of the LSD test performed to identify between which grades student school
attachment level varies, 5th-grade students’ school attachment level (X=4.43) is higher
than that of 7th-grade students (X=4.19) and of 8th-grade students (X=3.72); 6th-grade
students” school attachment level (X=4.37) is higher than that of 7th-grade students
(X=4.19) and 8th-grade students (X=3.72); and 7th-grade students’ school attachment
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level (X=4.19) is higher than that of 8th-grade students (X=3.72). In other words,
students” school attachment level decreases as their grade level increases.

The results of the correlation analysis performed to determine the relationship
between the school climate perception and school attachment level of the secondary
school students are provided in Table 4.

Table 4

Results of Correlation Analysis between School Climate Perception and School Attachment
Level of the Secondary School Students

School Friend Teacher Attsacc l;ﬁﬁlnt
Attachment Attachment  Attachment

Total
Supportive Teacher r A7+ 373 549+ 581
Behaviors
Success Focus r .380** .314** A410** A57**
Safe Learning Enylronment 375w 344+ 265** A17%*
and Peer Interaction
School Climate Total r .550** A61** 519** .638**

According to the correlation analysis provided in Table 4, there is a significant
medium-level and positive relationship between student school climate perceptions
and school attachment levels (r=.63; p<.01); a significant medium level and positive
relationship between school climate and the sub-dimensions of school attachment,
school attachment (r=.55; p<.01), friend attachment (r=.46; p<.01) and teacher
attachment (r=.52; p<.01). A significant medium level and positive relationship is seen
between the total score of students’ school attachment and the sub-dimensions of
school climate, supportive teacher behaviors (r=.58; p<.01), success focus (r=.45; p<.01)
and safe learning environment and peer interaction (r=.41; p<.01).

The results of the regression analysis performed to determine whether the school
climate perceived by the students is predictive of the students” school attachment level
are provided in Table 5.

Table 5

Results of Regression Analysis to Determine Whether the School Climate Perceived by the
Students is Predictive of the Students” School Attachment Level

Vapedent e B g ® t p R R F oy
fj'iﬂfl‘;:e iﬁ‘a"c‘:mem 160 147 550 1091 .000 550 303 33438 .000
iji’;‘;ie ifg:ﬁment 238 133 461 1796 000 .461 213 20841 .000
sél};gf;te zz‘:c}ﬁlem 232 125 519 1864 000 519 269 28435 000
School School

Climate Attachment 212 .096 .638 2214 .000 .638 407 529.77 .000
Total Total
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When Table 5 is examined, school climate is significantly predictive of students’
school attachment level (r?=.30; p<.001), friend attachment level (r>=.21; p<.001),
teacher attachment level (r>=.27; p<.001) and total school attachment level (r2=.40;
p<.001). In other words, 30% of the total variance of students’ school attachment level,
21% of the total variance of their friend attachment level, 26% of their teacher
attachment level and 40% of the total variance of their school attachment level is
explained by school climate ($=.643; r=.638; 12=.408; F=264,97; p<.001).

Discussion, Conclusion and Recommendations

School climate is created by the school society. A positive school climate is
perceived by students, parents and employees as welcoming and characterized by
respectful interactions between the individuals. Students feel motivated to succeed
and the personnel exhibits the importance of the school and learning. The school is
clean, well-maintained and welcoming. A combination of these characteristics results
in the perception of the school as a good place to be (Lee, 2005). The present research
investigates whether or not school climate is predictive of secondary school students’
school attachment, and whether or not student perception of school climate and school
attachment level vary based on their sex and grade level. According to the findings of
the research, secondary school students’” perception of school climate varies
significantly based on their sex. Female students’ school climate perception is more
positive than that of male students. In the literature are studies suggesting that female
students” school climate perception is more positive than that of male students
(Donmez, 2016; Filiz, 2018; Simons-Morton et al., 1999) and female teachers” school
climate perception is more positive than that of male teachers (Aka, 2014; Canli, 2016).
As the main reason for this variance can be suggested as that female and male students
ascribe a different meaning to the school. For instance, female students perceive school
as a place that protects and improves them while male students perceive school as a
place that oppresses them (Ozdemir & Kalayci, 2013). The more negative or poorer
school climate perception of male students that see the school as a place that oppresses
them than that of female students can be regarded as one of the reasons for the
variance.

Another result obtained from the research is that school attachment level of
secondary school students varies based on their sex. Female students’ school
attachment level is higher than that of male students. In the research conducted by
Arastamam (2006), Bellici (2015), Can (2008), Fullarton (2002), Donmez (2016), Mengi
(2011), Ozdemir & Kalayci (2013), Schotland (2011), Simons-Morton et al (1999), Wang
et al. (2011) at secondary school and high school levels, female students” school
attachment level is higher than that of male students. However, there are also studies
that suggest that male students” school attachment level is higher than that of female
students (Onuk, 217). In addition, organizational attachment of female and male
academic members at higher education varies significantly. Organizational
commitment of female academic members is higher than that of male academic
members (Moore & Moore, 2014). The main reason for this variance can be suggested
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to be social gender role. For, an individual's sex determines his/her behaviors in the
society (Kiran, 2017). In this respect, social gender roles ascribed to students in the
Turkish culture may affect how differently school is perceived and their school
attachment levels. If social gender roles for education are defined differently in a
society, individuals act in accordance with these roles or be forced to act appropriately.
Otherwise, it can be accepted and rejected as unwanted behaviour by society. The
positive perspective of the society towards education, its contribution to schooling
rate, its support for school attendance, and the fact that it considers education as an
investment for the future life of the individual can positively affect the school
attachment of the individual.

It has been concluded in the research that secondary school students’ perception of
school climate and school attachment level vary significantly based on grade. In the
literature, secondary school and high school students” perception of school climate
(Donmez, 2016; Ozdemir & Kalayci, 2013; Simons-Morton et al., 1999; Wang et al.,
2010) and school attachment levels decrease as their grade level increases (Bellici, 2015;
Filiz, 2018; Mengi, 2011; Schotland, 2011; Simons-Morton et al., 1999; Wang &
Holcombe, 2010). The result attained in the present research and the results of other
research in the literature are consistent. One of the reasons for this variance can be
suggested as that students become used to the school climate as their grade level
increases, and thus that the effect of school climate on students, their awareness of and
interest in it increase.

According to another result of the research, there is a medium-level and positive
relationship between secondary school students” perception of school climate and their
school attachment. There are several researches in the literature that identify a
significant positive relationship between secondary school and high school students’
perception of school climate and their attachment level (Dempsey, 2008; Donmez,
2016; Ozdemir & Kalayci, 2013; Ozdemir et al., 2010; Simons-Morton et al., 1999). Also,
Turan (1998) and Cornell, Shukla & Konold (2016) found a significant relationship
between teachers’ perception of school climate and school attachment. When this
research's and other research's results are evaluated together, it can be suggested that
there is a positive relationship between both students” and teachers” perception of
school climate and school attachment level and that their school attachment level will
increase as their perception of school climate increases, or the other way around.

One of the significant results obtained in the research is that secondary school
students’ perception of school climate is significantly predictive of their school
attachment level. Likewise, in the literature, students” (Fullarton, 2002; Gauley, 2017;
ihtiyaroglu, 2014; Ozdemir & Kalayci, 2013; Wang & Eccles, 2013; Wang & Holcombe,
2010) and teachers’ (Antony & Mahendran, 2016) perception of school climate is an
important predictor of their school attachment levels. The relationship between the
climate and commitment or attachment is seen not only at schools providing
educational services but also at organizations producing goods and services (Noordin
et al., 2010; Smith, 2009; Turan, 1998; Bahrami, 2016; Ozyer, 2010; Schwepker, 2001;
Akbas, 2010; Kaplan, 2010; Ma'amor, et al., 2012; Cetin Gurkan, 2006; Dinc &
Plakalovic, 2016; Kaplan, 2010; Korkmaz, 2011; Riad, Labib, & Nawar, 2016). The
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relationship between these two concepts as well as the organizational climate have
also been found to be predictive of organizational commitment (Basar, 2009; Bilgen,
2014; Bozgul, 2018; Crawford, 2008; Caglar, 2008; Cetin Gurkan, 2006; Dinc &
Plakalovic, 2016; Kaplan, 2010; Korkmaz, 2011; Riad, Labib, & Nawar, 2016).
According to the above results, the positive relationship between secondary school
students’ perception of school climate and school attachment level and school climate's
being predictive of students” school attachment level show how important school
climate is for students. Further, results obtained in the present research support the
theory and research that assert that school climate is an important factor that is
predictive of students’ school attachment levels.

In conclusion, the present research suggests that secondary school students’
perception of school climate and school attachment level vary based on their sex and
grade level and that school climate is an important predictor of students’ school
attachment. Based on these results, it can be said that school attachment level of
students that perceive their school positively and believe that the rules of conduct are
openly and fairly managed in their school will increase. Academic success of students
whose school attachment increases will also increase (Akey, 2006; Klem & Connell,
2004; Konold & Cornell, 2015; Moe et al., 2009; Thomasson, 2006). There are attempts
to characterize school attachment with school attendance, class participation, course
preparation and attendance, completion of assignments, participation in
extracurricular activities (Willms, 2003). Students who participate less in
extracurricular activities at school or has poor school attachment have been found to
exhibit problematic behaviors (Simons-Morton et al., 1999), and be more likely to
commit crime or be involved in crime (McNeal, 1995). In addition, students who do
not feel they belong to the school or do not share school values are said to feel
estranged from school and feel rejected (Willms, 2003). In this respect, school climate
is an important element for students to feel committed to school and for their school
success (Doll, 2010, s. 12). In order to maintain the school attachment and re-attract the
attention of disinterested students, conditions that adversely affect the internal
motivation must be minimized and conditions that have a positive motivational effect
must be maximized (Adelman & Taylor, 2011b, s. 2) and school climate must be
positively improved. In summary, practitioners who wish to bring students up to the
aimed level in cognitive, affective and behavioral fields must first take into
consideration expanding their knowledge about school climate to improve or develop
school life and environment.

Improving or developing the school climate is an invaluable step and strategy to
improve students’ school attachment (Klem & Connell, 2004). In addition to school
climate's positive effect on academic performance, protective and preventive measures
can be taken against the problems of school abandonment and absenteeism such as
creating an effective learning environment and organizing extracurricular and
intramural activities that will attract student attention. “Commissions for the
Improvement of School Climate” can be established at schools. Counseling service
support can be used to determine, develop and improve students’ perception of school
climate. Negative factors that affect school climate and school attachment level can be
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identified by taking students’ opinion at certain intervals and students can be enabled
to feel they belong to the school by protective efforts. Students’ school attachment can
be improved by procuring parent participation in school and parent support.

Maybe the foremost important point that requires attention about school climate is
to determine the effect of school climate on student outcomes i.e. student
achievements. The second most important stage following the determination of this
effect is to look for the ways to create a positive school climate. While school
attachment of students who perceive a positive and supportive school climate
increases, they can be more successful, have less intramural and extramural undesired
behaviors, can be protected against bad habits, improve their school attendance and
have less school abandonment. A negative school climate, on the other hand, decrease
students” attachment to their school, teachers and peers, cause them to distance
themselves from class and school activities, lead to negative or undesired behaviors,
increase school abandonment and absenteeism and lead to a negative attitude toward
school. Eliminating and fighting against such negative consequences may be one of
the biggest problems educators have. In this respect, it may be an incomplete
perspective to correlate the results of studies focusing on the relationship between
school climate and school attachment with academic success. It must be placed at the
heart of all school improvement efforts besides academic success such as school safety
and health. The present research is limited to the generalizability of the results
obtained since it was conducted in Pendik district. Therefore, results can be obtained
and generalized by conducting similar research in different provinces or districts.

References

Adelman, H., & Taylor, L. (2011a). Designing school improvement to enhance classroom
climate for all students. Los Angeles: Center for Mental Health in Schools at
UCLA. http:/ /smhp.psych.ucla.edu/pdfdocs/schoolclimate.pdf

Adelman, H., & Taylor, L. (2011). School engagement, disengagement, learning supports, &
school climate. Los Angeles: Center for Mental Health in Schools at UCLA.
Retrieved from http:/ /smhp.psych.ucla.edu/pdfdocs/schooleng.pdf

Aka, F. N. (2014). Okul iklimi ile ogretmen oz yeterligi iliskisine yonelik ogretmen gorusleri
[Teacher's views on relationship between school climate and teacher self-
efficacy] (Unpublished master thesis). Onsekiz Mart University, Institute of
Educational Sciences, Canakkale. Retrieved from
https:/ /tez.yok.gov.tr/ UlusalTezMerkezi/

Akbas, T. T. (2010). Orgutsel etik iklim, kisi-orqut uyumu, orgutsel baglilik ve orgutsel
vatandaslik davranisi iliskisi; Gorgul bir arastirma [The relationship between
organizational ethical climate, person-organization fit, organizational
commitment and organizational citizenship behavior: An empirical research]
(Unpublished Doctoral Dissertation). Gazi University, Institute of Social
Sciences, Ankara. Retrieved from https:/ /tez.yok.gov.tr/UlusalTezMerkezi/



Mustafa OZGENEL-Filiz CALISKAN YILMAZ-Feyza BAYDAR 101
Eurasian Journal of Educational Research 78 (2018) 87-116

Akey, T. M. (2006). School context, student attitudes and behavior, and academic
achievement: ~ An  exploratory  analysis. ~ MDRC.  Retrieved  from
https:/ /eric.ed.gov/?id=ED489760

Aldridge, ]. M., & McChesney, K. (2018). The relationships between school climate and
adolescent mental health and wellbeing: A systematic literature
review. International Journal of Educational Research, 88, 121-145. Retrieved from
https:/ /doi.org/10.1016/].ijer.2018.01.012

Alparslan, N. (2016). Anne babasi bosanmis ergenlerin benlik saygisi ve okula baglilik
duzeylerinin incelenmesi [The level of self-esteem and school commitmont of
adolescents with divorced and non-divorced parents] (Unpublished master
thesis). Istanbul Sabahattin Zaim University, Institute of Social Sciences.
Istanbul. Retrieved from https:/ /tez.yok.gov.tr/ UlusalTezMerkezi/

Anderson, C. S. (1982). The search for school climate: A review of the research. Review
of educational research, 52(3), 368-420. Retrieved from
https:/ /doi.org/10.3102/00346543052003368

Antony, J. M. & Mahendran, P. (2016). Relationship between organizational climate,
organizational commitment and organizational citizenship behavior among
college teachers. International Journal of Social Science & Interdisciplinary Research,
5(7), 81-88. Retrieved from http:/ /indianresearchjournals.com

Arabikoglu, S. N. (2016). Okuloncesi ogretmenlerin yoneticilerin liderlik uygulamalarini
degerlendirmeleriyle orqute guven wve okula baglilik duzeylerinin incelenmesi
[Analysing the teachers’ views with regard to leadership practices of
administrators and preschool teachers’s organization commitment and
organization trust level] (Unpublished master thesis). Mehmet Akif Ersoy
University, institute of Educational Sciences, Burdur. Retrieved from
https:/ /tez.yok.gov.tr/ UlusalTezMerkezi/

Arastamam, G. (2006). Ankara ili lise birinci sinif ogrencilerinin okula baglilik durumlarina
iliskin ogrenci, ogretmen ve yoneticilerin gorusleri [The opinions of students,
teachers and administrators in Ankara province in relation to freshman high
school students’ school engagement] (Unpublished Master Thesis). Ankara
University institute of Educational Sciences, Ankara. Retrieved from
https:/ /tez.yok.gov.tr/ UlusalTezMerkezi/

Bahrami, M. A., Barati, O., Ghoroghchian, M. S., Montazer-alfaraj, R., & Ezzatabadi,
M. R. (2016). Role of organizational climate in organizational commitment: The
case of teaching hospitals. Osong public health and research perspectives, 7(2), 96-
100. Retrieved from https://doi.org/10.1016/j.phrp.2015.11.009

Basar, D. (2009). Calisanlarin sirket politikasi liderlik davranislari ve etik iklim algilamalari
ile is tatmini ve orgutsel baglilik arasindaki iliskiler [The relationship among
corporation policy, charismatic leadership, ethical climate, job satisfaction and
organizational commitment] (Unpublished Master Thesis). Gebze Yuksek


https://doi.org/10.1016/j.ijer.2018.01.012
https://doi.org/10.1016/j.phrp.2015.11.009

102 Mustafa OZGENEL-Filiz CALISKAN YILMAZ-Feyza BAYDAR
Eurasian Journal of Educational Research 78 (2018) 87-116

Teknoloji Enstitusu, Institute of Social Sciences, Kocaeli. Retrieved from
https:/ /tez.yok.gov.tr/ UlusalTezMerkezi/

Bellici, N. (2015). Ortaokul ogrencilerinde okula baglanmanin cesitli degiskenler
acisindan incelenmesi. Abant [zzet Baysal Universitesi Egitim Fakultesi Dergisi,
15(1), 48-65. Retrieved from
http:/ /efdergi.ibu.edu.tr/index.php/efdergi/article/ viewFile/ 1668 /2560

Berkowitz, R., fachini, A., Moore, H., Capp, G., Astor, R. A., Pitner, R., & Benbenishty,
R. (2017). Oxford research encyclopedia of education. Retrieved from
https:/ /doi.org/10.1093 / acrefore /9780190264093.013.89

Berkowitz, R., Moore, H., Astor, R. A., & Benbenishty, R. (2017). A research synthesis
of the associations between socioeconomic background, inequality, school
climate, and academic achievement. Review of Educational Research, 87(2), 425-
469. Retrieved from https:/ /doi.org/10.3102/0034654316669821

Bilgen, A. (2014). Calisanlarin etik liderlik ve etik iklim algilamalarinin orgutsel bagliliklarina
etkisi: Ozel ve kamu sektorunde karsilastirmali bir uygulama [The effects of
employees’ perceptions of ethical leadership and ethical climate on the
organizational commitment: A comparative application on the private and the
public sectors] (Unpublished Master Thesis). Bahcesehir University Institute of
Social Sciences, Istanbul. Retrieved from
https:/ /tez.yok.gov.tr/ UlusalTezMerkezi/

Black, D. S, Grenard, J. L., Sussman, S., & Rohrbach, L. A. (2010). The influence of
school-based natural mentoring relationships on school attachment and
subsequent adolescent risk behaviors. Health education research, 25(5), 892-902.
Retrieved from https:/ /doi.org/10.1093/her/cyq040

Bosworth, K., Ford, L., & Hernandaz, D. (2011). School climate factors contributing to
student and faculty perceptions of safety in select Arizona schools. Journal of
School Health, 81(4), 194-201. https:/ /doi.org/10.1111/.1746-1561.2010.00579.x

Bozgul, N. (2018). Stratejik ceviklik, is ozerkligi, orqutsel iletisim, orqut guvenlik iklimi,
orqutsel baglilik arasindaki iliskiler ve saglik sektorunde bir arastirma [A research
between strategic cycling, business autonomy, organizational communication,
organization security climate, organizational legislation and health sector]
(Unpublished master thesis). Istanbul Arel University, Institute of Social
Sciences, Istanbul. Retrieved from https:// tez.yok.gov.tr/UlusalTezMerkezi/

Bradshaw, Catherine P. & O’Brennan, Lindsey M. (2014). School climate. Nea Bully Free
School Climate Summit Conference Proceedings. Prepared for the National
Education Association.

Brault, M. C., Janosz, M., & Archambault, i. (2014). Effects of school composition and
school climate on teacher expectations of students: A multilevel
analysis. Teaching and Teacher Education, 44, 148-159. Retrieved from
https:/ /doi.org/10.1016/].tate.2014.08.008


https://doi.org/10.3102%2F0034654316669821
https://tez.yok.gov.tr/UlusalTezMerkezi/

Mustafa OZGENEL-Filiz CALISKAN YILMAZ-Feyza BAYDAR 103
Eurasian Journal of Educational Research 78 (2018) 87-116

Brown, K.M., Anfara, V.A.,, & Roney, K. (2004). Student achievement in high
performing, suburban middle schools and low performing urban middle
schools-plausible explanations for the differences. Education and Urban Society,
36(4), 428-456. Retrieved from https:/ /doi.org/10.1177/0013124504263339

Can, S. (2008). Ilkogretim II. Kademe ogrencilerinin okula baglilik duzeylerinin bazi
degiskenlere gore incelenmesi [Examining school bonding level of secondary
school student according to some variables] (Unpublished master thesis). Ege
University, Institute of Social Sciences, [zmir. Retrieved from
https:/ /tez.yok.gov.tr/ UlusalTezMerkezi/

Canli, S. (2016). Okul mudurlerinin ogretmenlere guvenin okul iklimine etkisi [The effects
of principals’ trust in teachers on school climate] (Unpublished doctoral
dissertation). fnonu University, Malatya. Retrieved from
https:/ /tez.yok.gov.tr/ UlusalTezMerkezi/

Center for Social and Emotional Education (2010). School climate research summary.
Retrieved from http:/ /community-
matters.org/downloads/SchoolClimateChangeJan2010.pdf

Christensen, A. C. N. (2014). Examining the relationship between affective school
engagement and behavioral school engagement among black high school students: Do
black racial identity attitudes make a difference? (Doctoral dissertation). The
University of Wisconsin-Milwaukee. Retrieved from
http:/ /www.proquest.com/

Clevenger, M. & Birkbeck, C. (1996). The causes of delinquency. Prepared for the
Criminal and Juvenile Justice Coordinating Council. Retrieved from
https:/ /nmsc.unm.edu/reports/1996 / CauseOfDelinquency.pdf

Cohen, J.,, McCabe, E. M., Michelli, N. M. & Pickeral, T. (2009). School climate:
Research, policy, practice, and teacher education. Teachers College Record, 111(1),
180-213. Retrieved from https:/ /eric.ed.gov/?id=E]826002

Cornell, D., Shukla, K., & Konold, T. R. (2016). Authoritative school climate and
student academic engagement, grades, and aspirations in middle and high
schools. AERA Open, 2(2), 2332858416633184. Retrieved from
https://doi.org/10.1177/2332858416633184

Costello, B. (2010). Hirschi, Travis: Social control theory. In Francis T. Cullen & Pamela
Wilcox (Eds), Encyclopedia of criminological theory (pp. 452-459). Thousand Oaks:
SAGE Publications. Retrieved from
http:/ /dx.doi.org/10.4135/9781412959193.n124

Cotton, K. (1996). School size, school climate, and student performance. Retrieved from
Retrieved from
https:/ /educationnorthwest.org/sites/ default/files / SizeClimateandPerform
ance.pdf



104 Mustafa OZGENEL-Filiz CALISKAN YILMAZ-Feyza BAYDAR
Eurasian Journal of Educational Research 78 (2018) 87-116

Crawford, A. (2008). Empowerment and organizational climate: An investigation of
mediating effects on the core-self evaluation, job satisfaction, and organizational
commitment relationship (Doctoral dissertation). Auburn University, Alabama.
Retrieved from http:/ /www.proquest.com/

Caglar, M. E. (2008). Orgutsel iklimin orgutsel baglilik uzerindeki etkileri [The effects of
organizational climate on organizational commitment] (Unpublished Master
Thesis). Gazi University, Institute of Social Sciences, Ankara. Retrieved from
https:/ /tez.yok.gov.tr/UlusalTezMerkezi/

Calik, T. ve Kurt, T. (2010). Okul iklimi olceginin gelistirilmesi. Egitim ve Bilim Dergisi,
35(157), 167-180. Retrieved from
http:/ / egitimvebilim.ted.org.tr/index.php/EB/ article/ view /298 /163

Calik, T., Kurt, T. ve Calik, C. (2011). Guvenli okulun olusturulmasinda okul iklimi:
kavramsal bir cozumleme. Pegem Egitim ve Ogretim Dergisi, 1(4), 73-84.
Retrieved from http:/ /dergipark.gov.tr/ pegegog/issue/22592 /241306

Calik, T., Ozbay, Y., Ozer, A., Kurt, T., & Kandemir, M. (2009). Hkogretim okulu
ogrencilerinin zorbalik statulerinin okul iklimi, prososyal davranislar, temel
ihtiyaclar ve cinsiyet degiskenlerine gore incelenmesi. Kuram ve Uygulamada
Egitim Yonetimi, 60(60), 555-576. Retrieved from
http:/ /dergipark.gov.tr/kuey/issue/10337 /126668

Cetin Gurkan, G. (2006). Orgutsel baglilik: Orqutsel iklimin orqutsel baglilik uzerindeki etki
ve Trakya Universitesi'nde orqut iklimi ile orqutsel baglilik arasindaki iliskinin
arastirilmasi [Organizational commitment: The effect of organizational climate
on organizational commitment and the relationship between organizational
climate and organizational climate in Trakya University] (Unpublished master
thesis). Trakya University, Institute of Social Sciences, Edirne. Retrieved from
https:/ /tez.yok.gov.tr/ UlusalTezMerkezi/

Deer, C. E. (1980). Measuring organizational climate in secondary schools. Australian
Journal of Education, 24(1), 26-43. Retrieved from
https:/ /doi.org/10.1177/000494418002400103

Dempsey, T. L. (2008). School disciplinary climate and student engagement in school: a
mediation analysis of public school social climate (Doctoral dissertation). The
University of North Carolina at Chapel Hill. Retrieved from
http:/ /www.proquest.com/

Dinc, M. S. & Plakalovic, V. (2016). hnpact of Caring Climate, Job Satisfaction, and
Affective Commitment on Employees Performance in the Banking Sector of
Bosnia and Herzegovina. Eurasian Journal of Business and Economics, 9(18), 1-16.
Retrieved from https:/ /doi.org/10.17015/ ejbe.2016.018.01

Doll, B. (2010). Positive school climate. Retrieved from
https:/ /www.nasponline.org/Documents/Resources %20and %20Publication
s/Handouts/Families %20and %20Educators/School_ClimatePLDec10_ftsp.p
df


https://www.nasponline.org/Documents/Resources%20and%20Publications/Handouts/Families%20and%20Educators/School_ClimatePLDec10_ftsp.pdf
https://www.nasponline.org/Documents/Resources%20and%20Publications/Handouts/Families%20and%20Educators/School_ClimatePLDec10_ftsp.pdf
https://www.nasponline.org/Documents/Resources%20and%20Publications/Handouts/Families%20and%20Educators/School_ClimatePLDec10_ftsp.pdf

Mustafa OZGENEL-Filiz CALISKAN YILMAZ-Feyza BAYDAR 105
Eurasian Journal of Educational Research 78 (2018) 87-116

Donmez, S. (2016). Ortaokul ogrencilerinde okul iklimi, okula baglilik ve okul yasam kalitesi
algisinin cesitli degiskenler acisindan incelenmesi [The examining school climate,
school engagement and quality of school life perception in middle school
students in terms of various variables] (Unpublished master thesis). Sitki
Kocman University, Institute of Education Sciences, Mugla. Retrieved from
https:/ /tez.yok.gov.tr/ UlusalTezMerkezi/

Eccles, J. S., Wigfield, A., Midgley, C., Reuman, D., Iver, D. M., & Feldlaufer, H. (1993).
Negative effects of traditional middle schools on students' motivation. The
elementary school journal, 93(5), 553-574. Retrieved from
https:/ /doi.org/10.1086 /461740

Eliot, M., Cornell, D., Gregory, A., & Fan, X. (2010). Supportive school climate and
student willingness to seek help for bullying and threats of violence. Journal of
school psychology, 48(6), 533-553. Retrieved from
https:/ /doi.org/10.1016/j.jsp.2010.07.001

Erickson, M. F,, Sroufe, L. A., & Egeland, B. (1985). The relationship between quality
of attachment and behavior problems in preschool in a high-risk
sample. Monographs of the Society for Research in Child Development, 147-166.
Retrieved from https:/ /doi.org/10.2307 /3333831

Fall, A. M., & Roberts, G. (2012). High school dropouts: Interactions between social
context, self-perceptions, school engagement, and student dropout. Journal of
Adolescence, 35(4), 787-798. Retrieved from
https:/ /doi.org/10.1016/j.adolescence.2011.11.004

Filiz, M. A. (2018). Ortaokul cagindaki cocuklarin beden egitimi ve spor dersine yonelik
tutumlari ile okula baglanma duzeyleri arasindaki iliskinin incelenmesi [The
relationship between secondary school age children's attitudes towards
physical education and sports course and the levels of attachment to school]
(Unpublished master thesis). Marmara University, institute of Educational
Sciences, Istanbul. Retrieved from https:/ /tez.yok.gov.tr/ Ulusal TezMerkezi/

Finn, J. D., & Rock, D. A. (1997). Academic success among students at risk for school
failure. Journal — of Applied  Psychology, 82(2), 221. Retrieved from
http:/ /dx.doi.org/10.1037/0021-9010.82.2.221

Finn, J. D.,, & Voelkl, K. E. (1993). School characteristics related to student
engagement. The Journal of Negro Education, 62(3), 249-268. Retrieved from
http:/ /doi.org/10.2307 /2295464

Fredricks, J. A., Blumenfeld, P. C., & Paris, A. (2004). School engagement: Potential of
the concept, state of the evidence. Review of Educational Research, 74(1), 59-109.
Retrieved from https:/ /doi.org/10.3102/00346543074001059

Freiberg, H. ]. and Stein, T. A. (1999) Measuring, improving and sustaining healthy
learning envirnoments. In H. J. Freiberg (Ed.) School climate: Measuring,


https://doi.org/10.1086/461740
https://doi.org/10.1016/j.jsp.2010.07.001
https://doi.org/10.1016/j.adolescence.2011.11.004
http://psycnet.apa.org/doi/10.1037/0021-9010.82.2.221
https://doi.org/10.3102%2F00346543074001059

106 Mustafa OZGENEL-Filiz CALISKAN YILMAZ-Feyza BAYDAR
Eurasian Journal of Educational Research 78 (2018) 87-116

improving and sustaining healthy learning environments. Philadelphia, PA: Falmer
Press.

Freiberg, H. J. (1998). Measuring school climate: Let me count the ways. Educational
Leadership, 56(1), 22-26. Retrieved from https:/ /eric.ed.gov/?id=E]570148

Fullarton, S. (2002). Student engagement with school: Individual and school-level
influences. LSAY Research Reports, 31. Retrieved from
https:/ /eric.ed.gov/?id=ED470798

Gauley, J. (2017). Pathways to student engagement in school: Exploring the effects of school
climate on school engagement (Doctoral dissertation). The University of
Wisconsin, Madison. Retrieved from http:/ /www.proquest.com/

Gliner, J. A, Morgan, G. A., & Leech, N. L. (2015). Uyqulamada arastirma yontemleri:
Desen ve analizi butunlestiren yaklasim (S. Turan, Cev. Ed.). Ankara: Nobel.

Gottfredson, G. D., Gottfredson, D. C., Payne, A. A., & Gottfredson, N. C. (2005).
School climate predictors of school disorder: Results from a national study of
delinquency prevention in schools. Journal of Research in Crime and
Delinquency, 42(4), 412-444. Retrieved from
https:/ /doi.org/10.1177/0022427804271931

Gregory, A., Cornell, D., Fan, X., Sheras, P., Shih, T. H.,, & Huang, F. (2010).
Authoritative school discipline: High school practices associated with lower
bullying and victimization. Journal of Educational Psychology, 102(2), 483.
Retrieved from http:/ /dx.doi.org/10.1037 /20018562

Griffin, C. B.(2014). School racial climate and the academic achievement of African American
high school students: The mediating role of school engagement (Doctoral
dissertation). University of South Carolina, Chapel Hill. Retrieved from
http:/ /scholarcommons.sc.edu/etd /2602

Halpin, AW. & Croft, D.B. (1963). The organizational climate of schools. Chicago:
Midwest Administration Center.

Haynes, N. M., Emmons, C., & Ben-Avie, M. (1997). School climate as a factor in
student adjustment and achievement. Journal of Educational and Psychological
Consultation, 8(3), 321-329. Retrieved from
https:/ /doi.org/10.1207 /s1532768xjepc0803_4

Hill, L. G., & Werner, N. E. (2006). Affiliative motivation, school attachment, and
aggression in school. Psychology in the Schools, 43(2), 231-246. Retrieved from
https:/ / onlinelibrary.wiley.com/doi/abs/10.1002/ pits.20140

Hirschi, T. (1969). Causes of delinquency. Berkeley: University of California Press.

Hirsch, E., Emerick, S., Church, K., & Fuller, E. (2007). Teacher working conditions are
student-learning conditions: A report on the 2006 North Carolina teacher
working conditions survey. Center for Teaching Quality. Retrieved from
https:/ /eric.ed.gov/?id=ED498770


https://doi.org/10.1177%2F0022427804271931
http://psycnet.apa.org/doi/10.1037/a0018562

Mustafa OZGENEL-Filiz CALISKAN YILMAZ-Feyza BAYDAR 107
Eurasian Journal of Educational Research 78 (2018) 87-116

Hopson, L. M., & Lee, E. (2011). Mitigating the effect of family poverty on academic
and behavioral outcomes: The role of school climate in middle and high
school. Children and Youth Services Review, 33(11), 2221-2229. Retrieved from
https:/ /doi.org/10.1016/j.childyouth.2011.07.006

Hoy W. K. & Sabo, D.J. (1998). Quality middle schools: Open and healty. Thousand Oaks,
CA: Corwin.

Hoy, W. K. & Miskel, C. G. (2010). Egitim yonetimi (S. Turan, Cev. Ed.). Ankara: Nobel.

Hoy, W. K., Smith, P. A, & Sweetland, S. R. (2002). The development of the
organizational climate index for high schools: Its measure and relationship to
faculty trust. The High School Journal, 86(2), 38-49. Retrieved from
https:/ /www jstor.org/stable /40364336

Hoy, W. K., Tarter, C. J., & Kottkamp, R. B. (1991). Open schools, healthy schools:
Measuring organizational climate. Corwin Press.

incelenmesi [Relationships between school climate, teacher effectiveness and
students” school attachment] (Unpublished doctoral dissertation). Gazi
University, Institute of Educational Sciences, Ankara. Retrieved from
https:/ /tez.yok.gov.tr/ UlusalTezMerkezi/

Jimerson, S. R, Campos, E., & Greif, J. L. (2003). Toward an understanding of
definitions and measures of school engagement and related terms. The
California School Psychologist, 8(1), 7-27. Retrieved from
https:/ /doi.org/10.1007 /BF03340893

Johnson, B., Stevens, J. J., & Zvoch, K. (2007). Teachers' perceptions of school climate:
A validity study of scores from the Revised School Level Environment
Questionnaire. Educational and Psychological Measurement, 67(5), 833-844.
Retrieved from https:/ /doi.org/10.1177 /0013164406299102

Johnson, M. K., Crosnoe, R., & Elder Jr, G. H. (2001). Students' attachment and
academic engagement: The role of race and ethnicity. Sociology of Education, 318-
340. Retrieved from https:/ /doi.org/10.2307 /2673138

Kaplan, M. (2010). Otel isletmelerinde etiksel iklim ve orgutsel destek algilamalarinin orgutsel
baglilik uzerindeki etkisi: Kapadokya ornegi [The effect of ethical climate and
organizational support perceptions on organizational commitment in hotel
businesses: The case of Cappadocia] (Unpublished doctoral dissertation).
Selcuk University, Institute of Social Sciences, Konya. Retrieved from
https:/ /tez.yok.gov.tr/ UlusalTezMerkezi/

Karasar, B., & Kapci, E. G. (2016). Examining school attachment and academic success
in terms of different variables. Ankara University, Journal of Faculty of Educational
Sciences, 49(1), 21. Retrieved from
http:/ / dergiler.ankara.edu.tr/ dergiler/40/2128 /22018.pdf


https://doi.org/10.1016/j.childyouth.2011.07.006
https://doi.org/10.1177%2F0013164406299102
https://doi.org/10.2307/2673138

108 Mustafa OZGENEL-Filiz CALISKAN YILMAZ-Feyza BAYDAR
Eurasian Journal of Educational Research 78 (2018) 87-116

Kiran, E. (2017). Toplumsal cinsiyet rolleri baglaminda Turkiye’de cocuk gelinler.
Balkan  Journal of Social Sciences (Ozel Sayi), 1-8. Retrieved from
http:/ /hdl.handle.net/20.500.11776 /2997

Klem, A. M., & Connell, J. P. (2004). Relationships matter: Linking teacher support to
student engagement and achievement. Journal of School Health, 74(7), 262-273.
Retrieved from https://doi.org/10.1111/j.1746-1561.2004.tb08283.x

Konold, T. R., & Cornell, D. (2015). Measurement and structural relations of an
authoritative school climate model: A multi-level latent variable
investigation. Journal of school psychology, 53(6), 447-461. Retrieved from
https:/ /doi.org/10.1016/j.jsp.2015.09.001

Korkmaz, M. (2011). Tlkogretim okullarinda orgutsel iklim ve orgut sagliginin orgutsel
baglilik uzerindeki etkisi. Kuram ve Uygulamada Egitim Yonetimi Dergisi, 17(1),
117-139. Retrieved from
http:/ /www.kuey.net/index.php/kuey/article/view/911

Kosciw, J. G., Palmer, N. A, Kull, R. M, & Greytak, E. A. (2013). The effect of negative
school climate on academic outcomes for LGBT youth and the role of in-school
supports. Journal ~ of  School  Violence, 12(1), 45-63. Retrieved from
https:/ /doi.org/10.1080/15388220.2012.732546

Kozina, A., Rozman, M., Perse, T. V., & Leban, T. R. (2010). The school climate asa
predictor of the achievement in TIMSS advance study: A students’, teachers’
and principals’ perspective. [EA IRC, Gothenbrg, Sweden: I[EA, Amsterdam.

Retrieved from http:/ /www.
iea.nl/fileadmin/user_upload/IRC/IRC_2010/Papers/IRC2010_Kozina_Roz
man_etal.

Kupermine, G. P., Leadbeater, B. J.,, Emmons, C., & Blatt, S. J. (1997). Perceived school
climate and difficulties in the social adjustment of middle school students.
Applied  Developmental ~ Science, 1(2),  76-88.  Retrieved  from
https:/ /doi.org/10.1207 /s1532480xads0102_2

Kupermine, G. P., Leadbeater, B. J., & Blatt, S. J. (2001). School social climate and
individual differences in vulnerability to psychopathology among middle
school students. Journal of School Psychology, 39(2), 141-159. Retrieved from
https:/ /doi.org/10.1016/50022-4405(01)00059-0

Lee, J. S. (2008). School socialization style, student engagement, and academic
performance (Doctoral dissertation). The University of North Carolina at Chapel
Hill. Retrieved from http:/ /www.proquest.com/

Lee, S. W. (Ed.). (2005). Encyclopedia of school psychology. Sage.

Lee, T., Cornell, D., Gregory, A., & Fan, X. (2011). High suspension schools and
dropout rates for black and white students. Education and Treatment of Children,
167-192. Retrieved from https:/ /www jstor.org/stable/42900581


https://doi.org/10.1016/j.jsp.2015.09.001
https://doi.org/10.1016/S0022-4405(01)00059-0

Mustafa OZGENEL-Filiz CALISKAN YILMAZ-Feyza BAYDAR 109
Eurasian Journal of Educational Research 78 (2018) 87-116

Lee, E., Reynolds, K. ]., Subasic, E., Bromhead, D., Lin, H., Marinov, V., & Smithson,
M. (2017). Development of a dual school climate and school identification
measure-student (SCASIM-St). Contemporary Educational Psychology, 49, 91-106.
Retrieved from https:/ /doi.org/10.1016/j.cedpsych.2017.01.003

LeCroy, C. W., & Krysik, J. (2008). Predictors of academic achievement and school
attachment among Hispanic adolescents. Children & Schools, 30(4), 197-209.
Retrieved from https:/ /doi.org/10.1093/cs/30.4.197

Libbey, H. P. (2004). Measuring student relationships to school: Attachment, bonding,
connectedness, and engagement. Journal of School Health, 74(7), 274-283.
https:/ /doi.org/10.1111/j.1746-1561.2004.tb08284.x

Loukas, A., Suzuki, R. & Horton, K. D. (2006). Examining School Connecyedness as a
mediator of school climate effects. Journal of Research on Adolesence, 16(3), 491-
502. Retrieved from https:/ /doi.org/10.1111/j.1532-7795.2006.00504.x

MacNeil, A. J., Prater, D. L., & Busch, S. (2009). The effects of school culture and
climate on student achievement. International Journal of Leadership in
Education, 12(1), 73-84. Retrieved from
https://doi.org/10.1080/13603120701576241

Ma'amor, H., Ann, H. J., Munir, R. I. S., & Hashim, N. (2012). The relationship between
ethical climates and organizational commitment in manufacturing
companies. [nternational Proceedings of Economics Development and Research, 56,
134. Retrieved from  http:/ /www.ipedr.com/vol56/027-ICOSH2012-
F10042.pdf

Marshall, M. L. (2004). Examining school climate: defining factors and educational influences
[white paper, electronic version]. Retrieved from
http:/ /education.gsu.edu/schoolsafety /

Martin, M. O., Mullis, I. V., Gonzalez, E. J., & Chrostowski, S. J. (2004). Findings from
[EA's Trends in International Mathematics and Science Study at the Fourth and
Eighth Grades. TIMSS 2003 International Science Report. TIMSS & PIRLS
International Study Center. Retrieved from https:/ /eric.ed.gov/?id=ED494651

McEvoy, A., & Welker, R. (2000). Antisocial behavior, academic failure, and school
climate: A critical review. Journal of Emotional and Behavioral Disorders, 8(3), 130-
140. https:/ /doi.org/10.1177/106342660000800301

McNeal Jr, R. B. (1995). Extracurricular activities and high school dropouts. Sociology
of Education, 62-80. https:/ /doi.org/10.2307 /2112764

Mengi, S. (2011). Ortaogretim 10. ve 11. sinif ogrencilerin sosyal destek ve ozyeterlik
duzeylerinin okula bagliliklari ile iliskisi [relations for the social support and self
efficacy with school bonding of the secondary education 10t and 11th classes
students] (Unpublished master thesis). Sakarya University, Institute of Social
Sciences, Sakarya. Retrieved from https:/ /tez.yok.gov.tr/UlusalTezMerkezi/


https://doi.org/10.1016/j.cedpsych.2017.01.003
https://doi.org/10.1093/cs/30.4.197
https://doi.org/10.1111/j.1746-1561.2004.tb08284.x
https://doi.org/10.1111/j.1532-7795.2006.00504.x
https://doi.org/10.1080/13603120701576241
https://doi.org/10.1177%2F106342660000800301

110 Mustafa OZGENEL-Filiz CALISKAN YILMAZ-Feyza BAYDAR
Eurasian Journal of Educational Research 78 (2018) 87-116

Meraviglia, M. G., Becker, H., Rosenbluth, B., Sanchez, E., & Robertson, T. (2003). The
Expect Respect Project: Creating a positive elementary school climate. Journal
of  Interpersonal Violence, 18(11), 1347-1360. Retrieved from
https:/ /doi.org/10.1177 /0886260503257457

Moe, A., Pazzaglia, F., Tressoldi, P., & Toso, C. (2009). Attitude towards school,
motivation, emotions and academic achievement. Educational Psychology:
Cognition and Learning, Individual Differences and Motivation, 259-273. Retrieved
from https:/ /www.researchgate.net/ profile/Patrizio_Tressoldi

Moore, H. L., & Moore, T. W. (2014). The effect of ethical climate on the organizational
commitment of faculty members. Journal of Academic and Business Ethics, 9(12),
1-15. Retrieved from http:/ /www.aabri.com/manuscripts/142107.pdf

Mullis, I. V. S., Martin, M.O., & Foy, P. (2008). TIMSS 2007 international mathematics
report: Findings from [EA’s trends in international mathematics and science study at
the fourth and eighth grades. Chestnut Hill, MA: TIMSS & PIRLS International
Study Center, Boston College. Retrieved from
https:/ /eric.ed.gov/?id=ED494650

National School Climate Council (2007). The School climate challenge: Narrowing the
gap between school climate research and school climate policy, practice
guidelines and teacher education policy. Retrieved from http:/ /nscc.csee.net/
or http:/ /www.ecs.org/school-climate

Neuman, W. L. (2017). Toplumsal arastirma yontemleri. Ankara: Yayinodasi.

Noordin, F., Omar, S., Sehan, S., & idrus, S. (2010). Organizational climate and its
influence on organizational commitment. [nternational Business & Economics
Research Journal, 9(2), 1-10. . Retrieved from
https:/ /www.researchgate.net/ profile/Safiah_Omar/ publication/296471216

Onuk, T. (2017). Ergenlerde kisilik ozelliklerinin sinav kaygisi ve okula baglanma stilleri
uzerinde etkisi [The effects of personality traits in adolescents on exam anxiety
and school attachment styles] (Unpublished master thesis). Isik University,
Institute of Social Sciences, Istanbul. Retrieved from
https:/ /tez.yok.gov.tr/ UlusalTezMerkezi/

Onen, E. (2014). Ogrencinin okula bagliligi olcegi: Turk ortaokul ve lise ogrencileri icin
uyarlama calismasi. Turk Psikolojik Danisma ve Rehberlik Dergisi, 5(42), 221-234.
Retrieved from http:/ /www.pdrdergisi.org/index.php/pdr/article/view /26

Ozdemir, M. & Kalayci, H. (2013). Okul bagliligi ve metaforik okul algisi uzerine bir
inceleme: Cankiri ili ornegi. Kuram ve Uygulamada Egitim Bilimleri, 13(4), 2125-

2137. Retrieved from
http:/ / oldsite.estp.com.tr/pdf/tr/1e171cfcf473b0d45{fd5ea56f12b771mirtr.pd
f

Ozdemir, S., Sezgin, F., Sirin, H., Karip, E., & Erkan, S. (2010). {lkogretim okulu
ogrencilerinin okul iklimine iliskin algilarini yordayan degiskenlerin


https://doi.org/10.1177%2F0886260503257457

Mustafa OZGENEL-Filiz CALISKAN YILMAZ-Feyza BAYDAR 111
Eurasian Journal of Educational Research 78 (2018) 87-116

incelenmesi. Hacettepe Universitesi Egitim Fakultesi Dergisi, 38(38), 213-224.
Retrieved from http:/ /dergipark.gov.tr/download/ article-file /87427

Ozdemir, Y. ve Koruklu, N. (2013). Parental attachment, school attachment and life
satisfaction in early adolescence. Elementary Education Online, 12(3), 836-848.
Retrieved from http:/ /dergipark.gov.tr/ download/ article-file/ 90476

Ozdemir, Y. (2015). Ortaokul okul tukenmisligi: Odev, okula baglilik ve akademik
motivasyonun rolu. Adnan Menderes Universitesi Egitim Bilimleri Dergisi, 6(1),
27-35. Retrieved from http:/ /dergipark.gov.tr/download/article-file /399538

Ozyer, K. (2010). Etik iklim ve isten ayrilma niyeti arasindaki iliskide orqutsel baglilik ve is
tatmininin duzenleyici rolu [The moderator role of organizational commitment
and job satisfaction upon the relation between ethical climate and turnover
intention] (Unpublished doctoral dissertation). Hacettepe University Institute
of Social Sciences, Ankara. Retrieved from
https:/ /tez.yok.gov.tr/ UlusalTezMerkezi/

Parish, J. B. (2002). School climate and state standards: A study of the relationships between
middle school organizational climate and student achievement on the Virginia
Standards of Learning Tests (Unpublished doctoral dissertation). The College of
William and Mary, Virginia. Retrieved from http:/ /www.proquest.com/

Pendik flce Milli Egitim Mudurlugu (2018). Resmi ortaokullar. Retrieved from
https:/ / pendik.meb.gov.tr/ www /resmi-ortaokullar/icerik /9

Perry, J. C., Liu, X., & Pabian, Y. (2010). School engagement as a mediator of academic
performance among urban youth: The role of career preparation, parental
career support, and teacher support. The Counseling Psychologist, 38(2), 269-295.
Retrieved from https:/ /doi.org/10.1177 /0011000009349272

Piscatelli, J., & Lee, C. (2011). State Policies on School Climate and Bully Prevention
Efforts: Challenges and Opportunities for Deepening State Policy Support for
Safe and Civil Schools. National School Climate Center. Retrieved from
http:/ /schoolclimate.org/ climate/policy.php

Pratt, T. C,, Gau, J. M., & Franklin, T. W. (2010). Key ideas in criminology and criminal
justice. Sage.

Riad, L., Labib, A., & Nawar, Y. S. (2016). Assessing the impact of organisational
climate on employees commitment. The Business & Management Review, 7(5),

357. Retrieved from
https:/ / pdfs.semanticscholar.org/da43/ c6686d36bd4e0b600c57b4a7e4bbdb0
dfae0.pdf

Saglam, A. & Ikiz, F. E. (2017). Ortaokul ogrencilerinin siddet egilimleri ile okula
baglilik duzeyleri arasindaki iliskinin incelenmesi. Ilkogretim Online, 16(3).
Retrieved from http:/ /ilkogretim-
online.org.tr/index.php/io/ article/ view /2456 /2093


https://doi.org/10.1177%2F0011000009349272
http://schoolclimate.org/climate/policy.php

112 Mustafa OZGENEL-Filiz CALISKAN YILMAZ-Feyza BAYDAR
Eurasian Journal of Educational Research 78 (2018) 87-116

Savi, F. (2011). School attachment scale for children and adolescents: The study of
validity and reliability. Elementary Education Online, 10(1), 80-90. Retrieved
from http:/ /dergipark.gov.tr/download/article-file/ 90688

Schotland, M. (2011). Profiles of perceived school climate: The impact on development for
urban youth (Doctoral dissertation). New York University, New York. Retrieved
from http:/ /www.proquest.com/

Schwepker Jr, C. H. (2001). Ethical climate's relationship to job satisfaction,
organizational commitment, and turnover intention in the salesforce. Journal of
Business Research, 54(1), 39-52. Retrieved from https:/ /doi.org/10.1016/S0148-
2963(00)00125-9

Secrist, G. E., Paden, V. L., & McNee, R. C. (1983). Organizational-climate dimensions: A
conceptual and judgmental analysis (No. SAM-TR-83-24). SCHOOL OF
AEROSPACE MEDICINE BROOKS AFB TX. Retrieved from
http:/ /www.dtic.mil/ dtic/ tr/fulltext/u2/a132898.pdf

Simons-Morton, B. G., Crump, A. D., Haynie, D. L., & Saylor, K. E. (1999). Student-
school bonding and adolescent problem behavior. Health Education
Research, 14(1), 99-107. Retrieved from https:/ /doi.org/10.1093 /her/14.1.99

Smith, L. D. (2009). School climate and teacher commitment (Doctoral dissertation). The
University of Alabama, Alabama. Retrieved from http:/ /www.proquest.com/

Sonmez, E. (2016). Ogretmenlerin okul iklimi algilarinin cesitli demografik degiskenlere gore
incelenmesi: Bir meta analiz calismasi [Examining teachers’ school climate
perceptions in terms of some demographic variables: A meta-analysis study]
(Unpublished master thesis). Gazi University, Ankara. Retrieved from
https:/ /tez.yok.gov.tr/ UlusalTezMerkezi/

Senel, T. ve Buluc, B. (2016). Tlkokullarda okul iklimi ile okul etkililigi arasindaki iliski.
Turk Bilim Arastirma Vakfi, 9(4), 1-12. Retrieved from
http:/ /dergipark.gov.tr/download/ article-file /227981

Tas, I. (2017). Relationship between internet addiction, gaming addiction and school
engagement among adolescents. Universal Journal of Educational Research, 5(12),
2304-2311. Retrieved from https://doi.org/10.13189/ ujer.2017.051221

Thapa, A., Cohen, J., Guffey, S., & Higgins-D’ Alessandro, A. (2013). A review of school
climate research. Review of Educational Research, 83(3), 357-385. Retrieved from
https:/ / doi.org/10.3102/0034654313483907

Thomasson, V. L. (2006). A study of the relationship between school climate and student
performance on the Virginia standards of learning tests in elementary schools
(Doctoral dissertation). Virginia Commonwealth University, Virginia.
Retrieved from http:/ /www.proquest.com/

Turan, S. (1998). Measuring organizational climate and organizational commitment in
the Turkish educational context. Paper Presented at the Annual Meeting of the


https://doi.org/10.1016/S0148-2963(00)00125-9
https://doi.org/10.1016/S0148-2963(00)00125-9
http://www.dtic.mil/dtic/tr/fulltext/u2/a132898.pdf
https://doi.org/10.1093/her/14.1.99
https://doi.org/10.3102%2F0034654313483907

Mustafa OZGENEL-Filiz CALISKAN YILMAZ-Feyza BAYDAR 113
Eurasian Journal of Educational Research 78 (2018) 87-116

University Council for Educational Administration (St. Louis, MO, October 30
November 1998). Retrieved from https://eric.ed.gov/?id=ED429359

Wang, M. T., & Eccles, J. S. (2013). School context, achievement motivation, and
academic engagement: A longitudinal study of school engagement using a
multidimensional perspective. Learning and Instruction, 28, 12-23. Retrieved
from https:/ /doi.org/10.1016/j.learninstruc.2013.04.002

Wang, M. T., & Holcombe, R. (2010). Adolescents’ perceptions of school environment,
engagement, and academic achievement in middle school. American Educational
Research Journal, 47(3), 633-662. Retrieved from
https:/ /doi.org/10.3102/0002831209361209

Wang, M. T., Chow, A., Hofkens, T., & Salmela-Aro, K. (2015). The trajectories of
student emotional engagement and school burnout with academic and
psychological development: Findings from Finnish adolescents. Learning and
Instruction, 36, 57-65. Retrieved from
https:/ /doi.org/10.1016/j.learninstruc.2014.11.004

Wang, M. T., Selman, R. L., Dishion, T. J., & Stormshak, E. A. (2010). A tobit regression
analysis of the covariation between middle school students' perceived school

climate and behavioral problems. Journal of Research on Adolescence, 20(2), 274-
286. Retrieved from https:/ /doi.org/10.1111/j.1532-7795.2010.00648.x

Wang, M. T., Willett, J. B., & Eccles, J. S. (2011). The assessment of school engagement:
Examining dimensionality and measurement invariance by gender and
race/ethnicity. Journal of School Psychology, 49(4), 465-480. Retrieved from
https:/ /doi.org/10.1016/j.jsp.2011.04.001

Welsh, W. N. (2000). The effects of school climate on school disorder. The Annals of the
American Academy of Political and Social Science, 567(1), 88-107. Retrieved from
https:/ /doi.org/10.1177 /000271620056700107

Willms, J. D. (2003). Student engagement at school. A sense of belonging and participation.
Paris: Organisation for Economic Co-operation and Development. Retrieved from
http:/ /www.oecd.org/education/school/ programmeforinternationalstudent
assessmentpisa/33689437.pdf

Wolowska, A. (2014). Determinants of organizational commitment. Human Resources

Management & Ergonomics, 8(1). Retrieved from
https:/ / pdfs.semanticscholar.org/26ec/014d92d56afc006810438521f6514ca2b
a8a.pdf

Yang, C. (2015). Multilevel associations between bullying victimization, school engagement,
and social-emotional learning (Doctoral dissertation). University of Delaware,
Newark. Retrieved from http://www.proquest.com/


https://doi.org/10.1016/j.learninstruc.2013.04.002
https://doi.org/10.3102%2F0002831209361209
https://doi.org/10.1016/j.learninstruc.2014.11.004
https://doi.org/10.1111/j.1532-7795.2010.00648.x
https://doi.org/10.1016/j.jsp.2011.04.001
https://doi.org/10.1177%2F000271620056700107

114 Mustafa OZGENEL-Filiz CALISKAN YILMAZ-Feyza BAYDAR
Eurasian Journal of Educational Research 78 (2018) 87-116

Ortaokul Ogrencilerinin Okula Bagliliklarinin Bir Yordayicis1 Olarak
Okul iklimi

Ataf:

Ozgenel, M., Caliskan Yilmaz, F., & Baydar, F. (2018). School climate as a predictor of
secondary school students’ school attachment. Eurasian Journal of Educational
Research, 78, 87-116, DOIL: 10.14689/ ejer.2018.78.5

Ozet

Problem Durumu: Egitim bireyin yasaminda 6nemli bir yere sahip olmakla birlikte,
egitimin bireye verildigi okul ortaminin &zellikle okul ikliminin 6grenci bilissel,
duyusgsal ve davranmissal kazanimlarmi etkilemektedir. Okul iklimini olusturan
bilesenlerden biri de 6grencinin okula baglhlik diizeyidir. Okula baglanma, 6grencinin
okula, arkaladaslarina ve 6gretmenlerine yonelik gelistirdigi davrams, duygu ve
dustincelerdir. Okul ikliminin 6grenci tizerinde fiziksel, sosyal ve akademik etkisinin
bulunmasi; okula bagliligin davranissal, bilissel ve duyussal etkisinin olmasi, bu
degiskenlerin birlikte ele alinmasini gerekli hale getirmis ve 6nemini artirmustir.
Olusturabilecek olumlu ve pozitif bir okul iklimi, bireyin okula baglilik hissetmesini
saglayabilir. Kendisini okula bagl hisseden bir 6grenci, disiplin, devamsizlik, suca
yonelme ve kotti aliskanliklar edinme gibi olumsuz davranislar: sergilemek yerine;
hedefi olan, toplumla biitiinliik saglayabilen, basarili ve mutlu bir birey olabilir. Bu
acidan degerlendirildiginde ortaokul 6grencileri tarafindan algilanan okul ikliminin
ogrencilerin okula bagliliklarint yordayip yordamadiginin belirlenmesi 6nemli
goriilmektedir. Ancak tilkemizde okula bagliligin 6nemli bir yordayicisi olarak okul
iklimi faktortint birlikte ele alan calismalarin siurlt sayida oldugu gorilmiistiir. Bu
baglamda okul ikliminin ortaokul &grencilerinin okula baglanma diizeylerinin bir
yordayicist olup olmadigini belirlemek amaciyla yapilan bu ¢alismanin; 6grencilerin
okula baglanma davranislarini anlama, okul terki, devamsizlik, disiplin ve istenmeyen
davranuslar, diisiik akademik basari ile miicadele etme ve bu olumsuzluklar1 6nleme
ve onlardan korunma konusunda 6gretmenlere, yoneticilere, ebeveynlere, rehberlik
ve psikolojik danismanlara bir fikir sunacagi, okul iklimi ve okula baglanmayi ele alan
diger calismalara ve okul yasam kalitesini degerlendirmek i¢in katki saglayacagt
diisiiniilmektedir

Arastirmanin Amact: Bu arastirma, okul ikliminin ortaokul ogrencilerinin okula
bagliliklarint yordayip yordamadigini belirlemek amaciyla yapilmistir. Calismanin
genel amaci dogrultusunda asagidaki sorulara yanit aranmuistr.

i)  Ortaokul ogrencilerinin okul iklimi algilar1 ve okula baghlik diizeyleri
cinsiyetlerine ve sinif seviyelerine gore anlamli farklilik gostermekte midir?

if)  Ortaokul 6grencilerinin okul iklimi algilar1 ile okula bagllik diizeyleri
arasinda anlamli bir iliski bulunmakta midir?
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iij) Ortaokul ogrencilerinin okul iklimi algilari, okula bagliik diizeylerini
yordamakta midir?

Aragtirmanmin Yontemi: Arastirmada nicel arastirma modellerinden iligkisel tarama
modeli tercih edilmistir. Arastirmanin evrenini, 2017-2018 egitim-6gretim yilinda,
Pendik Ilge Milli Egitim Midiirliigtine bagli devlet ortaokullarinda 6grenim gormekte
olan ortaokul dgrencileri olusturmustur. Arastirmanin 6rneklemi, tabakali 6rneklem
yontemi ile belirlenmistir. Orneklemde okullar sosyo-ekonomik olarak iist, orta ve alt
gruba ayrilmistir. Bu okullardan birer okul tesadiifi 6rneklem yontemi ile se¢ilmistir.
Arastirmaya belirlenen ortaokullardan 370 kiz ve 403 erkek toplam 773 ortaokul
dgrencisi katilmistir. Arastirmada veriler Bilgi Formu, Okula Baglanma Olgegi ve Okul
Tklimi Olcegi ile toplanmistir. Veriler anova, t-testi, korelasyon ve regrasyon testleri
yapilarak analiz edilmistir.

Bulgular: Analiz sonuglarina gore ortaokul 6grencilerinin okul iklimi algilart ve okula
baglilik diizeyleri cinsiyetlerine ve sinif seviyelerine gére anlamli farklilik gostermistir.
Okul iklimi ile ortaokul 6grencilerinin okula, 6gretmene ve arkadasa baglilik diizeyleri
arasinda pozitif ve orta diizeyde iliski tespit edilmistir. Arastirmada okul ikliminin,
ortaokul 6grencilerinin okula, arkadasa ve 6gretmene baglilik diizeylerini anlamli bir
sekilde yordadig1 sonucuna ulasilmstir.

Sonug ve Oneriler: Kiz dgrencilerin okul iklimine yonelik algilari, erkek 6grencilerin
okul iklimine yo6nelik algilarindan daha olumludur. Kiz 6grencilerin okula baglanma
diizeyleri, erkek oOgrencilerin okula baglanma dtizeylerinden daha yiiksektir.
Ogrencﬂerin siif seviyesi ytiikseldikce 6grencilerin olumlu okul iklimi algilar1 ve
okula baghlik diizeyleri azalmaktadir. Ogrencilerin okul iklimi algilar ile okula
baglilik diizeyleri arasinda orta diizeyde ve pozitif; okul iklimi ile okula baglanma alt
boyutlarindan okula baglilik, arkadasa baglilik ve 6gretmene bagllik arasinda orta
diizeyde ve pozitif yonde anlaml: iligki vardir. Okul ikliminin, dgrencilerin okula
baglanma diizeylerini, arkadasa baglanma diizeylerini ve &gretmene baglanma
diizeylerini anlamli diizeyde yordadig: goriilmektedir.

Okul iklimi konusunda belki de tizerinde durulmasi gereken en 6nemli noktalarin
basinda okul ikliminin egitim ¢iktilar1 yani 6grenci kazamimlarma etkisini
belirlemektir. Bu etkinin belirlenmesi ile ikinci énemli asama pozitif bir okul iklimi
olusturmanin yollarini aramaktir. Pozitif ve destekleyici bir okul iklimini algilayan
ogrencilerin okula baglilig1 artarken 6grenciler daha basarili olabilir, okul i¢i ve dist
istenmeyen davranislar daha az yasanabilir, 6grenciler zararli aliskanliklardan
korunabilir, okula devam artirilabilir ve okul terkleri azaltilabilir.

Anahtar Kelimeler: Okula baglanma, arkadasa baglanma, 6gretmene baglanma, okul
iklimi.






