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Introduction
Multiculturalism

The concept of globalization, which is a very complex structure with its political, economic and cultural
dimensions, converges differences with the acceleration of circulation. The cultural dimension of globalization
is directly related to education and requires the education stakeholders to meet and experience the concept of
multiculturalism. Harmonization of people with different characteristics living together in the community and
creating benefit are among the main gains of educational institutions (MEB, 2009). The multiculturalism
approach, which accepts all ethnic, ideological, religious and physical differences as natural, with an
egalitarian perspective and sees all these differences as richness, is opposed to assimilation of different groups

and to unification of society (Pusch, 1979).

Multiculturalism consists of three dimensions as knowledge, interest and behavior. It expresses
knowledge as the attitude towards knowledge, cognitive thoughts, beliefs, perceived facts and objects. Interest
is a positive or negative attitude towards the situations of interest. Behavior involves operational processes
related to situations or objects. It is important to know the relationship between knowledge, interest and
behavior in the process of transforming attitudes into behavior. Knowing whether there is insufficiency in
perceived facts, emotions or actions will facilitate the planning of steps to improve multiculturalism (Polat,
2009).

When we look at the history of multiculturalism, it is seen that it originates with the discrimination
against black people in the America in the 1960s (Banks, 1993). Although people have ethnic origins at the
point of origin, the concept of multiculturalism includes many concepts such as race, gender, ethnicity, age,
culture, ideological idea, religious belief and language (Banks, 2001). Moving from the fact that education is
an important part of individuals' thought processes, there is an increase in studies in the recent years
investigating the reflections of multiculturalism on educational processes. Multicultural education opposes
the traditional education system that provides education based on cultural values (Arslan and Camasur, 2017).
Multiculturalism has become an increasingly important concept in Turkey, which is a combination of different
ethnic backgrounds and intense refugee influx. Studies are carried out within the framework of the education
of refugee children and respect for differences. On the other hand, within the scope of multicultural education,
there is a transformation from mass education to individualized education, from rigid and standard programs

to flexible programs, from standard education to education according to talent (Bennett, 2001).

Regarded as a sub-dimension of multiculturalism, multicultural education is, in its broadest definition,
an educational reform movement enabling all students to receive an equal education without making any
discrimination between their languages, religions, races, ethnic origins, genders or social and economic status
(Glinay and Aydin, 2015; Nieto and Bode 2013). As one can see, multicultural education focuses on the social,
individual and intellectual development of all students, their democratic values, beliefs and cultural pluralism
(Bennett, 2001). Many multicultural education research findings can be applied in the everyday world of
teachers and administrators. Five areas matter a great deal in educating a multicultural population: teachers'
beliefs about students, curriculum content and materials, instructional approaches, educational settings, and
teacher education (Billings, 1994).

It is important to adopt an education approach that is sensitive to different cultures is. At this point, the
key task is shouldered by the teachers. (Coban, Karaman and Dogan, 2010). It is crucial that teachers serve
knowing that students can have different religions, languages, races, genders, geographical origins,
experiences, sexual orientations, expectations and political views (Polat and Kilig, 2013). Teacher is the person
who applies the training program, performs the assessment and creates the learning environment (Polat, 2009;

Sezer and Kahraman, 2017). Starting from pre-school education, ensuring equal opportunities and supporting
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the academic and social development of students can only be realized by being sensitive to the differences of
the students and creating a democratic environment in the classroom (Unlii and Orten, 2013). Teachers'
attitudes towards multiculturalism will directly affect the quality of their education programs, and the
cognitive and behavioral processes of students. Thus, it is of high importance to examine the teachers

"perceptions of multiculturalism and the variables affecting these perceptions.

Achieving the desired results in multicultural education depends on the teachers' knowledge about
students in the classroom who may have differences such as religion, language, ethnicity, sexual orientation,
experience, political opinion, social status and so on (Coban, Karaman and Dogan, 2010). The teacher should
respect these differences, understand the essence of the multicultural approach and demonstrate appropriate
attitudes and behaviors (Basbay and Bektas, 2009). In this context; in the process of multicultural education,
teachers should be able to reach students with different characteristics in the classroom environment, create
the appropriate classroom environment and atmosphere, and perceive individual differences as class-

enriching factors and not reflect the problems to the classroom environment.

In order for teachers to design and implement such a teaching process, they must first internalize this
approach (Basbay and Kagnici, 2011; Arslan and Calmasur, 2017). When the literature is examined, it is seen
that the studies examining multiculturalism and the attitudes towards it, , especially multicultural education,
started in 1980s (Baker, 1977; Pusch, 1979; Giles and Sherman, 1982; Washington, 1981; Law and Lane, 1987),
and increased in 2000s (Capella-Santana, 2003; Cho and DeCastro-Ambrosetti, 2005; Milner and al, 2003;
Gorski, 2009; Szabo, and Anderson, 2009; Nadelson et al. 2012). Similarly, there has been a rapid increase in
the number of studies about multiculturalism in Turkey after the year 2000 (Aslan, 2017; Arslan and Calmasur,
2017; Aslan and Kozikoglu, 2017; Bagsbay and Bektas, 2010; Basbay and Kagnici, 2011; Cekin, 2013; Damgact
and Aydin, 2013; Gezer and $ahin, 2017; Giinay and Aydin, 2015; Ozdemir and Dil, 2013; Polat and Kilig, 2013;
Yilmaz, 2016). However, it is seen that the surveys about attitudes on multiculturalism have mainly been
applied on teacher candidates (Damgaci and Geng, 2015; Polat, 2009, Sezer and Kahraman, 2017; Unli, 2013;
Unlii and Orten, 2013; Karacam and Koca,2012; Coban, Karaman and Dogan, 2010).

Transformation of teachers’ attitudes about multicultural education and minority students is both a
crucial and difficult process. Data has indicated that teachers’ multicultural knowledge and attitudes are
related to minority students’ classroom success (Larke 1990; Pettus and Allain 1999) and that undervaluing
the experiences of culturally different students can lead to poorer academic achievement (Meyer and Rhoades,
2006). Teachers’ perceptions of multicultural education and various approaches to multicultural pedagogy
and curriculum are explored. The finding indicates that thorough and balanced courses preparing preservice
teachers to teach culturally diverse students are essential to supporting teachers’ awareness, knowledge, and

skill in providing equal education for all students (Alismail, 2016).

Cockrell et al (1999) found that course is marginalized from the curriculum and methods courses that
students consider most important. If preservice teachers are to become more efficacious in teaching culturally
diverse students and preparing all students to live in a democratic, multicultural society, we must work
together as a program toward these ends. Horenczyk and Tatar (2002) found that teachers” attitudes toward
multiculturalism in schools are related to components at the various levels of their perceived school
organizational culture. They argued that teachers’ attitudes toward multiculturalism in schools are
influencedby aspects of the school’s organizational culture as it relates to cultural diversity. Attitudes toward
multiculturalism are likely to be reflected in the day-to-day educational practices of the teachers. This may
justify the extension of the tripartite model of multicultural teacher training as presented by Durodoye (1998).
On the other hand, Polat and Barka (2012) found that compared to Turkish candidate teachers, Swiss candidate
teachers were observed to demonstrate a more positive attitude towards both multiculturalism and

intercultural education.
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Some teachers have a shortsighted view that multicultural education is not an issue in their
predominantly European-American school. Yet, many educators have experienced rapid changes in the ethnic
populations attending their schools. In addition, both educators and their students must be prepared to live
and work effectively in a global economy and social system where they will be exposed to a wide variety of
individuals with differing backgrounds, values, and cultural practices. This “demographic imperative”
necessitates a change in the way schools and teachers traditionally have functioned teachers traditionally have
functioned (Banks 1991).

Gilinay and Aydin (2015), in the meta-analysis study in which they evaluated the studies on
multiculturalism between 2005 and 2014, found that most of the studies (53.6%) were conducted on students
and 19.6% of these studies were attitude studies. This finding shows the lack of studies on teachers. Because
of this, the purpose of this study is determined as to examine teachers’ attitudes towards multiculturalism

according to various variables.
Purpose of the Research

The purpose of this study is to examine teachers’ attitudes towards multiculturalism according to

various variables. With this purpose, the study has sought to answer the following questions:
1. What are the levels of teachers’ attitudes towards multiculturalism?
2. Do teachers’ attitudes towards multiculturalism vary according to various variables?

a. Do teachers’ attitudes towards multiculturalism vary according to whether they speak a foreign

language?
b. Do teachers’ attitudes towards multiculturalism vary according to their going abroad?

c. Do teachers’ attitudes towards multiculturalism vary according to the ethnic background of

their parents?

d. Do teachers’ attitudes towards multiculturalism vary according to the place in which they
spent their childhood?

e. Do teachers’ attitudes towards multiculturalism vary according to whether they have had a

multicultural education?

f. Do teachers’ attitudes towards multiculturalism vary according to whether their families have
a disabled individual?

g. Do teachers’ attitudes towards multiculturalism vary according to the level of their religious
beliefs?

h. Do teachers’ attitudes towards multiculturalism vary according to the school’s geographic

region?

i. Do teachers’ attitudes towards multiculturalism vary according to their education levels?

Method
Research Model

The purpose of this study is to examine teachers’ attitudes towards multiculturalism according to
various variables. For research purposes this study was designed as a descriptive survey model. Descriptive
survey model is a research model that aims to determine the presence and / or degree of a change between

two or more variables (Karasar, 2013). According to Best and Kahn (2007), “The term descriptive research as
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often been used incorrectly to describe three types of investigation that are different. Perhaps their superficial
similarities have obscured their difference. Each of them employs the process of disciplined inquiry through
the gathering and analysis of empirical data, and each attempts to develop knowledge. To be done
competently, each requires the expertise of the careful and systematic investigator. A brief explanation may

serve to put each one in proper perspective.”

The Study Group

The sample of the research is the 280 teachers who work in 7 different regions of Turkey in the schools
of Ministry of National education. The sample was determined by stratified sampling. Subgroups in the
universe are identified, they are represented in the sample in accordance with their current proportions in the
universe. The number of samples selected from each layer was selected in proportion to the number of units
of that layer. (Karasar, 2013). Stratified sampling universe has homogeneous layers. Sample from layers have
been selected. The selections are combined. Stratified sampling, boundaries is used in the presence of
substrates or subunit groups in a specified universe (Kilig, 2013). In this research, stratified sampling was used
considering that the responses from different geographical regions may vary. Teachers’ personal variables

within the scope of the research are given in Table 1 below.

Table 1. Teachers’ Personal Variables

Variable Variable Value Percentage (%)
Gender Female 58,3
Male 41,7
21-30 years old 14,4
31-40 years old 52,0
Age
41-50 years old 24,5
50 years old 9,1
1-5 years 12,5
6-10 years 21,1
Tenure 11-15 years 25,7
16-20 years 15,8
20 years and above 24,8
Pre-school teacher 53
Primary school teacher 144
Profession Branch teacher 76,5
Others 3,7
Variable Variable Value Percentage (%)
Black Sea 17,5
Eastern and Southeastern Anatolia 8,7
Region Central Anatolia 19,4
Marmara 18,1
Aegean 21,0
Mediterranean 15,2
Whether their families have a  Yes 11,7
disabled individual No 88,3
Whether they went to abroad Yes 479
No 52,1
Whether they speak a foreign ~ Yes 61,0
language No 39,0
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Graduate 71,8
Education Level Master 25,9

Doctorate 2,3
Whether or not they have a Yes 12,4
multicultural education No 87,6

. . Village 12,5

The place in which they spent

Town 6,9
their childhood

District 37,0

City or Metropolitan 43,6

Low 8,6
Religious belief level Middle 53,6

High 37,8

As shown in Table 1, 58.3% of the participants were female; the majority were between 31-40 years old
(52.0%); 76.5% of them were branch teachers; 11.7% of them have a disabled individual in their family, 47.9%
of them went abroad, 61.0% of them speak a foreign language, 71.8% of them have graduate degrees, the

majority of them (87.6%) are non-trained about multicultural education.

Data Collection Tools

The data of the study were collected with a measuring tool, which consists of ‘Personal Information

Form’, and ‘Multicultural Attitude Scale’. The description of the measurement tool has been given below.

Personal Information Form: The questionnaire prepared by the researcher was used to determine some
of the characteristics of the participants (gender, tenure, profession, province of work, whether they speak a
foreign language, their going abroad, the ethnic background of their parents, the place in which they spent
their childhood, whether they have had a multicultural education, whether their families have a disabled

individual, the level of their religious beliefs).

Multicultural Attitude Scale: The scale developed by Polat (2012) was used as the data collection tool.
In the scale, multiculturalism consists of three factors (knowledge, interest and behavior) and is measured
with 30 items. Cronbach Alpha reliability coefficient is .82. The Likert scale’s range is between 1 and5. (Strongly
Disagree (5), Disagree (4), Undecided (3), Agree (2), absolutely I agree (1)). Based on the assumption that the
scale was equally spaced, the score range coefficient for the arithmetic means was 0.80. Score Range = (Highest
Value-Lowest Value) / 5 = 4/5 = 0.80. Accordingly, the evaluation range of arithmetic means is very low
between 1.00-1.80, “low” between 1.81-2.60,“medium” between 2.61-3.40, “high” between 3.41-4.20, “very
high” between 4.21-5.00.

Data analysis: SPSS 22.0 package program was used in the analysis of the data obtained. Frequency (f),
percentage (%), mean score (X), standard deviation (s) values were calculated, and T-test and One-Way
ANOVA test were performed.

Findings
Factor Analsis and Descriptive Statistics

The scale developed by Polat (2012) was used as the data collection tool. In the scale, multiculturalism
consists of three factors (knowledge, interest and behavior) and is measured with 30 items. In current research,
because of sample differences factor analyzing repeated. KMO sample adequacy value (0,945) and Bartlett

Test significance level (0,000) of the selected sample size are adequate. As a result of exploratory factor
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analysis, scale items were collected under 4 factors (Table 2). All items are protected. The first factor consists

of 14 items (explanatory = 28.65, Cronbach's alpha = .96), which was named Difference and Understanding.

The second factor consists of 7 items (explanatory=17.13, Cronbach's alpha = .90) and is named Respect and

Effort. The third factor consists of 7 items (explanatory = 12.47, Cronbach's alpha = .82) and is named Gender

and Race. The fourth factor consists of 2 items (explanatory = 6.61, Cronbach's alpha = .90), named Social Status.

Total explanatory of the scale is 64.88 and Total Cronbach's alpha value of the scale is .96.

Table 2. Factor Analyzing and Descriptive Statistics Findings

Items X S F1 F2 F3 F4
Difference and Understanding (F1)
I accept the fact that people can have different ideological ideas. 482 083 811
People's religious beliefs may be different. 450 081 ,79
People can think and act differently depending on their age. 437 081 778
I try to understand people regardless of their economic level. 445 077 762
I try to understand the behavior of people depending on their age 429 080 ,738
I'am sensitive about respecting different religious / sectarian beliefs. 443  0.80 ,723
Iunderstand why people with different cultures behave differently. 424  0.82 ,696
I am tolerant of people with different ideological ideas. 430 080 ,686
I think that people should be able to explain their ethnicity freely. 426 093 ,677
I don't look tively at le wh 1 ther than th
on't look negatively at people who use languages other than the - = o 659
language I use.
I argue that age-related behaviors should be understood through
436 071 ,643
empathy.
I defend the rights of physically, tally, tionally disabled
efen : e'z rig 's of physically, mentally, or emotionally disable 443 072 605
people in discussions .
I am sensitive to people who exhibit unusual behaviors based on
) . . . 438 082 579
their physical, mental and emotional disabilities.
I understand some people's physical, mental and emotional
) 413 091 ,579
anomalies.
Respect and Effort (F2) X S F1 F2 F3 F4
I actively fight against gender discrimination. 3.89 0.87 ,738
I effort to respect different ideological ideas. 3.98 0.85 ,727
I'make active efforts to remove gender-based inequalities. 373 096 ,703
I do my best to break down religious / sectarian prejudices. 413 0.85 ,679
I do my best to eliminate racism. 4.07 0.88 ,654
Respect and Effort (F2) X S F1 F2 F3 F4
I help oth le with t t 1 barriers i
elp o : er.peop e with respect to remove language barriers in - = o 633
communication between people.
I t le with different 1 d help t ke thei
respec .pe(.)p e w1. ifferent languages and help to make their = 602
communication easier.
Gender and Race (F3) X S F1 F2 F3 F4
People in society can have different sexual preferences. 3.67 127 722
I argue in discussions about people's different sexual orientations. 323 122 714
The existence of racism in our country is an important problem. 335 1.33 ,709
I know that there are social barriers in our society for people to
399 1.05 ,686
express themselves clearly.
I know that there are gender inequalities in our country. 413  1.08 ,642
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I deal with issues related to racial inequalities. 3.49 1.10 ,467
Iaccept the fact that different languages are spoken in society other

: 3.84 110 441
than my native language.
Social Status (F4) X S F1 F2 F3 F4
The social status of people does not determine how to treat them. 416  1.05 ,830
The social status of people does not affect how much I care about

418  1.00 ,796
them.
Findings
1. The first sub-question of the study is stated as “What are the levels of teachers’ attitudes

towards multiculturalism?” The values of the mean score (X) and standard deviation (S) of this sub-problem
are given in Table 2.

The average scores given by the teachers to the multicultural attitude scale are given in Table 2. As can
be seen in Table 2, the highest average scores were collected under the factor of “difference and
understanding” (“very high” between 4.21-5.00); the lowest mean scores were collected in the “gender and
race” factor (“medium” between 2.61-3.40 and “high” between 3.41-4.20).

The items with the highest average score on the scale are the following: “I accept the fact that people
can have different ideological ideas” (x=4.82), “People’s religious beliefs may be different.” (x=4.50), “I try to
understand people regardless of their economic level.” (x= 4.45). The items with the lowest score are the
following: “I argue in discussions about people's different sexual orientations.” (x= 3.23), “The existence of
racism in our country is an important problem.” (x= 3.35), “I deal with issues related to racial inequalities.” (x=
3.49). When the scale was evaluated as a whole, it was found that teachers' attitudes towards multiculturalism
were “high” and “very high”.

2. The second sub-problem of the study is stated as ‘Do teachers’ attitudes towards
multiculturalism vary according to various variables?” The results show that teachers’ attitudes towards
multiculturalism vary according to whether they speak a foreign language, the place in which they spent their
childhood, the school’s geographic region, the level of their religious beliefs and education level. On the other
hand, teachers’ attitudes towards multiculturalism do not vary according to their going abroad, the ethnic
background of their parents, whether they have had a multicultural education or whether their families have
a disabled individual. The findings of the relationships between various variables and teachers’ attitudes
towards multiculturalism are shown in tables below.

The results of the t-test conducted to measure the effect of the teachers' foreign language status on their
attitudes towards multiculturalism are given in Table 3. According to the findings of the study, teachers who
speak a foreign language have more a positive attitude in total score (t =3.80, p <0.01) and all sub-dimensions
of multiculturalism than teachers who do not speak a foreign language. Teachers who have sufficient
knowledge of foreign languages to deal with foreigners have a more positive multicultural attitude than the

others do.

Table 3. The Level of Teachers” Attitudes towards Multiculturalism (T-Test) According To Their Foreign Language
Status

Status n X S df t P
Multiculturalism Yes 162 126.52 14.82 278 3.80 .00 o
Total Point No 104 118.00 21.61
Difference and Yes 162 62.53 712 278 3.99 .00 **
Understanding No 104 58.16 11.51
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Respect and Effort Yes 162 28.75 4.18 278 2.85 .00 x*
No 104 27.16 5.33

Gender and Race Yes 162 26.60 5.48 278 3.50 .00 **
No 104 24.22 5.89

Social Status Yes 162 8.65 1.68 278 3.50 .00 **
No 104 7.85 2.27

** p<0.01

The results of the ANOVA conducted to measure the effect of the place in which teachers spent their
childhood on their attitudes towards multiculturalism are given in Table 4. According to the findings of the
study, teachers who have spent their childhood in the district and the city have more positive attitudes in

terms of Gender and Race dimension than those who have spent their childhood in a village (F=5.67,p <0.01).

Table 4. The Level of Teachers” Attitudes towards Multiculturalism (ANOVA) According To the Place in Which
Teachers Spent Their Childhood

Group
Status n X S df F P .
Difference
Gender and Race Village 37 22.54 6.27 3 5.67 .00** 1-2
District 108 118.00 21.61 1-3
City 124

** p<0.01

The results of the ANOVA conducted to measure the effect of the religious belief level of teachers on
their attitudes towards multiculturalism are given in Table 5. According to the findings of the study,
teachers with a low level of religious belief have a more positive multicultural attitude compared to those
with moderate and high levels of religious belief , and those with moderate religious belief level have a
more positive multicultural attitude compared to those with high levels of religious belief (F=13.24, p <0.01).
Similarly, in the “Diversity and Understanding” dimension of multiculturalism, teachers with a low level
of religious belief have a more positive multicultural attitude compared to the those with moderate and
high levels of belief, and the ones with a moderate level of religious belief have a more positive multicultural
attitude compared to those with a high level of religious belief (F=8.32, p <0.01). The findings in the “Respect
and Effort” (F=8.48, p <0.01) and “Gender and Race” (F=21.45, p <0.01) dimensions of multiculturalism are

also in parallel with the above. .

Table 5. The Level of Teachers Attitudes towards Multiculturalism (ANOVA) According to the Religious Belief level
of Teachers

Religion Group
n X S df F p .
Level Difference
Multiculturalism Low 25 136.95 14.90 2 13.24 .00** 1-2
Total Point Middle 156 125.40 11.71 1-3
High 109 117.15 23.85 2-3
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Difference and Low 25 65.20 6.89 2 8.32 .00** 1-3

Understanding Middle 156 61.95 6.24 2-3
High 109 58.30 12.37

Respect and Effort Low 25 31.26 4.14 2 8.48 .00** 1-2
Middle 156 28.32 3.75 1-3
High 109 17.18 5.69

Gender and Race Low 25 30.92 4.14 2 21.45 .00** 1-2
Middle 156 26.21 3.75 1-3
High 109 13.52 5.69 2-3

* p<0.01

The results of the ANOVA conducted to measure the effect of the geographic region of the schools

where the teachers work on their attitudes towards multiculturalism are given in Table 6. According to the

findings of the study, teachers working in Marmara Region have more positive attitudes in terms of

Diversity and Understanding of multiculturalism than those in Aegean Region (F=3.46, p <0.01).

Teachers working in the Central Anatolia Region have a more positive attitude in terms of Gender and Race

dimension of multiculturalism than those in the Black Sea Region (F=3.56, p <0.01).

Table 6. The Level of Teachers Attitudes towards Multiculturalism (ANOVA) According to the Geographical Region

of the School Where the Teachers Work

School - Group
] n X S df F P .
Region Difference
Difference and Marmara 50 63.68 4.81
5 3.46 .00** 1-2
Understanding Aegean 65 57.27 14.37
Gender and Race Black Sea 52 23.05 5.82
Central 59 26.85 5.15 5 3.56 .00** 1-2
Anatolia

** p<0.01

The results of the ANOVA conducted to measure the effect of the education level of teachers on their

attitudes towards multiculturalism are given in Table 7. According to the findings of the study, teachers

who have master’s degrees have a more positive attitude in the Respect and Effort dimension of

multiculturalism than those who have bachelor’s degrees (F=5.78, p <0.01).
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Table 7. The Level of Teachers Attitudes towards Multiculturalism (ANOVA) According to the Education Level of
Teachers

Education - Group
n X S df F P .
Level Difference
Respect and Effort ~ Bachelor 213 27.65 4.79 2 5.78 .00** 1-2
Master 76 29.28 4.08

** p<0.01

Discussion and Conclusion

In this section, the research findings are discussed with previous research findings also taken into
consideration. The levels of teachers’ attitudes towards multiculturalism were found high. However, the
scores change according to factors of multiculturalism. The highest average scores were collected under the
factor of “difference and understanding” (“very high” between 4.21-5.00); and the lowest mean scores were
collected in the “gender and race” factor (“medium” between 2.61-3.40 and “high” between 3.41-4.20). These
differences can be explained with cultural matters. Even though Turkey has served as a bridge between
civilizations for many years and differences are mostly tolerated among the Turkish people, some of the social
values makes it difficult for the people it is thought to have values that is to change in relation to sexual
preferences, especially considering the effects of Islam. Polat (2012) found that school principals' attitudes
towards multiculturalism were positive and Aslan and Kozikoglu (2017) found that teachers had positive
attitudes towards multicultural education. Coban et al. (2010) found that non-thesis graduate students had
positive perspectives towards cultural differences such as sexual orientations, political views, religious views,
disabilities, gender roles, and socio-economic levels. Tastekin et al. (2016) found that teachers have a positive
attitude towards multiculturalism in general but when the perceptions of multiculturalism were evaluated as
individual interviews, they were insufficient on application. Bulut and Sarigam (2016) found that preschool
teachers and teacher candidates had a moderate level of multicultural personality and multicultural education
attitudes; while Cekin (2013) found that teacher attitudes regarding religious culture and moral knowledge
towards multicultural education were high. Findings also show that teacher candidates' attitudes towards
multicultural education are high. (Engin and Geng, 2015; Sezer and Kahraman, 2017). Damgaci and Aydin
(2013) found that academicians working in the faculties of education had high attitude towards multicultural
education; meanwhile Basbay et al. (2013) state that the perception of multiculturalism of faculty members
working in education faculties was high. As a result, the research findings are consistent with the previous

findings.

It was found that teachers’ attitudes towards multiculturalism vary according to whether they speak a
foreign language. Teachers who speak a foreign language have more positive attitudes in total and all sub-
dimensions of multiculturalism than teachers who do not speak a foreign language. Teachers who have
sufficient knowledge of foreign languages to deal with foreigners have a more positive multicultural attitude
than the others do. Aslan and Kozikoglu (2017) found that bilingual teachers had more positive attitudes than
monolingual teachers did. With each language learned, the characteristics of a different culture, lifestyles and
unique characteristics are learned. (Goger, 2012). Therefore, bilingual individuals can also be seen as
individuals who know and practice two different cultures in their lives. This has enabled them to develop a
more positive attitude towards multicultural education (Aslan and Kozikoglu, 2017). Teachers’ beliefs and
attitudes about teaching culturally and linguistically diverse students when progressing through specially
designed courses were also examined. Preservice teachers who received more multicultural preparation held
attitudes that are more positive and based their attitudes more on academic preparation than on personal
experiences. Preservice teachers who completed the multicultural course and English for speakers of other

languages field placement had a more in-depth understanding of how to help culturally and linguistically
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diverse students (Bodur, 2012). Polat (2009) found that multicultural personality trait scores of English
candidate teachers were higher than those of other branches such as elementary mathematics, classroom,

science teaching.

Teachers’ attitudes towards multiculturalism vary according to the place in which they spent their
childhood. Teachers who spent their childhood in the district and the city have more positive attitudes in
terms of Gender and Race dimension than those who have grown in the village. Consistent with the results of
this research; Bulut and Basbay (2014) found that the mean scores of the teachers who spent most of their life
in districts, cities, and metropolitan areas were significantly higher than the mean scores of teachers who spent
their lives in villages and towns. On the other hand, the perception of multiculturalism of the faculty members
working in the faculties of education does not differentiate depending on where most of the life is spent
(Basbay, Kagnici, and Sarsar, 2013). It is among the research findings that the attitudes of teacher candidates
towards multicultural education do not differ according to the place of residence (Sezer and Kahraman, 2017).
Engin and Geng (2015) found that the attitudes of classroom teacher candidates towards multicultural
education did not make a significant difference compared to the country variable. Similarly, Tastekin et al.
(2016) found that teachers' attitudes towards multicultural education did not differ according to where most

of the life is spent.

Teachers’ attitudes towards multiculturalism vary according the level of their religious beliefs. Teachers
with a low level of religious belief have a more positive multicultural attitude compared to those with
moderate and high levels of religious belief, and those with a moderate religious belief level were more
positive compared to those with high levels of religious belief. It is thought that this situation can be explained
by the fact that teachers emphasize the dogmatic and prohibitory aspects instead of the embracing and

unifying aspects of religion.

Teachers’ attitudes towards multiculturalism vary according to geographic region the school is in.
Teachers working in Marmara Region have more positive attitudes in the Diversity and Understanding factor
of multiculturalism than those in Aegean Region; While teachers working in the Central Anatolia Region have
amore positive attitude in terms of the Gender and Race dimension of multiculturalism than those in the Black
Sea Region. Saricam (2016) found that multicultural personality and multicultural education attitude scores of
pre-school teachers differed according to the city where they worked. This difference is in favor of the teachers
working in the country compared to the teachers working in the center. It is thought that this difference is in
favor of country teachers because teachers enter a cultural environment in which they are not generally
familiar and adapt to differences over time. In another study where teachers' attitudes towards multicultural
education were examined (Yazici, Basol and Toprak, 2009), the attitudes of teachers working in the district
were found to be positive compared to the attitudes of teachers working in the province, which supports this

finding of the study.

Teachers’ attitudes towards multiculturalism vary according to education levels. Teachers who have
master’s degrees have more positive attitudes in the Respect and Effort dimension of multiculturalism than
those who have bachelor’s degrees. Cekin (2013) found that attitudes of religious culture and moral knowledge
teachers towards multicultural education differ significantly according to the educational status variable.
Ozdemir and Dil (2013) found that teachers' attitudes towards multicultural education did not differ according
to the level of education. The researchers explained the lack of differentiation in terms of education level with

the small number of postgraduate teachers in the study group.

In the current study, it was found that teachers’ attitudes towards multiculturalism do not vary
according to their going abroad. Contrary to the findings of this study, another study in the literature has
found that multicultural competence perceptions of faculty members with experience abroad were higher than

faculty members without experience abroad (Bagbay, Kagnici, and Sarsar, 2013).
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Teachers’ attitudes towards multiculturalism do not vary according to the ethnic background of their
parents. Damgact and Aydin (2013) found that the attitudes towards multicultural education of the
academicians working in education faculties did not differ according to the ethnicity variable. Tastekin et al.
(2016) found that teachers' attitudes towards multiculturalism did not differ according to the variable of
having individuals with different ethnic backgrounds in their families. Results indicated that teaching in a
multicultural class significantly increased knowledge about diversity, attitudes towards multiculturalism, and
levels of preparedness to teach children from diverse backgrounds. There was no correlation between
multicultural knowledge and attitudes, nor between attitudes and preparedness to teach children from diverse
backgrounds (Wasonga, 2005).

Suggestions

In this section, recommendations based on the research findings are presented under two headings,

namely to practitioners and researchers.
Recommendations for Practitioners

1. Since teachers' attitudes towards multiculturalism are low in the “gender and race” dimension, it is

recommended to conduct studies in order to make the perception more positive in this dimension.

2. Increasing the number of teachers who can speak at least one foreign language and encouraging

teachers to learn foreign languages will make the attitude towards multiculturalism more positive.

3. In future multiculturalism studies with teachers, teachers who have spent most of their lives in the

village and those with high level of religious belief can be given priority.
Suggestions for Researchers

1. This study was conducted in the public schools with Turkish students within the framework
of the limitations of the study. It is considered that it would be beneficial to conduct the research in private
schools and in schools with different ethnic backgrounds such as international schools.

2. In this study, teachers' attitudes towards multiculturalism were examined according to their
personal variables (province of work, whether they know a foreign language, their going abroad, the ethnic
background of their parents, the place in which they spent their childhood, whether or not they have had a
multicultural education, whether their families have a disabled individual and the level of their religious
beliefs). It is thought that the effects of the variables on teachers' attitudes towards multiculturalism are rather
individual and it will be beneficial to examine the institutional variables as well.

3. The questionnaire used in this study was of a quantitative nature, and the findings will present
a starting point for future qualitative studies. Qualitative studies such as “focus group interview” and

“observation” on multiculturalism are expected to contribute to the field.
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GENISLETILMIS OZET

Ogretmenlerin Cokkiiltiirliiliige Iliskin Tutumlarinin Cesitli Degiskenlere Gore

Incelenmesi
Problem Durumu ve Arastirmanin Amaci

Kiiltiirel farkliliklar basta olmak {izere etnik, ideolojik, dinsel, bedensel tiim farkliliklar1 dogal kabul
eden, esitlik¢i bir bakis acis1 ile yaklasan ve tiim bu farkliliklar1 zenginlik olarak goren c¢okkiiltiirliiliik
yaklasimi, farkli gruplarin asimilasyonuna ve toplumu tek tiplestirmeye karsidir (Pusch, 1979). Farkli
kiiltiirlerin dikkate alindig1 bir egitim anlayisinin siirdiiriilmesi yadsinamaz. Bu noktada en 6nemli gorevi,
ogretmenler {istlenmektedir. (Coban, Karaman ve Dogan, 2010). Ogretmenlerin, ogrencilerin farkh din, dil,
rk, cinsiyet, cografi bolge, deneyim, cinsel yonelim, beklenti, politik goriislere sahip olabileceklerini bilerek
ogretmenlik yapmalar1 biiyitk onem tasimaktadir (Polat, Kilig, 2013). C)gretmen; egitim programini
uygulayan, degerlendirme isini yapan ve 6grenme ortamini olusturan kisidir (Polat, 2009, Sezer ve Kahraman,
2017). Okul oncesi egitimden baslayarak firsat esitliginin saglanmasi ve 6grencilerin akademik ve sosyal
gelisimlerinin desteklenmesi ancak 6grencilerin farkliliklarina duyarl olarak ve sinifta demokratik bir ortam
olugturularak gerceklestirilebilmektedir (Unlii ve Orten, 2013). Ogretmenlerin ¢ok kiiltiirliiliige dair
tutumlari, uyguladiklar egitim programlarinin niteligini ve 6grencilerinin bilissel ve davranis siireclerini
dogrudan etkileyecektir. Bu gerekge ile bu calismanin amaci, dgretmenlerin ¢ok kiiltiirliilitk algilarini ve

ogretmenlerin ¢ok kiiltiirliiliik algilarini etkileyen degiskenlerin incelenmesidir.
Yontem

Arastirma betimsel tarama modelindedir. Arastirmanin érneklemi Tiirkiye'nin 7 farkli bolgesindeki 280
O0gretmenden olusmaktadir. Arastirmada veri toplama araci olarak Polat (2012) tarafindan gelistirilen “Cok
Kiiltiirliiliik Tutum Olgegi” kullanilmistir. Orijinal lgek bilgi, ilgi ve davranis olmak {izere 3 alt boyuttan
olmak iizere toplam 30 maddeden olusmaktadir. Olgegin giivenirlik katsayis1 .82'dir. Bu galismada 6rneklem
tiirliniin farkli olmasi nedeni ile tekrar faktor analizi yapilmis ve dort faktore ulasilmistir. Faktor isimleri sirast
ile “farklilik ve anlay1s” (agiklayici = 28.65, Cronbach's alfa = .96), “sayg1 ve caba” (agiklayici =17.13, Cronbach
alfa=.90), “cinsiyet ve 1rk” (agiklayic1=12.47, Cronbach's alfa=.82)"” sosyal statii” (agiklayici=6.61, Cronbach's
alfa = .90) diir. Olgegin toplam agiklayicilig1 64.88, Cronbach's alfa degeri .96'dir. Elde edilen verilerin
analizinde hazir istatistik paket programi kullanilmis; Frekans (f), yiizde (%), ortalama puan (X), standart

sapma (ss) degerleri hesaplanmis, T-testi, Tek Yonlit ANOVA testi yapilmistir. .
Bulgular

Arastirma sonucunda Ogretmenlerin gokkiiltiirliiliige kars: tutumlar1 yiiksek bulunmustur. Ancak
puanlar faktorlere gore degismektedir. En yiiksek ortalama puanlar “farklilik ve sayg1” faktorii altinda
toplanurken (4.21-5.00); en diisiik ortalama puanlar “cinsiyet ve 1rk” faktorii altinda toplanmuistir.
Ogretmenlerin ¢okkiiltiirliiliige karsi tutumlari yabanc dil bilgisi dil, dini inang diizeyi, ocukluklarimi
gecirdikleri yer, ¢alistiklar1 okulun cografi bolgesi, dini inang diizeyi ve egitim seviyelerine gore farklilik
gosterdigini gostermektedir. Ote yandan, 6gretmenlerin cokkiiltiirliiliige karst tutumu, ebeveynlerinin etnik
kokenlerine, ¢okkiiltiirliiliikle ilgili bir egitim alip almama durumlarina ve ailelerinin engelli bir birey olup

olmadigina gore farklilik gostermemektedir.

Bir yabanci dili bilen 6gretmenlerin ¢okkiiltiirliilitk tutum toplam puanlar: (t = 3.80, p <0.01) ve tiim alt
faktor puanlar yabanci dil bilmeyen 6gretmenlerden daha yiiksektir. Cocukluklarini ilgede ve sehirde geciren

ogretmenler, kdyde gecirmis olanlara gore ¢okkiiltiirliiliigiin “Cinsiyet ve Irk” boyutu agisindan daha olumlu
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tutumlara sahiptir (F = 5.67, p <0.01). Marmara Bolgesi'nde ¢alisan 6gretmenler, ¢okkiiltiirliiliigiin “Cesitlilik
ve Anlay1s” boyutunda Ege Bolgesi'nde ¢alisan 6gretmenlere gore daha olumlu tutum gostermektedir (F =
3.46, p <0.01). I¢ Anadolu Bolgesinde calisan 6gretmenler, cokkiiltiirliiliigiin “Cinsiyet ve Irk” boyutu
Karadeniz Bolgesininkinden daha olumlu bir tutuma sahiptirler (F = 3.56, p <0.01). Yiikseklisans derecesine
sahip O0gretmenler, cokkiiltiirliiliigiin “sayg1 ve ¢aba” boyutunda lisans derecesine sahip olanlardan daha
olumlu bir tutuma sahiptir (F = 5.78, p <0.01).

Tartisma ve Sonug

Arastirma sonucunda dgretmenlerin ¢okkiiltiirliiliige iliskin tutumlarinin yiiksek oldugu bulunmustur.
Polat (2012) okul miidiirlerinin ¢okkiltiirliltige iliskin tutumlarinin olumlu oldugunu, Aslan ve Kozikoglu
(2017) 6gretmenlerin ¢okkiiltiirlii egitime yonelik olumlu tutuma sahip olduklar1 bulmustur. Coban vd. ise
(2010) tezsiz ytiksek lisans 6grencilerinin kiiltiirel farkliliklara karst olumlu bakis agilarinin oldugu bulmustur.
Bulut ve Saricam (2016) ise okul 6ncesi 6gretmen ve 6gretmen adaylarmin ¢okkiiltiirlii kisilik ve ¢okkiiltiirlii
egitim tutumlarinin orta diizeyde oldugunu; Cekin (2013) din kiiltiirii ve ahlak bilgisi 6gretmenlerinin
cokkiiltiirlii egitime yonelik tutumlarinin yiiksek oldugunu bulmustur. Ogretmen adaylarmin ¢ok kiiltiirlii
egitime yonelik tutumlarmin yiiksek olduguna dair bulgulara da ulasilmistir (Engin ve Geng, 2015; Sezer ve
Kahraman, 2017). Damgac1 ve Aydin (2013) egitim fakiiltelerinde gérev yapmakta olan akademisyenlerin
cokkiltiirliilii egitime iliskin tutumlarini ytiksek oldugunu; Basbay vd. (2013) ise Egitim Fakiiltelerinde gorev
yapmakta olan 6gretim elemanlarimin ¢okkiiltiirliiliik algilarinin yiiksek oldugu bulmuslardir. Sonug olarak

arastirma bulgular: bundan 6nceki bulgular ile tutarlilik gostermektedir.

Bir yabanc dili bilen 6gretmenlerin ¢okkiltiirliilitk tutumlar: yabanci dil bilmeyen 6gretmenlerden
daha olumludur. Aslan ve Kozikoglu (2017) iki dilli 6gretmenlerin tek dilli 6gretmenlere gore daha olumlu
tutuma sahip olduklarini bulmuslardir. Benzer sekilde Polat (2009) da &gretmen adaylarinin ¢okkiiltiirlii
egitime yonelik kisilik 6zelliklerini inceledigi arastirmasinda Ingilizce 6gretmen adaylarinin ¢okkiiltiirliiliik
kisilik 6zelligi puanlarinin diger branslara gore (ilkogretim matematik, sinif, fen bilgisi 6gretmenlikleri) daha

yliksek oldugunu bulmustur.

Cocukluklarini ilgede ve sehirde geciren 6gretmenler, koyde gecirmis olanlara gore gokkiiltiirliiliigiin
“Cinsiyet ve Irk” boyutu agisindan daha olumlu tutumlara sahip oldugu bulunmustur. Bu arastirmanin
sonucu ile tutarli olarak; Bulut ve Basbay (2014) ilge, sehir, biiyiiksehir ve anakentte yasaminin biiyiik bir
boliimiinii geciren Ogretmenlerin cokkiiltiirlii yeterlik algilarimi olusturan puan ortalamalarinin kdy ve
kasabada gegiren 6gretmenlerin puan ortalamalarindan anlaml diizeyde daha yiiksek oldugunu bulmustur.
Diger taraftan Egitim Fakiiltelerinde gorev yapmakta olan 6gretim elemanlarinin gokkiiltiirliiliik algilarinin
yasantinin ¢cogunun gegirildigi yere farklilasmadigi (Basbay, Kagnici ve Sarsar, 2013); 6gretmen adaylarinin
cok kiiltlirlii egitime yonelik tutumlarmin biiylidiikleri yerlesim yerine gore farklilasmadigi arastirma
bulgular1 arasindadir (Sezer ve Kahraman, 2017). Engin ve Geng (2015) simif Ogretmeni adaylarinin
cokkiiltiirlii egitime ydnelik tutumlarinin olumlu oldugu memleket degiskeninin ise anlamli bir farklilik
yaratmadigini bulmustur. Benzer sekilde Tastekin ve arkadaslar1 (2016) da 6gretmenlerin ¢okkiiltiirlii egitime
yonelik tutumlar1 yasamlarmin c¢ogunu gegirdikleri yerlesim yerine gore farklilik gostermedigini

bulmuslardir

Yiikseklisans derecesine sahip Ogretmenler, cokkiiltiirliiliigiin “saygt ve g¢aba” boyutunda lisans
derecesine sahip olanlardan daha olumlu bir tutuma sahiptir. Cekin (2013) din kiiltiirii ve ahlak bilgisi
ogretmenlerinin ¢okkiiltiirlii egitime yonelik tutumlarinin egitim durumu degiskenine gore anlamli olarak
farklilastigini tespit edilmistir. Ozdemir ve Dil (2013) ise ogretmenlerin ¢okkiiltiirlii egitime iliskin

tutumlarinin egitim diizeyi degiskenine gore farklilik gostermedigi bulmustur.
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Oneriler

Ogretmenlerin cokkiiltiirliiliige iliskin tutumunun “cinsiyet ve 1irk” daha olumlu algi olusmasi icin
calismalar yapilmasi, 6gretmenlerin yabanci dil 6grenmeye tesvik edilmesi, c¢okkiiltiirliiliik alaninda
ogretmenlerle yapilacak calismalarda yasaminin ¢ogunu kdyde gegirmis olan, lisans diizeyindeki, dini inang
diizeyini diisiik algilayan 6gretmenlere 6ncelik verilmesi uygulayicilara onerilmektedir.

Arastirmanin 0zel okullarda ve farkli etnik kokeni bulunan 6grencilerin bulundugu okullarda
(uluslararast okullar vb) tekrarlanmasi, ogretmenlerin cokkiiltiirliiliige iliskin tutumlar1 {izerinde etkisi

kurumsal degiskenlerin etkisinin incelenmesi, ¢okkiiltiirliilitk “odak grup goriismeleri”, “miilakatlar” ve

“gozlem” gibi nitel calismalarin yapilmas: arastirmacilara nerilmektedir.
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