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Abstract: The study aims to analyze the relationship between teacher leadership and the organizational happiness of secondary 

school teachers. The research was designed in the relational survey model. The research sample group involves 358 teachers 

working in the state schools in the Bakirkoy district of Istanbul province. The Teacher Leadership Scale and the Organizational 

Happiness Scale were used to collect the data. The social sciences statistics program was used in the analysis of the data. It was 

found that teachers' teacher leadership and organizational happiness levels were high. There was a low level of positive significant 

relationship between teacher leadership and organizational happiness. and between the positive emotions sub-dimension of 

organizational happiness and the total score of teacher leadership. However, there was no relationship between the negative 

emotions sub-dimension of organizational happiness and teacher leadership. It was concluded that teacher leadership significantly 

positively affects teachers' organizational happiness. 
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Introduction 

Educational organizations are essential in directing society's change and development (Spillane, 2013; Stukalina, 

2010). In educational organizations, teachers must assume leadership roles (Kizi & Ugli, 2020) and develop their 

leadership skills. Teacher leadership research helps teachers assume leadership roles more effectively (Frost & Harris, 

2003) and provides the knowledge and skills needed for leadership. Findings of the studies carried out by Shen et al. 

(2020), Sugg (2013), Helterbran (2010), Jacobson (2011), Berry et al. (2005), Leithwood and Jantzi (2000), teacher 

leadership positively affects educational outcomes. According to Moskowitz and Dewaele (2021), student attitudes and 

motivation are positively related to the happiness of the teacher. The happiness of the employees of the organization ensures that organizational activities are carried out with efficiency (Döş, 2013; Saenghiran, 2013).  
When the United Nations Happiness Report is analyzed, Turkey is ranked 93rd in 2020, 104th in 2021, and 112th in 

2022 (Helliwell et al., 2022). Due to these relatively unfavorable results, there is a need to investigate and support the 

concept of organizational happiness in addition to the concept of personal happiness (De Neve & Ward, 2017). 

Organizational happiness research measures the happiness and satisfaction of employees and helps organizations to 

take the necessary measures to increase the happiness of their employees in line with these data. These studies are 

important for increasing the efficiency and effectiveness of organizations (Adnan Bataineh, 2019; Bingham & Bubb, 

2017; Çoban & Atasoy, 2020; Davis, 2017). According to Salas Vallina and Fernández Guerrero (2018), the concept of 

happiness is becoming increasingly important as a topic of academic research. Motivated and highly skilled employees 

are of great importance to the organization and happiness is essential for such employees. Organizational happiness 

enables employees to work in an emotionally and psychologically satisfying environment in the workplace and 

increases employee productivity, satisfaction, and retention. When teacher leaders lead their students and manage 

their teaching plans effectively, it increases students' motivation to learn and makes the teaching environment more 

positive, which increases teachers' organizational happiness levels. Happiness as a concept is as important for schools as it is for individuals and society (Özgenel & Canuylasi, 2021). In this study, the relationship between teacher 

leadership and organizational happiness was examined.  
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Literature Review  

The process of reform and innovation in education has revealed the fact that teacher leadership is the element that will 

increase flexibility in the relationship between administrators and teachers along with interaction (Anderson, 2004). As 

a concept, teacher leadership has a significant presence in the academic world (Conan Simpson, 2021; Cosenza, 2015; Harris & Jones, 2019; Öqvist & Malmström, 2018; Warren, 2021). The concept is of high concern in many areas , such as 

teacher professional development, teacher evaluations, and so on. It is also used in the context of many issues, such as 

reducing teacher attrition and school reforms (Wenner & Campbell, 2017). Teacher leadership is the outward 

expression of a teacher's courage (Baker-Doyle et al., 2018) to take responsibility in an advanced dimension by going 

beyond the boundaries of the four walls (Barth, 1991). Teacher leadership is a concept that plays a key role (Collay, 

2011; Lia, 2019) in the development and renewal process of schools, which are considered as the roof of education. 

Teacher collaboration, which is directly related to teacher leadership (Vangrieken et al., 2015) and the communication network among teachers, has a positive effect on their perceptions of morale (Töre & Uysal, 2022) and self-efficacy. As 

collaborative leader teachers contribute to school development, their ownership and participation increase (Louis et 

al., 1996). This increase feeds their motivation, positive emotions, and self-worth perceptions (Muijs & Harris, 2006). 

Teacher leaders are the subjects of the transformative process that can drive school and community reform (Crowther 

et al., 2009). Teacher identity and classroom behavior have a greater impact on student achievement (Cann et al., 2021; 

Dodman, 2022) than any other school factor. If the teacher is a leader, he/she has a low rate of social isolation and 

experiences the personal satisfaction of improving the school and a sense of belonging. In the development process, 

he/she rediscovers himself/herself (Konu et al., 2010) and gets to know the school (Barth, 2001). The outcomes of 

teacher leadership can be categorized as highly positive in the studies conducted to date. The concept is of great 

concern as it is involved in many aspects of their working life especially for practitioners, such as teacher appraisals 

and professional development of teachers (Schott et al., 2020). Encouraging teacher leadership increases leadership 

capacity and brings out talents (Birky et al., 2006; Danielson, 2006). It provides a ready-made group advantage when 

middle and senior leadership positions are available. Teacher leadership is likelier to succeed in environments 

nurtured by principals and senior leaders (Bush & Glover, 2014). Teachers need specialized skills to be effective 

leaders. Teacher leaders need to develop their skills at the reflection level to evaluate their thinking and practice. 

Teachers facilitate the development of the envisaged change in the school through cooperation and communication. 

The first development step towards becoming an effective leader is to learn comprehensive educational knowledge to 

share this knowledge within the professional network. This cycle is continuous (Swanson, 2000, p. 21). The necessity of 

teacher leadership at every stage of the effective school process and the strong relationship of school development with 

teacher leadership emphasize the importance of this concept. The best way to create school culture is to support and 

develop teacher leadership (Cranston & Kusanovich, 2016).  

Diener (2000), who emphasized for the first time that the environmental factors in which the person is located have an 

effect on the level of happiness, said that the affective state in the working environment also has an effect on the state of 

happiness. Organizations' happiness experience depends on the welfare and well-being of the organization's members 

(Harris, 2018). It has been revealed in the research that teachers and school administrators with a good level of well-

being exhibit more advanced leadership behaviors than others (Carter, 2016). 

The emotional states of individuals have a great impact on their productivity characteristics (Sungoh, 2019). While 

happy individuals can be more diligent, creative, and production-oriented, unhappy individuals have difficulty focusing 

on their work (Oswald et al., 2015). While aiming to increase productivity and production in the long term, the 

happiness of the employees should also be taken into consideration (Bellet et al., 2023; DiMaria et al., 2020; Ledford, 

1999). For this reason, the determination and implementation of factors that will bring the happiness of the employees 

to a high level should be added to the objectives (Wesarat et al., 2014). Studies have shown that happy individuals and 

organizations are more productive than others (Nokelainen, 2016). Research on workplace happiness has shown that 

employees who experience different emotions at work reveal their potential in order to achieve happiness (Warr, 

2013). Organizations that consider increasing the happiness of their workforce as one of their main goals can achieve 

other goals, such as production and efficiency, more quickly. The reason for this is that the personal performance of the 

labor force whose psychological state is evaluated as happy is likely to be at a good level (Rego & Cunha, 2008).  

Three sub-headings can be listed when defining the concept of organizational happiness. The first one is to support 

family life through flexible working hours, the other one is to clearly define skill-based progression paths that will 

ensure professional development for those who make career planning, and the third one is to provide feedback in order 

to improve working conditions in the relationship between managers and employees (Rego & Cunha, 2009). 

According to people who spend a significant part of their lives in the organization where they work, the workplace is 

vital in shaping the concept of happiness (Helliwell et al., 2017). Happy employees, who have a healthy psychology, 

climb the career ladder faster than others by putting their existing potential to work and have a more positive attitude 

toward cooperation (Frey & Stutzer, 2001). 

Employees ' happiness should also be considered while aiming to increase productivity and production in the long 

term. For this reason, determining and implementing factors that maximize employees' happiness should also be 
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included among the goals (Wesarat et al., 2014). Research on workplace happiness has shown that employees who 

experience different emotions at work reveal their potential to achieve happiness (Warr, 2013).  

The factors that contribute to organizational happiness are a topic of debate, with varying opinions on the importance 

of factors such as leadership, job description, culture, environment, and workload (Rao et al., 2018). Happiness in the 

workplace can be defined as the level of satisfaction that employees experience in both their professional and personal 

lives. Employees who experience positive emotions at work, such as happiness, are more likely to concentrate on their 

tasks and be more productive (Frieda et al., 2018). Isa and Palpanadan (2020) conducted a study that revealed factors influencing employee happiness in the workplace, including “workload, work environment, income, leadership, and job specification”. In addition, the impact of leadership style and commitment on employee happiness in the workplace. 
Effective organizational leadership plays a significant role in ensuring the achievement of organizational goals as well 

as impacting employee happiness in the workplace (Niemann & Kotze, 2006).  

When the literature is reviewed, it is seen that there is only one study between teacher leadership and organizational 

happiness (Leithwood et al., 1999). When the studies between other leadership types and organizational happiness are 

examined, it is seen that organizational happiness is related to distributive leadership (Algan & Ummanel, 2019; Liu et 

al., 2022), transformational leadership (Abdullah et al., 2017; Al-Hadrawi et al., 2023; Demir & Zincirli, 2021; Kılıç et al., 
2023; Pojanes & Japos, 2022; Rosenberg, 2010; Salas-Vallina et al., 2017), altruistic leadership (Salas-Vallina & Alegre, 

2018), authentic leadership (Semedo et al., 2017), spiritual leadership (Srivastava et al., 2022), inclusive leadership 

(Jha et al., 2023; Rahmaningtyas et al., 2022), virtuous leadership (G. Wang & Hackett, 2022), servant leadership, 

inspirational leadership (Salas Vallina & Fernández Guerrero, 2018), quantum leadership (Ahmadiyan et al., 2022), 

ethical leadership (U-senyang, 2022), and empowering leadership (Ghadi & Almanaga'h, 2020). 

Happy teachers work more efficiently (Viac & Fraser, 2020) and have higher rates of realizing their potential 

(Buragohain & Hazarika, 2015). According to Leithwood et al. (1999), teacher leadership has been shown to positively 

affect organizational happiness. It can be said that the emotional changes experienced by teachers, such as stress, 

anger, anxiety, and happiness, affect their performance (Ballou, 2012; Mehdinezhad, 2012) positively or negatively. 

When schools prioritize organizational happiness and actively support their growth and development, it can have a 

positive impact on their leadership skills and classroom environment (Cherkowski & Walker, 2018; Murphy & Louis, 

2018). 

This research mainly aims to determine the relationship between teacher leadership and the organizational happiness 

of secondary school teachers. In this research, answers to the following questions were sought: 

Q1: What is the level of secondary school teachers' perceptions of teacher leadership? 

Q2: What is the level of secondary school teachers' perceptions of organizational happiness? 

Q3: Is there a significant relationship between teacher leadership behaviors and the organizational happiness of 

secondary school teachers? 

Q4: Do teacher leadership behaviors of secondary school teachers predict their organizational happiness significantly? 

Methodology 

Research Design  

In this study, the relational survey model, one of the quantitative research methods, was used. The Relational survey 

model determines the relationships between variables and predicts the results. It is a model that aims to measure 

whether there is a change in more than one variable and, if there is, the degree of this change (Karasar, 2011).  

Sample and Data Collection 358 secondary school teachers working in public secondary schools in the Bakırköy district of Istanbul province in the 
2021-2022 academic year consisted of the population of the study. The sample was selected by convenience sampling 

technique. The convenience sampling technique is the selection of the closest and easiest sample group that the researcher can reach. With this method, it is aimed to make the research more economical in many aspects (Yıldırım & Şimşek, 2011). According to the information in Table 1, 65% of the participants were female, 78% were undergraduate 
graduates, 37% had 21 years or more seniority and 48% had been working in the same school for 1-5 years. 
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Table 1. Teachers' Personal Characteristics 

Variable Variable Value n % 

Gender Female 232 65   

Male 126 35   

Educational Level Bachelor 279 78   

Master 79 22   

Professional Seniority 1-5 Years 29 8   

6-10 Years 57 16   

11-15 Years 65 18   

16-20 Years 74 21   

21 Years and over 133 37   

Working Years at School 1-5 Years 173 48   

6-10 Years 107 30   

11-15 Years 47 13   

16 Years and Over 31 9   

Total  358 100  

Personal information form, Teacher Leadership Scale, and Organizational Happiness Scale were used to collect the data. 

In order to obtain data on teacher leadership, the scale developed by M. Wang and Xia (2020) was adapted to Turkish 

culture by Akyürek and Özdemir (2021). The scale consists of four sub-dimensions and 19 questions: leading teaching 

and professional development (items 1-8), qualities of teacher leaders (items 9-12), participation in school-wide 

decision-making (items 13-16), diversity and continuous improvement (items 17-19). In the dimension of leading teaching and professional development in the teacher leadership scale, there were 8 items; Cronbach’s alpha value was 
.74 and item-total correlations ranged between .39 and .52. In the dimension of teacher leaders' characteristics, 4 items 

were included; alpha value was .77 and item-total correlations ranged between .44 and .52. In the dimension of 

participation in the school-wide decision-making process, there were 4 items; the alpha value was .75 and the item-

total correlations ranged between .32 and .62. In the dimension of diversity and continuous development, there were 3 

items; alpha value was .75 and item-total correlations ranged between .31 and .62. The overall internal consistency coefficient (Cronbach’s alpha) of the teacher leadership scale was .75. Reliability coefficient in a psychological test ".70 and above" is sufficient for reliability in general (Büyüköztürk, 2013). Thus, it can 

be stated that the internal consistency coefficient of the teacher leadership scale is sufficient for reliability. The item-

total correlation values of the items in the scale vary between .31 and .62. Items with an item-total correlation value of 

".30 and above" distinguish individuals well, items between ".20-.30" can be taken into the test in compulsory cases or the item needs to be corrected, and items with a value lower than ".20" should not be taken into the test (Büyüköztürk, 
2013). When the item-total correlation values of the study are analyzed, it can be interpreted that the items in the scale discriminate the individuals at a good level. In this study, the Cronbach’s alpha values of the subdimensions were found 
to be .86, .88, .76, and .64 were found. The total reliability coefficient of the scale is .89. The Organizational Happiness 

Scale developed by Demo and Paschoal (2013) to determine the level of organizational happiness was adapted to 

Turkish culture by Arslan and Polat (2017). The scale consists of 3 sub-dimensions named positive emotions, negative 

emotions, and realization of potential and 29 items. In this study, the Cronbach’s alpha values of the subdimensions 
were found to be .95, .94, and .92 were found. The total reliability coefficient of the scale is .96. All items in the negative 

emotions sub-dimension are scored in reverse. It can be interpreted that as the scores obtained from the scale increase, 

teachers' organizational happiness levels increase, and as the scores obtained from the scale decrease, teachers' 

organizational happiness levels decrease. The internal consistency of the scale underwent examination through the application of Cronbach's alpha coefficient (α). Analysis outcomes indicate that Cronbach's alpha value (α) stands at .96 
for the entire scale. For the positive affect sub-dimension, this value was determined to be .94, for the negative affect, it 

was .95, and for fulfillment, it was .92. It is evident that both the Cronbach's alpha coefficients for the overall scale and its individual dimensions are considered acceptable (Büyüköztürk, 2013). 
Collecting and Analyzing Data 

After the scales were collected, the researcher checked whether there were any missing or incorrect scales, and the 

data were transferred to digital media. Social sciences statistical programme was used in the data analysis process. 

Descriptive statistics, t-test for pairwise comparisons, ANOVA for multiple comparisons, correlation test for 

relationship tests were performed. Regression tests were performed to examine the effect of variables in detail. After 

checking whether the data conformed to normality, comparison and correlation analyses were started. Skewness and 

Kurtosis values were determined to determine whether the data showed a normal distribution (Table 2). 
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Table 2. Teachers' Personal Variables 

Scale and Sub-Dimensions n Skewness Kurtosis 

Teacher Leadership 358 0.04 0.17 

Guiding Instruction and Professional Development 358 -0.49 0.93 

Teacher Leadership Characteristics 358 -0.21 -0.37 

Participation in School-wide Decision-making Process 358 0.25 -0.43 

Diversity and Continuous Improvement 358 -0.29 1.01 

Organizational Happiness 358 -0.32 -0.29 

Positive Emotions 358 0.18 -0.93 

Negative Emotions 358 -0.99 0.75 

Realization of Potential 358 -0.29 -0.16 

According to the data in Table 2, it was found that the skewness and kurtosis values were between -1.5 and +1.5. 

According to these values, it was assumed that the data showed normal distribution (Tabachnick et al., 2013), and the 

data were analyzed using parametric tests. 

Findings 

Findings on Teacher Leadership Level 

The data on teachers' teacher leadership level is provided in Table 3. According to Table 3, the data shows that the level 

of teacher leadership is high (x=3.84) and the sub-dimensions of teacher leadership are also high, with the sub-

dimensions of guiding instruction and professional development (x=4.11) and teacher leadership characteristics 

(x=3.90) being particularly high. The sub-dimension of participation in school-wide decision-making processes is 

moderate (x=3.23), while the sub-dimension of diversity and continuous improvement is high (x=3.84). Therefore, the 

overall level of teacher leadership is high among the surveyed teachers. 

Table 3. Teachers' Teacher Leadership Levels 

“Scale and Sub-Dimensions”  n (x) Standard Deviation Level 

Teacher Leadership 358 3.84 0.49 High 

Guiding Instruction and Professional Development 358 4.11 0.51 High 

Teacher Leadership Characteristics 358 3.90 0.76 High 

Participation in School-wide Decision-making Process 358 3.23 0.79 Moderate 

Diversity and Continuous Improvement 358 3.84 0.62 High 

Findings on Perceived Organizational Happiness Level by Teachers 

The perceived organizational happiness level by teachers is presented in Table 4 below. According to Table 4, the data 

shows that the perceived organizational happiness level by teachers is high (x=3.56), with the sub-dimensions of 

realization of potential (3.71) and positive emotions (x=3.03) being moderate to high. However, the sub-dimension of 

negative emotions (x=3.86) is low.  

Table 4. Perceived Organizational Happiness Level by Teachers 

Scale and Sub-Dimensions n (x) Standard Deviation Level 

Organizational Happiness 358 3.56 0.70 High 

Positive Emotions 358 3.03 0.97 Moderate 

Negative Emotions 358 3.86 0.82 Low* 

Realization of Potential 358 3.71 0.72 High 

*The items in the Negative Emotions dimension were reverse coded. 

The Findings of the Relationship Between Teacher Leadership and Organizational Happiness 

The results of the Pearson Correlation analysis, which shows the relationship between teacher leadership scores and 

teachers' organizational happiness level score averages, are given in Table 5. As presented in the Table 5, there is a 

positively low level relationship between teacher leadership and organizational happiness (r=.25, p<.05); there is a 

positively low level relationship between the teacher leadership score average and positive emotions sub-dimension of 

organizational happiness score average (r=.28, p<.05) and a positively moderate level relationship between teacher 

leadership score average and potential realization sub-dimension of organizational happiness score average (r=.44, 

p<.05). However, it was found that there was no significant relationship between teacher leadership and negative 

emotions sub-dimension of organizational happiness. 
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Table 5. Pearson Correlation Analysis Result Between Teacher Leadership and Organizational Happiness 

 1 2 3 4 5 6 7 8 9 

1. Teacher Leadership  —         

2. Guiding Teaching and Professional 

Development 

0.82** —        

3. Characteristics of Teacher Leaders 0.73** 0.43** —       

4. Participation in School-Wide Decision-

Making Processes 

0.74** 0.44** 0.35** —      

5. Diversity and Continuous Improvement 0.69** 0.43** 0.45** 0.43** —     

6. Organizational Happiness 0.25** 0.32** 0.08 0.19** 0.10 —    

7. Positive Emotions 0.28** 0.29** 0.11* 0.22** 0.17** 0.88** —   

8. Negative Emotions 0.01 0.09 -0.04 0.02 -0.10* -0.84** -0.58** —  

9. Realization of Potential 0.44** 0.52** 0.18** 0.28** 0.26** 0.72** 0.59 -0.37** — 

The results of the regression analysis conducted to determine the effect of teacher leadership perceived by teachers on 

organizational happiness are given in Table 7. According to the information in Table 6, it has been found that teacher leadership has a significant positive effect on teachers' organizational happiness (β= .25, t= 4.92, p<.001) and explains 

6% of the variance.  

Table 6. The Effect of Teacher Leadership Perceived by Teachers on Organizational Happiness 

Dependent Variable Independent Variable B SH β t Sig. 

Teacher Leadership 

Constant 2.18 .28  7.64 .00 

Organizational Happiness 0.36 .07 .25 4.92 .00 

R=.25, R2= .06 F=24.18 p=.00    

The results of the regression analysis conducted to determine the effect of teacher leadership perceived by teachers on 

the positive emotions sub-dimension of organizational happiness are given in Table 7. According to Table 7, teacher 

leadership significantly affects the positive emotions sub-dimension of teachers' organizational happiness (β= .28, t= 
5.46, p<.001), explaining 8% of the variance.  

Table 7. The Effect of Teacher Leadership Perceived by Teachers on the Positive Emotions Sub-Dimension of 

Organizational Happiness 

Dependent Variable Independent Variable B SH β  t Sig. 

Teacher Leadership 

Constant .91 .39  2.31 .02 

Positive Emotions .55 .10 .28 5.46 .00 

R=.28, R2= .08 F=29.78 p=.00    

The results of the regression analysis conducted to determine the effect of teacher leadership perceived by teachers on 

the sub-dimension of realizing the potential of organizational happiness are given in Table 8. According to the 

information in Table 8, teacher leadership significantly affects the sub-dimension of realizing the potential of teachers' 

organizational happiness and explains 19 % of the variance. 

Table 8. The Effect of Teacher Leadership Perceived by Teachers on Realizing the Potential of Organizational Happiness 

Sub-Dimension 

Dependent Variable Independent Variable B SH β t Sig. 

Teacher Leadership 

Constant 1.21 .27  4.41 .00 

Realization of Potential .65 .07 .44 9.21 .00 

R=.44, R2= .19 F=84.87 p=.00    

Discussion 

The findings of this study light up the relationship between teacher leadership and organizational happiness among 

secondary teachers. As evidenced by the results presented in Table 3, the teacher leadership is noticeably high, with 

specific sub-dimensions, such as guiding instruction and professional development and teacher characteristics standing 

for their particularly elevated scores. These results resonate with the conclusions of prior research by Tankut (2021), İnanır (2020), Yaz (2018), Savaş (2016), Leithwood et al. (2010), Beycioğlu (2009) and Little (1995). These research 
have all concluded that the level of teacher leadership is high, which supports the findings of the research. It can be 

thought that teachers are happy in the organization they work for and are willing to participate in seminars and 
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courses to improve their professional skills (Aziz et al., 2020; White, 2023). In addition, it can be thought that teachers 

are willing to show leadership behaviors not only in the classroom but also throughout the school and that the view 

that leadership is understood within the scope of school administrators has evolved and spread throughout the school.  

It was determined that the organizational happiness levels of the teachers participating in the study were high. Bayram (2020), Bulut (2015), Gürbüz (2020), Korkut (2019), Köse (2020) supported the results of their studies and found that 
teachers' organizational happiness levels were high. At the same time, Kuvvet (2019) and Arslan (2018) concluded that 

teachers' perceptions of organizational happiness were at a medium level. Different results in the studies may be due to the difference in the sample group in the studies, as well as the fact that this study is limited to the Bakırköy district of 

Istanbul. It can be thought that teachers with high levels of organizational happiness experience more positive 

emotions in their schools and have suitable environments to realize their potential. 

It was found that there was a low-level positive relationship between teacher leadership behaviors and organizational 

happiness of the participants in the study. In addition, there was a low-level positive relationship between teacher 

leadership behaviors and the positive emotions sub-dimension of organizational happiness and a moderate level 

positive relationship between teacher leadership behaviors and the realization of potential sub-dimension of 

organizational happiness. This situation can be interpreted as that teacher leadership behaviors have a low-level 

positive effect on the development of positive emotions in teachers' organizational happiness, and that teachers who 

exhibit leadership behaviors have a moderate effect on their perceptions of organizational happiness by realizing their 

potential.  

When the regression analysis of teacher leadership behaviors on organizational happiness was examined, it was found 

that teacher leadership behaviors explained 6% of organizational happiness. When the effect of teacher leadership 

perceived by the participants on the positive emotions sub-dimension of organizational happiness was examined, it 

was found to have a significant positive effect and explained 8%. It was found that teacher leadership perceived by the 

teachers had a positive and significant effect on the sub-dimension of organizational happiness, the realization of 

potential, and explained by 19%. If the organizational happiness level of teachers is to be increased, it would be more 

effective to focus on the dimension of realization of organizational happiness potential among the sub-dimensions of 

organizational happiness. At the same time, the conditions that may prevent teachers from realizing their potential can 

be regulated and measures can be taken. The encouragement of professional development and the cultivation of 

teacher qualities may create an environment that fosters collaboration, mutual support and shared decision-making. 

Such a positive atmosphere is conducive to increased job satisfaction and, subsequently, higher levels of organizational 

happiness among teachers. Moreover, the strong positive relationship between teacher leadership and the realization 

of potential implies that teacher plays a vital role in inspiring colleagues to fulfill their professional potential. By 

providing mentorship, fostering a growth mindset, ang prompting continuous improvement, teacher leaders contribute 

significantly to teachers' sense of fulfillment and realization of their capabilities. 

The sub-dimensions of organizational happiness, provided a nuanced understanding of teachers' emotional 

experiences within the educational setting. The positive relationship between teacher relationship and positive 

emotions suggests that effective leadership may contribute to a workplace culture that fosters positivity, appreciation, 

and a sense of accomplishment. 

In conclusion, these findings suggest that fostering and nurturing teacher leadership behaviours can have a profound 

positive impact on the overall organizational happiness and, specially, on teachers' perceptions of realizing their 

potential. Educational institutions may consider developing targeted initiatives and support structures aimed at 

enhancing teacher leadership within the school community. 

Conclusion 

The level of teacher leadership is high, and the sub-dimensions of teacher leadership are also high, with the sub-

dimensions of guiding instruction and professional development and teacher leadership characteristics being 

particularly high. The sub-dimension of participation in school-wide decision-making processes is moderate, while the 

sub-dimension of diversity and continuous improvement is high. Therefore, the overall level of teacher leadership is 

high among the surveyed teachers. The findings shows that the perceived organizational happiness level by teachers is 

high , with the sub-dimensions of realization of potential and positive emotions being moderate to high. However, the 

sub-dimension of negative emotions is low.  

There is a positively low-level relationship between teacher leadership and organizational happiness; there is a 

positively low-level relationship between teacher leadership score average and the positive emotions sub-dimension of 

organizational happiness score average and a positively moderate level relationship between the teacher leadership 

score average and potential realization sub-dimension of organizational happiness score average. However, it was 

found that there was no significant relationship between teacher leadership and the negative emotions sub-dimension 

of organizational happiness. Teacher leadership significantly affects the sub-dimension of realizing the potential of 

teachers' organizational happiness. 
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Based on the analyses of this study, teacher leadership significantly and positively impacts teachers' organizational 

happiness. This study sheds light on the importance of teacher leadership behaviors in fostering a positive 

organizational climate and promoting teachers' well-being in secondary school settings. Further research could explore 

other factors influencing teacher happiness and investigate the longitudinal effects of teacher leadership on 

organizational outcomes. 

Recommendations 

Recommendations for Practitioners  

1. Studies and activities can be organized to increase teachers' organizational happiness levels and support them in 

realizing their potential. 

2. School managers can adopt democratic management practices to enable teachers to exhibit leadership behaviors in 

the classroom and beyond. 

3. It is recommended to make arrangements to provide the necessary environment for teachers to experience negative 

emotions less. Studies can be carried out to create suitable environments to minimize the level of stress and anxiety 

and to take necessary measures to prevent situations that will increase this level. 

Recommendations for Researchers  

1. According to the research results, the organizational happiness levels of teachers with low professional seniority 

were significantly higher than those with high professional seniority. Studies can be conducted to investigate the 

reasons for this. 

2. This research was conducted only on teachers working in public schools. A more effective study can be put forward 

comparing teachers working in private schools. 

Limitations 

This research has several limitations. Firstly, it relies solely on the quantitative research method, which might not 

capture the full complexity of the subject. Secondly, the data is derived from teachers in a specific province, which may 

limit the generalizability of the findings to other regions or contexts.  
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